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	T LEVEL IN EDUCATION AND EARLY YEARS
Materials to support the development of Core Skill 4 for the Employer-set project

ET-FOUNDATION.CO.UK

Introduction
Risk assessment and risk management are essential life skills to ensure learner’s safety and the safety of others. The topic also features as a Core Skill in the T Level in Education and Early Years specification: CS4: How to assess and manage risks to your own and others’ safety when planning activities. Core Skills are assessed through the Employer-set project (ESP) assessment of the T Level, and as part of assignment 2, part 1 in the Occupational Specialism: Early Years Educator (EYE).
Risk assessment involves five steps, as published by the Health and Safety Executive (HSE) in Risk assessment: Steps needed to manage risk. These are:
· identifying hazards
· deciding who might be harmed and how
· evaluating the risks and deciding on appropriate precautions
· recording and implementing findings
· reviewing the assessment and updating as necessary.
T Level Core Skill 4 also has the following general English (GEC) and mathematics (GMC) competencies embedded.
· GEC3: Create texts for different purposes and audiences – as part of Core Skill 4 and EYE competency [5.7], the learner must be able to populate a risk assessment document, presenting information clearly, concisely and in the appropriate style. The level of detail must be appropriate to the audience and purpose to ensure understanding and minimise risks. 
· GMC10: Optimising work processes – as part of Core Skill 4, the learner must be able to make assumptions about risks to their own and others’ safety, identifying key factors that will be taken into account. The learner must develop appropriate precautions to minimise risk and record the information in an appropriate format.

These skills are referenced throughout the qualification specification to indicate where the specific competencies are required.
This resource has been developed to enable providers to plan for and develop in learners the risk assessment and management skills needed to support them as they progress in their T Level studies, engage in their industry placement and complete their ESP assessment and EYE Competency [5.7].
This resource has three sections:
Framework for learning
This covers 20 hours of learning and links to practice in placement. 
Lesson plans
There is a lesson plan for each stage in the sequencing and scaffolding of learning in the framework for learning. These lessons are contextualised to real work environments, legislative requirements and statutory frameworks.


Learning materials
All the required handouts, templates and resources as indicated in the lesson plans including guidance for students to make effective use of the core skill within the ESP
Note: There is a separate slide deck that can be used with the lessons. There are also online videos that can be used with the lessons.


Guidance for learners
The guidance document is designed to help learners to make effective use of the Core Skill in their ESP assessment and in their real work environments.

Glossary of terms
	Abbreviation
	Term

	AT
	Assisting teaching

	CPD
	Continuous professional development

	ESP
	Employer-set project

	EYE
	Early years educator

	EYFS
	Early Years Foundation Stage

	GDC
	Generic digital competency

	GEC
	General English competency

	GMC
	General maths competency

	HASAWA
	Health and Safety at Work Act 

	HSE
	Health and Safety Executive

	OS
	Occupational Specialism

	PDP
	Personal development plan

	PO
	Performance outcome

	RBA
	Risk benefit assessment/analysis

	RWE
	Real work environment

	SPaG
	Spelling, punctuation and grammar




Section 1: Framework for learning
The framework sets out an approach to risk assessment and management. It focuses on the HSE’s five steps to risk assessment and is aimed at equipping learners with the ability to manage hazard and risk through implementing effective control measures.
Introduction to risk assessment and management
The learners first engage with reasons why we need to assess risk, and they learn about legislation, statutory guidance and “duty of care”.
Learners will develop an understanding of the need to take a balanced approach to risk management to develop children’s resilience and support them to take managed risks. The learners will then examine the difference between risk aversion and risk management – a skill that will enable children to become effective risk assessors for their own safety.
They will learn about the different types of hazards and be able to link management of these to placement policies and procedures, thus helping them to see the relationship between legislation, policy and procedure.
How to risk assess to manage risk
Once learners are secure with the reasoning behind managing risks, they will learn how to apply this effectively in a range of situations. They will understand the difference between the following different types of risk assessment and be able to produce a document to record their findings:
· generic
· specific
· dynamic.
Implementing risk assessments
After carrying out risk assessments in a variety of scenarios, learners will apply this skill to activity planning for specific groups of children, and in specific environments. They will then peer assess each other’s risk assessments and activity plans so that they can provide constructive feedback. 

Sequencing and scaffolding
The framework for learning consists of a document for each stage in the process. Each section of the framework for learning shows the chronology of the lessons, and each has a number that can be matched to the associated lesson plan.
The following diagram shows how the development of risk assessment and management skills will be sequenced and scaffolded through this framework for learning.
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OS EYE assignment 2

Complete indoor and outdoor risk assessment in RWE
8. Review and update as necessary
2 hours
[bookmark: _Hlk166163394][bookmark: _Hlk166163395]RWE – Policies and procedures
HASAWA 1974
HSE
EYFS 2023
Element 3
Term 1b
Introduction to risk assessment/ management
1. Duty of care and underpinning legislation
2 hours

Supported risks
Element 4
3. Types of hazards
2 hours

[bookmark: _Hlk166163696]Policies and procedures in RWE
physical, security, fire, food safety and personal safety
2. Difference between risk aversion and risk management
2 hours

Children’s resilience
Element 4
Control measures
OS EYE PO4
AT PO3
6. Evaluating risks and deciding on precautions
2 hours
Term 2a
How to risk assess to manage risk
4. 5 Steps to risk assessment
2 hours
5. Identifying hazards
Learners investigate hazards indoors and outdoors
2 hours
Case studies in tutorial,
e.g. trip to zoo

Difference between hazard and risk

Study skills:
How to evaluate
7. Recording findings and implementing them
2 hours
Term 2b
Implementing risk assessments
Reflective practice
What?
So what?
Now what?
9. Activity planning to include a risk assessment of activity, environment and resources
2 hours
10. Peer assessment and review 
2 hours
Peer feedback practise in tutorials:
Link to ESP
Framework for learning
Links to other components
Termly Focus
Lesson focus
Application of knowledge and skills
Key
OS EYE assignment 2


	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	When: Term 1b (after October half term)
	Length of lesson: 2 hours

	What: Introduction to risk assessments – duty of care and underpinning legislation:
· What do learners understand by the term ‘duty of care’?
· The difference between legislation, guidance and frameworks.
· The relationship between legislation, guidance and frameworks.
· Links to real work environment (RWE) practice and the Early Years Foundation Stage (EYFS) curriculum.

	Follow-up: Learners create a document that provides an overview of setting policies and procedures; this will also help them to achieve Occupational Specialism EYE criteria [5.1] [5.2].


	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	
	
	
	
	
	
	
	
	
	

	When: Term 1b (after October half term)
	Length of lesson: 2 hours

	What: The difference between risk aversion and risk management:
· Define ‘aversion’ and ‘management’ in relation to risk.
· Define the difference between risk aversion and risk management.
· Explain the importance of risky play for developing children’s resilience.
· Be able to support and manage risk.

	Follow-up: Learners reflect on their own approach to risk and consider how their values and previous experiences may impact this.









	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	
	
	
	
	
	
	
	
	
	

	When: Term 1b (after October half term)
	Length of lesson: 2 hours

	What: Explain the difference between hazard and risk:
· [bookmark: _Int_9dyrsHqD]Describe the five types of hazard:
· physical
· security
· fire
· food safety
· personal safety.
· Link hazard and risk to policies and procedures examined in lesson 1.

	Follow-up: Learners refer to their setting’s policies and procedures and consider where in their settings these types of hazards can be found.





	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	When: Term 2a (after Christmas)
	Length of lesson: 2 hours

	What: Five steps to risk assessment:
· Recap the difference between hazard and risk.
· Examine the five steps:
· Step 1: identifying the hazards
· Step 2: deciding who might be harmed and how
· Step 3: evaluating the risks and deciding on precautions
· Step 4: recording your findings and implementing them
· Step 5: reviewing your assessment and updating if necessary.

	Follow-up: Learners carry out a risk assessment of hazards and risks in the outdoor area of their setting.

	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	
	
	
	
	
	
	
	
	
	

	When: Term 2a (after Christmas)
	Length of lesson: 2 hours

	What: Identifying hazards:
· Recap the difference between hazard and risk.
· Types of risk assessment:
· generic
· specific
· dynamic.


	Follow-up: Learners identify hazards indoors and outdoors in the learner learning environment.




	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	When: Term 2a (after Christmas)
	Length of lesson: 2 hours

	What: Evaluating risks and deciding on precautions:
· Recap the importance of risk management and benefit analysis.
· Examine ways to evaluate.
· Define is meant by control measures.
· Select appropriate control measures to mitigate the risk and support children’s safety and security.



	Follow-up: Learners identify hazards and evaluate risks and control measures in the RWE learning environment.






	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	When: Term 2b (after February half term)
	Length of lesson: 2 hours

	What: Recording findings and implementing them:
· Recall types of hazard.
· Examine hazards, risks and control measures in specific contexts.
· Explain reasons when risk assessments should be recorded.
· Record a risk assessment using a template.

	Follow-up: Learners identify hazards and evaluate risks and control measures in the RWE indoor learning environment.





	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	
	
	
	
	
	
	
	
	
	

	When: Term 2b (after February half term)
	Length of lesson: 2 hours

	What: Review and update risk assessments as necessary:
· Recap the five steps to risk assessment and the need to balance and manage risk.
· Examine a model of reflection to help you review the first four steps in risk assessment.
· Review a risk assessment using the reflective model.

	Follow-up: Learners decide on an activity to carry out with children in their RWE.






	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	When: Term 2b (after February half term)
	Length of lesson: 2 hours

	What: Activity planning – to include a risk assessment of activity, environment and resources:
· Identify requirements for risk assessments within the Core Skills and Occupational Specialisms.
· Plan an appropriate activity for children.
· Populate a risk assessment document which identifies the hazards, risks and controls of the activity.
· Review the risk assessment.

	Follow-up: Implement and lead the planned activity in RWE.




	Introduction
	Risk assess to manage risk
	Implementation

	L1
	L2
	L3
	L4
	L5
	L6
	L7
	L8
	L9
	L10

	
	
	
	
	
	
	
	
	
	

	When: Term 2b (after February half term)
	Length of lesson: 2 hours

	What: Peer assessment and review:
· Consolidate learning and skills. 
· Examine and self-assess own plan and evaluation. 
· Peer assess plans and evaluations. 
· Produce a Personal Development Plan.

	Follow-up: N/A.






	Title: Introduction to risk assessments – duty of care and underpinning legislation

Targeted content reference:
Education and Early Years Core Skill 4, and OS EYE Competencies [5.1] [5.2] Version 4.0 September 2023

Lesson sequence number: 01 

Timing: 2 hours


	Prior learning: 
Element 3: 3.1 The legal requirements and guidance relating to security, confidentiality of information, safeguarding, health, safety and wellbeing 
3.2 How statutory guidance informs settings’ safeguarding policies and procedures
Continuous dynamic risk assessment carried out in RWE

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.
	Listen.
	Slide deck

Starter activity

Paper and pens

Case studies

Home study 1.0


	10 minutes
	Set out starter activity 1.0 on the slide deck.

Circulate and engage with learners.
	Each learner annotates the stick figure with phrases and words to demonstrate what they understand is meant by the term “duty of care”.

Share with the person next to them. Add and amend their own annotations. Agree a definition for the term.

Share with another pair nearby. Agree a new definition. Put definition on a flipchart. Put the flipchart on the wall.
Circulate and look at the definitions.
	

	5 minutes
	Share the definition of “duty of care” on the slide and learners’ definitions and facilitate discussion of these definitions. 

Stress the importance of using correct terminology.
	Engage in discussion regarding the definition of the term “duty of care” on the slide and learners’ definitions.
	

	10 minutes
	Set out activity 1.1 on the slide deck.

Circulate and engage with learners.
	Working in groups of three or four, on flipchart paper create a thought shower highlighting legislation, guidance and frameworks that may underpin “duty of care”.
	

	5 minutes
	Share the list of legislation on the slide deck.
	Compare their own lists with those on the slide. 

	

	20 minutes
	Set out activity 1.2 on the slide deck.

Circulate and engage with learners.

Collect leaflets.

Provide each group with a list of resources (e.g. websites, articles, books) where they can find information about the legislation.
	Learners research their assigned legislation, guidance and framework in relation to duty of care and produce an information leaflet about the key points. 

Example: Food Hygiene (England) Regulations 2006 – safe storage of food to prevent cross-contamination and accidental consumption of out-of-date produce.
	

	10 minutes
	Facilitate learners in presenting their leaflets.
	Take meaningful notes from learner presentations to collate key points for all legislation.
	

	10 minutes
	Facilitate discussion of which policies and procedures the legislation may inform in settings.
	Identify policies and procedures, and discuss how we see the legislation implemented in them.
	

	20 minutes
	Set out the definitions and then activity 1.3 on the slide deck.

Circulate and engage with learners.
	Learners work in pairs to complete the case study assigned to them.
	

	15 minutes
	Facilitate feedback and discussion on the case studies.
	Learners discuss findings from the case studies and recognise the implications of not adhering to legislation, guidance, policy and procedure.
	

	5 minutes
	Progress check.
	Answer the questions on the slide deck.

Note down any areas they need to revisit.
	

	5 minutes
	Set out home study 1.0 activity.
	Learners will research their setting’s policies and procedures, and then create a document that provides an outline of:
· health and safety policy, including fire safety
· food hygiene policy
· safeguarding policy
· visitor policy
· confidentiality policy.

Extension: Talk to your mentor and determine your setting’s approach to risk.
	

	Other information (for example, differentiation, English, Maths and Digital) 
Focus on English: Communication in pairs and small groups, presenting information.
Identify those who find it easier to engage, who are apparently confident.
Pair learners for activities.
Complete written case studies.


	Next steps in learning 
Home study: Learners create a document that provides an overview of their own RWE setting’s policies and procedures; this will also help them to achieve EYE criteria [5.1] [5.2].
Learners are encouraged to reflect on their setting’s approach to managing risk before the next lesson.
Next lesson: The difference between risk aversion and risk management.



	Title: The difference between risk aversion and risk management

Targeted content reference:
Education and Early Years Version 4.0 September 2023
Core Skill 4, and Core Element 4 [4.11]
OS EYE Competencies [2.3] [5.1] [5.2]
OS EYE PO1 [K1.16] [K1.19] [K1.20] [S1.22] [S1.34] and PO4 [S4.13] [S4.14] [S4.15] 
OS AT PO3 [K3.19] [S3.29] [S3.33] [S3.38]

Lesson sequence number: 02 

Timing: 2 hours


	Prior learning: 
Element 4: 4.11 developing children’s self-regulation and resilience, encouraging problem-solving, supporting children and young people to reframe challenges in a positive light, creating opportunities for children and young people to take supported risks
Experience in an RWE
Element 2: 2.3 Theoretical approaches – Forest School

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.

Set out the lesson objectives.
	Listen and note down the objectives.
	Slide deck

Learners to access home study from session 1

Notebooks

Flipchart 
Paper and pens

Activity 2.3: Reading

Activity 2.4: Case study 

Home study sheet


	15 minutes
	Set out starter activity 2.0 on the slide deck.

Circulate and engage with learners, checking the quality of the notes, spelling, punctuation and grammar (SPaG).
	In small groups, each learner shares their home study from lesson 1, then records their responses in their notebooks and prepares to feed back to the whole group.
	

	10 minutes
	Set out activity 2.1 on the slide deck.

Circulate and engage with learners, discuss some of the ideas the learners are recording, check quality of notes and SPaG.
	Each learner records their responses to the questions on the screen in their notebooks.
	

	5 minutes
	Introduction and background.

Lead a class discussion on attitudes towards how we keep children safe today compared to 25 years ago.
	Engage in discussion regarding the differences between then and now; think about possible reasons for these changes in attitude.
	

	5 minutes
	Display the slide showing statistics and reasons from the National Travel Survey.

Lead a class discussion on the implications of the statistics.
	Consider and compare the statistics and reasons from the National Travel Survey to their own suggested reasons in the previous activity.
	

	5 minutes
	Display the slide and encourage learners to define the terms in the context of early childhood education.

Share the definitions on the next slide and facilitate discussion of these definitions.
	Define both terms in the context of early childhood education. Engage in discussion regarding the definitions.
	

	20 minutes
	Set out activity 2.2 on the slide deck. 

Circulate and engage with learners.

Extension: Do the risks change with the age/stage of the children? Give reasons for your answers.

Progress to the next slide and encourage a class discussion on risk aversion.
	Learners work in two groups, recording their findings on the flipchart paper (could be a mind map or thought shower) for their assigned environment (indoors/outdoors). Display and compare.

Class discussion.
	

	15 minutes
	Play the video Kids Gone Wild – Denmark’s Forest Kindergarten from 2:54 to 6:13
https://youtu.be/Jkiij9dJfcw?si=bKt4j0Vt_Xn4cphG&t=174 

Facilitate a discussion afterwards, encouraging learners to think about their own thoughts on this approach.
	Learners watch the short film then contribute to a class discussion afterwards.
	

	10 minutes
	Set out reading activity 2.3 on the slide.

Print out or make available online the reading from https://www.playengland.org.uk/newsblog/child-safety-experts-welcome-game-changing-new-international-benchmark-that-gives-a-green-light-to-more-adventurous-play?rq=risk%20management.
	Read the blog post and summarise its findings in no more than 20 words.
	

	5 minutes
	Lead a class discussion: How do we weigh up the level of risk involved and the benefits to children?
After this, show the Our idea slide.
	Reflect on strategies they may have seen in their own settings and other experiences.

Reflect on the benefits of taking this approach.
	

	15 minutes
	Set out activity 2.4 on the slide deck.

Distribute printed copies of the activity sheet. At this stage, the focus should be on the benefits only.

Circulate and engage in discussion with the learners.
	Complete activity 2.4.

Learners examine the images on the screen and complete the handout, identifying benefits, risks, precautions and judgements for each activity.
	

	5 minutes 
	Progress check.

	Learners read the statements on the screen and identify the true statements.
	

	5 minutes
	Set out the home study 2.0 activity.
	Learners will investigate the difference between a hazard and a risk, briefly research a definition for each term, paraphrase them in their own words and provide a reference to their sources.

Extension: Learners reflect on their own attitude and approach to risk and consider how their values and previous experiences have impacted this​.
	

	Other information (for example, differentiation, English, Maths and Digital)
Focus on English: Communication in pairs and small groups, presenting information. 
Identify those who find it easier to engage, who are apparently confident.
Group learners for the activities.
Complete written activities.
GEC 4: Summarising ideas/information
GEC 6: Taking part in / leading discussions

	Next steps in learning 
Home study: Learners will reflect on their own approach to risk and consider how their values and previous experiences may impact this.
Next lesson: Types of hazards.





	Title: Types of hazards

Targeted content reference:
Education and Early Years, version 4.0, September 2023
Core Skill 4 and core element 4 [4.11]
OS EYE competencies [2.3] [5.1] [5.2]
OS EYE PO1 [K1.16] [K1.19] [K1.20] [S1.22] [S1.34] and PO4 [S4.13] [S4.14] [S4.15]
OS AT PO3 [K3.19] [S3.29] [S3.33] [S3.38]

Lesson sequence number: 03 (2 hours)

Timing: 2 hours

	Prior learning: 
Element 3: 3.1 The legal requirements and guidance relating to security, safeguarding, health, safety and wellbeing.
3.2 How statutory guidance informs settings’ safeguarding policies and procedures
Element 4: 4.11 Creating opportunities for children and young people to take supported risks
Continuous dynamic risk assessment carried out in RWE

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.

Set out the lesson objectives.
	Listen and note down the objectives.
	Slide deck

Learners to access home study from session 2

Notebooks

Home study 3.0

Digital devices


	5 minutes
	Set out starter activity 3.0 on the slide deck.

Circulate and engage with learners.
	Learners should retrieve information regarding risk benefit and associate the concept with EYFS 2024 point 3.76 on risk. Explain their thoughts and compare with a partner.
	

	15 minutes
	Set out activity 3.1 on the slide deck.

Circulate and engage with learners.

Next, set out the slide that shows the difference between hazard and risk.

Lead a class discussion on the difference.

Go to the next slide. Look at our idea and help learners to compare their ideas.

Teacher circulates, checking the quality of the notes and SPaG.
	In small groups, learners consider the definitions they researched in their home study from lesson 2, and then identify these in the image on the screen.

Engage in a discussion regarding the difference. How do the learners’ answers compare?
	

	5 minutes
	Set out the slide that shows the five types of hazard before moving on to physical hazards. Set out the slide that highlights some physical hazards in education settings. 

Circulate and engage with learners.
	Learners take notes.

Learners discuss the hazards and risks. What is the chance of harm? Who is likely to be harmed and how?
	

	5 minutes
	Activity 3.2: Set out the slide and ask learners to link physical hazards to the legislation and policies studied in lesson 1.
	Learners discuss and retrieve information regarding legislation and policy.
	

	5 minutes
	Activity 3.3: Set out the slide.

Compare learners’ ideas regarding security hazards with ours, as set out on the next slide.
	Learners work in groups and come up with as many security hazards as they can name in an education setting.

Learners provide an example of a hazard they have seen in their setting.
	

	5 minutes
	Activity 3.4: Set out the slide on security hazards and ask learners to link these to the legislation and policies studied in lesson 1.
	Learners discuss and retrieve information regarding legislation and policy.
	

	5 minutes
	Activity 3.5: Set out the slide on fire hazards.

Circulate and engage with learners.
	In pairs, carry out research on the internet into the term “fire hazard” and explain what this may be in the context of education settings.

Extension: Can you find a statistic relating to fire hazards?
	

	5 minutes
	Activity 3.6: Set out the slide on fire safety and ask learners to link this to the legislation and policies studied in lesson 1.
	Learners discuss and retrieve information regarding legislation and policy.
	

	5 minutes
	Set out the slide on food safety hazards.

Lead a class discussion on the examples given and question learners about the possible risks associated with these hazards.
	As a class, learners discuss the hazards and risks. What is the chance of harm? Who is likely to be harmed and how? 
	

	5 minutes
	Activity 3.7: Set out the slide on food safety and ask learners to link this to the legislation and policies studied in lesson 1.
	Learners discuss and retrieve information regarding legislation and policy.
	

	5 minutes
	Set out the slide on personal safety hazards.

Lead a class discussion on the examples given and question learners about the possible risks associated with these hazards.
	As a class, learners discuss the hazards and risks. What is the chance of harm? Who is likely to be harmed and how?
	

	10 minutes
	Activity 3.8: Set out the slide on personal safety hazards and ask learners to link these to the legislation and policies studied in lesson 1.
	Learners discuss and retrieve information regarding legislation and policy.
	

	20 minutes
	Set out the slides regarding the Early Years Foundation Stage requirements.

Activity 3.9: Set out the slide and circulate and engage with learners.
	Learners work in small groups to complete the task: identify the hazards and risks involved in this trip.

Categorise the hazards using the five types.
	

	15 minutes 
	Progress check: Case study. Set out the slide and circulate and engage with learners. 

Lead a class discussion of their responses then show our idea on the next slide.
	Learners read the case study and consider the questions, record their responses in their notebooks and share and discuss their responses.
	

	5 minutes
	Set out the home study 3.0 activity.

Make sure learners are aware of the General Data Protection Regulation (GDPR) requirements and tell them to bring in blank or anonymised copies of risk assessments.
	Learners find an example of a risk assessment that has been carried out in their setting and bring in a blank or anonymised copy of the template or the completed risk assessment. 

Extension: Design a risk assessment template. What do you think should be included?​
	

	Other information (for example, differentiation, English, Maths and Digital)
Focus on English: Communication in pairs and small groups, presenting information.
Identify those who find it easier to engage, who are apparently confident.
Group learners for the activities.
Complete written activities.
GEC4: Summarising information/ideas
GEC6: Taking part in / leading discussions
GDC1 and 5

	Next steps in learning 
Home study: Learners will find an example of a risk assessment that has been carried out in their setting and bring in a copy of the template or the completed risk assessment.
Next lesson: Five steps to risk assessment.



















	Title: Five steps to risk assessment

Targeted content reference: 
Education and Early Years Version 4.0 September 2023
Core Skill 4, and Core Element 4 [4.11]
OS EYE Competencies [2.3] [5.1] [5.2]
OS EYE PO1 [K1.16] [K1.19] [K1.20] [S1.22] [S1.34] PO4 [S4.13] [S4.14] [S4.15]
OS AT PO3 [K3.19] [S3.29] [S3.33] [S3.38] 

Lesson sequence number: 04 

Timing: 2 hours


	Prior learning: 
In previous lessons
Continuous dynamic risk assessment carried out in RWE

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.
Set out the lesson objectives.
	Listen and note down objectives.
	Slide deck

Learners to access home study from session 3

Notebooks

Activity 4.3: 
Case studies

Digital devices



	5 minutes
	Starter activity.
Set out the activity on the slide.
Show next slide with correct order.
	In notebooks, learners write the steps in the order they think they happen.

Extension: Write a paragraph in your notebooks to justify your decision​

Compare their ideas to answers on the next slide.
	

	5 minutes
	Reflective questions.
Set out the questions on the slide and circulate and engage with learners.
	Learners reflect on their original responses and share these with a peer.
Share what they can recall about the meaning of ‘hazard’ and ‘risk’. Learners could record their findings by creating a Venn diagram in their notebooks.
	

	5 minutes
	Progress check: Risk or hazard?
Set out the slide, direct the class to answer, address any misconceptions.
Show the answers on the next slide.
	Learners to answer as a class the questions on the slide and make note of any misconceptions they need to correct.
	

	20 minutes
	Activity 4.1: Compare and contrast risk assessments.
Set out the activity on the slide deck.

Circulate and engage with learners.
	Learners should access the blank or anonymised template or completed risk assessment they sourced for home study.

Swap these with a partner, compare and contrast similarities and differences, then do this again with another learner until each learner has seen at least three risk assessment templates.

Learners to be encouraged to record the findings on a Venn diagram.
	

	10 minutes
	Activity 4.2: Set out the activity on the slide deck.

	Learners to compare the examples seen to HSE steps and summarise findings in notebooks.
	

	30 minutes
	Activity 4.3: Set out the activity on the slide deck and hand out the case studies. 

Extension Activity: Explain the wider implications of the case.

Trigger warning: All cases are genuine incidents involving real children. Some of these cases have resulted in serious injury or death.

Circulate and engage with learners, address any misconceptions, and offer prompts for discussion.
	Learners work in small groups to complete the case studies, carry out research on the internet.
	

	20 minutes
	Activity 4.3: Present your case and findings. 
Set out the slide.
	Learners to feed back their findings to the rest of the group.
Record notes in notebooks.
	

	10 minutes
	Activity 4.4: Set out the activity on the slide deck, lead a class discussion to identify the legislation, guidance and policy and procedures that were not followed or were breached in each of the cases.
You should encourage learners to reflect on:
· Health and Safety at Work Act 1974
· Childcare Act 2006
· EYFS: 3.35 Ratios and effective supervision 3.72 – Organising premises
· premises policy
· child collection policy and procedures
· food and drink policy.
	Learners to engage in and contribute to a class discussion.
	

	5 minutes
	Progress check.
Set out the questions on the slide deck.
Show the answer slides and allow for some brief discussion regarding the answers.
	Learners record their responses in their notebooks and engage in a discussion when the answers are revealed to address any misconceptions they have.
	

	5 minutes
	Home study 4.0: Set out the activity on the slide.


	Learners should prepare a poster that could be used for a display. The poster should clearly explain to parents how and why settings carry out risk assessments. They could include the five steps to risk assessment to help you explain.
	

	Other information (for example, differentiation, English, Maths and Digital)
Focus on English: Communication in pairs and small groups, presenting information.
Identify those who find it easier to engage, who are apparently confident.
Group learners for the activities.
Complete written activities.
GEC4: Summarising information/ideas
GEC6: Taking part in / leading discussions
GDC1 and 5

	Next steps in learning 
Home study: Create a poster for parents, explaining how and why settings carry out risk assessments.
Next lesson: Identifying hazards.





	Title: Identifying hazards

Targeted content reference: 
Education and Early Years Version 4.0 September 2023
Core Skill 4, and Core Element 4 [4.11] 
OS EYE Competencies [2.3] [5.1] [5.2]
OS EYE PO1 [K1.16] [K1.19] [K1.20] [S1.22] [S1.34] PO4 [S4.13] [S4.14] [S4.15]
OS AT PO3 [K3.19] [S3.29] [S3.33] [S3.38] 

Lesson sequence number: 05 

Timing: 2 hours

	Prior learning: 
In previous lessons
Continuous dynamic risk assessment carried out in RWE

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.
Set out the lesson objectives.
	Listen and note down objectives.
	Slide deck

Learners to access home study from session 4

Notebooks

Activity 5.4: Reading

	10 minutes
	Starter activity 5.0.
Set out the activity on the slide.
Show next slide with an example.
	In notebooks, learners reflect on a hazard in the outdoor area in their settings and explain, using this as an example, the difference between a hazard and a risk.
	

	15 minutes
	Activity 5.1: Home study reflection.
Set out the activity on the slide.
Explain what a feedback sandwich is.
Circulate and engage with learners.
Next show the reflection slide and encourage learners to reflect on how giving and receiving feedback felt.
	Learners share the posters created for home study in session 4 with a peer. 
Peer evaluation – feedback sandwich.
	

	5 minutes
	Set out the recap activity on the slide.
Set out the slide for activity 5.2. Circulate and engage. with learners, addressing any misconceptions.
	Recap the correct order of the five steps to risk assessment using the prompts on the screen.
Work in small groups to create a mind map of methods to identify hazards.
	

	30 minutes
	Set out the checklist slides with things to consider for identifying hazards, after each slide images appear, support learners to identify and discuss the hazards in each image. Make sure learners are just considering the hazards, not the risks.
	Learners take notes regarding the steps to take when identifying hazards.
Identify the hazard in each of the images shown and record these in notebooks.
	

	5 minutes
	Set out the Type of risk assessment slide. 
Explain that previous activity and slides were a generic risk assessment. Encourage a discussion where learners explain why a risk assessment should be unique to a setting.
Set out the slide for specific risk assessment.
	Learners consider and explain why a risk assessment should be unique to a setting.
	

	10 minutes
	Set out activity 5.3: Specific risk assessment. Circulate and engage with learners, addressing any misconceptions.
	Contribute to a whole class list which shows the different events and occurrences for which a specific risk assessment would need to be carried out.
	

	20 minutes
	Set out activity 5.4: Reading 
Hand out the printed activity sheets with the reading. 
	Learners should complete the reading to recap everything covered so far and from this come up with a definition for and an example of a ‘Dynamic’ risk assessment.
	

	5 minutes
	Set out the plenary slide: match the definition.
	Learners match the term to the definition.
	

	5 minutes
	Set out home study task: Create a document which identifies possible hazards on a specific activity – Year 1 school trip to the local zoo.
	Learners prepare a document that identifies possible hazards on a specific trip to the local zoo. 
	

	Other information (for example, differentiation, English, Maths and Digital)
Focus on English: Communication in pairs and small groups, presenting information.
Identify those who find it easier to engage, who are apparently confident.
Group learners for the activities.
Complete written activities.
GEC4: Summarising information/ideas
GEC6: Taking part in / leading discussions
GDC1 and 5

	Next steps in learning 
Home study: Create a checklist for a specific risk assessment for a Year 1 school trip to the local zoo.
Next lesson: Evaluating risks and deciding on precautions.






	Title: Evaluating risks and deciding on precautions

Targeted content reference: 
Education and Early Years Version 4.0 September 2023
Core Skill 4, and Core Element 4 [4.11] 
OS EYE Competencies [2.3] [5.1] [5.2]
OS EYE PO1 [K1.16] [K1.19] [K1.20] [S1.22] [S1.34] PO4 [S4.13] [S4.14] [S4.15]
OS AT PO3 [K3.19] [S3.29] [S3.33] [S3.38]

Lesson sequence number: 06 

Timing: 2 hours

	Prior learning: 
In previous lessons
Continuous dynamic risk assessment carried out in RWE

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.
Set out the lesson objectives.
	Listen and note down objectives 
	Slide deck

Learners to access home study from session 5

Notebooks

Digital devices

Activity 6.5: Reading
Activity 6.6: Risk benefit template


	10 minutes
	Starter activity 6.0 (three slides)
Set out the activity on the first slide. Encourage learners to recall that hazard is the first step in the five steps to risk assessment. Before clicking on the next slide ask learners if they can recall step 2. 
Next, encourage learners to use the prompts on the screen to evaluate the risks involved in the activity shown on the previous slide.
Show next slide with Our ideas.
	Recall the difference between a hazard and a risk.
In notebooks, identify the hazards shown on the screen for step 1 then step 2 of the HSE’s five steps to risk assessment, consider the risks involved in the hazards identified.
	

	15 minutes
	First, set out the next three slides which define evaluation, and explain how it relates to risk assessment and the requirements of the EYFS.
Activity 6.1: Set out the activity, encourage learners to evaluate the risks associated with the hazards they identified in their home study – a trip to the zoo.
	Learners to evaluate the risks associated with the hazards identified in their home study.
	

	5 minutes
	Set out the slide which recalls the definition of risk benefit analysis and ask learners if they would change any of their previous responses.
	Learners note the definition and consider any changes to previous responses.
	

	5 minutes
	Activity 6.2: Set out the activity, encourage learners to recap risk benefit assessments and consider the benefits to this type of play. Does the benefit outweigh the risk? Circulate and engage with learners, address any misconceptions.
	In pairs, learners recall and discuss risk benefit analysis and consider whether the benefits of the activity outweigh the risk.
	

	5 minutes
	Activity 6.3: Set out the activity on the slide, encourage and lead a whole class discussion, learners consider ways to manage the risk effectively. 
	Class discussion: Learners to discuss ways to manage the risk effectively.
	

	20 minutes
	Activity 6.4: Set out the activity on the slide, circulate and engage with learners.
	Working in pairs, learners consider as many examples as possible of control measures they may have seen in their settings. 

Share these with another pair and compare.
	

	10 minutes
	Activity 6.5: Hand out the Risk benefit activity reading and template, explain to learners they first need to read the handout and they will be completing the template later. 

Point out the further links and reading and encourage learners to research these independently to aid their understanding.
	Learners read and discuss the information on the first page of the handout.
	

	30 minutes
	Activity 6.6: Set out the scenarios on the slide. Explain to learners they should first consider the two activities pictured, then consider activities/resources from their settings.
	Learners fill in the template from the two examples on the slide, then think of two more activities from their own workplace experiences.

	

	10 minutes
	Plenary: Set out the slide, circulate and engage with learners. Address any misconceptions.
	Learners share findings and explain their decisions with another pair.

Note any differences and similarities.
	

	5 minutes
	Home study 6.0: Risk benefit assessment of an outdoor activity
Hand out blank templates from activity 6.5/6.
	Learners use the template from activity 6.5/6 to carry out a risk benefit assessment on an activity that takes place in the outdoor environment in their setting. 
	

	Other information (for example, differentiation, English, Maths and Digital)
Focus on English: Communication in pairs and small groups, presenting information.
Identify those who find it easier to engage, who are apparently confident.
Group learners for the activities.
Complete written activities.
GEC4: Summarising information/ideas
GEC6: Taking part in / leading discussions
GDC1 and 5

	Next steps in learning 
Home study: Carry out a risk benefit assessment on an activity that takes place in the outdoor environment in their setting.
Next lesson: Recording findings and implementing them.





	Title: Recording findings and implementing them

Targeted content reference: 
Education and Early Years Version 4.0 September 2023
Core Skill 4, and Core Element 4 [4.11]
OS EYE Competencies [2.3] [5.1] [5.2] 
OS EYE PO1 [K1.16] [K1.19] [K1.20] [S1.22] [S1.34] PO4 [S4.13] [S4.14] [S4.15] 
OS AT PO3 [K3.19] [S3.29] [S3.33] [S3.38]

Lesson sequence number: 07

Timing: 2 hours


	Prior learning: 
In previous lessons
Continuous dynamic risk assessment carried out in RWE

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.
Set out the lesson objectives.
	Listen and note down objectives.
	Slide deck

Learners to access home study from session 6

Notebooks

Activity 7.3 

Home study 7.0: Template, two for each learner


	10 minutes
	Set out starter activity on the slides.
Circulate and engage with learners.
	Learners share and compare their home study risk benefit assessment on an activity that takes place in the outdoor environment in their setting and give constructive feedback.
	

	30 minutes
	Activity 7.1. 
Set out the activity on the slide. Split learners into five groups and allocate one of the five types of hazards to each group: physical, security, fire, food safety or personal safety.
.
	Learners should work in their groups to discuss and identify hazards, risks and control measures in the context of the hazard type assigned.

Learners create a table like previous risk assessment templates. 
	

	15 minutes
	Activity 7.1: Feedback.
Allocate each group three minutes to present their findings and take questions.
Take in the work and display it for all learners.
	Learners to elect a spokesperson who will present findings to the whole class. All learners take notes from the other presentations.
	

	15 minutes
	Activity 7.2 (three slides).
Set out the first slide to show the EYFS requirement for contingency plans. 
Next slide clarifies the definition of contingency plans.
Third slide sets out the short discussion activity.
Circulate and engage with learners.

	Note the meaning of contingency plan and the EYFS requirement to have these in place.
Engage in a small group discussion around events which may require a plan, and how these should be recorded. 
Collate these ideas in a mind map and be prepared to share with the whole class.

	

	5 minutes
	Set out the following two slides which demonstrate what the HSE and the EYFS Statutory Framework says about the recording of risk assessments.
	Learners take notes and consider whether a written risk assessment is always necessary?
	

	30 minutes
	Activity 7.3: Set out the slide and hand out the template from 7.3.
Circulate and engage with the learners, address misconceptions and offer prompts.
	In pairs, learners risk assess the scenario of a physical education lesson for a Year 2 class.
	

	5 minutes
	Plenary: Set out the slide, circulate and engage with learners. Address any misconceptions, opportunity for formative assessment.
	Learners record in their notebooks their responses to the questions on the slide.
	

	5 minutes
	Home study 7.0: Record a risk assessment in your setting. Set out the slide and hand out the template from activity 7.3 / home study 7.0.
	Learners consider which area of the indoor environment they will be completing a risk assessment for.
	

	Other information (for example, differentiation, English, Maths and Digital)
Focus on English: Communication in pairs and small groups, presenting information.
Identify those who find it easier to engage, who are apparently confident.
Group learners for the activities.
Complete written activities.
GEC4: Summarising information/ideas
GEC6: Taking part in / leading discussions
GDC1 and 5

	Next steps in learning 
Home study: Carry out a risk assessment in the indoor environment in their setting.
Next lesson: Review and update risk assessments as necessary.




	Title: Review and update risk assessments as necessary

Targeted content reference: 
Education and Early Years Version 4.0 September 2023
Core Skill 4, and Core Element 4 [4.11]
OS EYE Competencies [2.3] [5.1] [5.2]
OS EYE PO1 [K1.16] [K1.19] [K1.20] [S1.22] [S1.34] PO4 [S4.13] [S4.14] [S4.15] 
OS AT PO3 [K3.19] [S3.29] [S3.33] [S3.38]

Lesson sequence number: 08 

Timing: 2 hours

	Prior learning: 
In previous lessons
Continuous dynamic risk assessment carried out in RWE

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.
Set out the lesson objectives.
	Listen and note down objectives. 
	Slide deck

Learners to access home study from session 7

Notebooks

Digital devices

Activity 8.5: Case study and template



	15 minutes
	Starter activity 8.0 (4 slides).
Set out the activity on the first slide, circulate and engage with learners. 
The next three slides outline our idea.
	Learners work individually or in pairs to determine the 5, 4, 3, 2, 1 requirement set out on the initial slide. Then compare their answers to our idea. Be prepared to share any additional information they thought was pertinent.
	

	5 minutes
	Activity 8.1: Recap the five steps to risk assessment.
Set out the slide.
	Learners individually recap and record the five steps to risk assessment in their notebooks.
	

	10 minutes
	Activity 8.2: First set out the definition, then the slide to launch a small group discussion, circulate and engage.
Share the next two slides which demonstrate the HSE reasons for review.
	Learners work in small groups to list at least three reasons we should review a risk assessment.
	

	30 minutes
	Activity 8.3: Research What? So what? Now what?
Set out the introductory slide then move to the activity on the following slide.
After 20 minutes, move to the 8.3 feedback slide. Assign a scribe who will collate all of the ideas into a document which can be accessed by the whole class.
	Learners carry out research in pairs on the What? So what? Now what? framework and take meaningful notes, showing how this could be useful when reviewing a risk assessment. 

Be prepared to share findings and idea at the end of the activity.
	

	20 minutes
	Activity 8.4: Review own risk assessment.
Set out the activity on the slide, learners to access their risk assessments from the last session and review them. Circulate and engage with learners, offer prompts and address any misconceptions.
	Learners to access their risk assessment from home study 7.0. Using the What? So what? Now what? Framework, they should review: Are their control measures good enough? Have they identified all of the hazards and the risks? Has anything happened that might require changes?

Extension activity: Swap with a partner and complete a review
	

	25 minutes
	Activity 8.5: Review the case study.
Set out the activity on the slide and hand out the case study. 

Circulate and engage with learners.
	Learners to complete the case study, they can discuss but each learner should complete this individually.
	

	5 minutes
	Plenary: Set out the activity on the slide.
	Learners to write down one key insight they gained from the lesson (What), why it is important or impactful to them (So what), and one action they plan to take moving forward based on this new understanding (Now what).
	

	5 minutes
	Home study 8.0: Set out the activity on the slide.

	Learners to decide on an activity that you would like to carry out with a small group of children in their setting, identify specific children and their individual needs, and consider the resources needed and location of activity. Bring this in note form to the next session.
	

	Other information (for example, differentiation, English, Maths and Digital)
Focus on English: Communication in pairs and small groups, presenting information.
Identify those who find it easier to engage, who are apparently confident.
Group learners for the activities.
Complete written activities.
GEC4: Summarising information/ideas
GEC6: Taking part in / leading discussions
GDC1 and 5

	Next steps in learning 
Home study: Learners decide on an activity that they you would like to carry out with a small group of children in their setting, identifying specific children and their individual needs. Learners consider the resources needed and location of activity. Learners to bring this in note form to the next session.
Next lesson: Activity planning, including a risk assessment of activity, environment and resources




	Title: Activity planning, including a risk assessment of activity, environment and resources

Targeted content reference: 
Education and Early Years Version 4.0 September 2023
Core Skill 4, and Core Element 4 [4.11]
OS EYE Competencies [2.3] [5.1] [5.2] 
OS EYE PO1 [K1.16] [K1.19] [K1.20] [S1.22] [S1.34] PO3 [K3.2] and PO4 [S4.13] [S4.14] [S4.15] 
OS AT PO2 [K2.1] and PO3 [K3.19] [S3.29] [S3.33] [S3.38] 

Lesson sequence number: 09

Timing: 2 hours


	Prior learning: 
In previous lessons
Continuous dynamic risk assessment carried out in RWE
Activity planning in Core Skill 2 and 3 preparation, and Element 8

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.
Set out the lesson objectives.
	Listen and note down objectives. 
	Slide deck

Learners to access home study from session 8

Notebooks

Digital devices

Links to or hardcopies of curricula
Activity 9.1: Activity plan

Home study 9.0: Evaluation forms


	15 minutes
	Starter activity 9.0. 
Set out the activity on the first slide, circulate and engage with learners. 
Keep score using tennis rules on the slide.
	Learners split into two teams. Each team takes it in turns to say a word related to ‘risk assessment’. Take it in turns to ‘serve’. No words can be repeated – if one is, the other team will earn a point. First to three games wins the set, best of three sets wins the match.
Alternative grouping could be groups of three with learners taking it in turns to be the scorer.
	

	60 minutes
	Activity 9.1: Activity planning.
Set out the requirements on the next two slides to clarify to learners the expectation for Core Skill 4. Then set out the activity on the third slide.
· Provide links or copies of Birth to 5 Matters and National Curriculum Key Stages 1 and 2 (depending on cohort and OS offered) 
· Birth To 5 Matters – Guidance by the sector, for the sector
· National curriculum in England: primary curriculum - GOV.UK (www.gov.uk)
· Print and hand out the activity plan 9.1
	Learners plan their activity using the links or printed copies of the curriculum.
Learners populate a risk assessment which identifies all the key issues.
	

	25 minutes
	Activity 9.1: Review.
Set out the activity on the slide.
Circulate and engage with learners.
	Learners share their planning with a peer. Review the activity, resources and environment that their peer created and review it. Have they included all appropriate resources? Have they identified hazards, risks and appropriate precautions? They should then feed back to the author of the plan.
	

	10 minutes
	Plenary: Set out the activity on the slide. Circulate and engage with learners.
	Learners write a short paragraph using all nine key words set out on the slide. Share with peers in a class discussion.
	

	5 minutes
	Home study 9.0: Set out the activity on the slide. Hand out the evaluation forms.

	Learners implement the activity they have planned and risk assessed in their RWE.
Evaluate it using the handout.
	

	Other information (for example, differentiation, English, Maths and Digital)
Focus on English: Communication in pairs and small groups, presenting information.
Identify those who find it easier to engage, who are apparently confident.
Group learners for the activities.
Complete written activities.
GEC4: Summarising information/ideas
GEC6: Taking part in / leading discussions
GDC1 and 5

	Next steps in learning 
Home study: Implement and evaluate the planned activity.
Next lesson: Peer assessment and review.





	Title: Peer assessment and review

Targeted content reference: 
Education and Early Years Version 4.0 September 2023
Core Skill 4, and Core Element 4 [4.11]
OS EYE Competencies [2.3] [5.1] [5.2]
OS EYE PO1 [K1.16] [K1.19] [K1.20] [S1.22] [S1.34] and PO4 [S4.13] [S4.14] [S4.15] 
OS AT PO [K3.19] [S3.29] [S3.33] [S3.38]

Lesson sequence number: 10

Timing: 2 hours

	Prior learning: 
In previous lessons
Continuous dynamic risk assessment carried out in RWE

	Timing
	Teacher activity
	Learner activity / formative assessment
	Resources

	5 minutes
	Introduction to the session.
Set out the lesson objectives. 
	Listen and note down objectives.
	Slide deck

Learners to access home study from session 9

Notebooks

Activity 10.2: Reading

Plenary 10.0: Personal development plan (PDP)


	15 minutes
	Starter activity 10.0. 
Set out the activity on the first slide, circulate and engage with learners. 

	In pairs, learners create an illustration or factsheet which demonstrates a ‘feedback sandwich’.
Share this with peers.
	

	15 minutes
	Activity 10.1: Set out the activity on the slide, circulate and engage with learners, model giving feedback.

	Learners to use their own feedback sandwich method as designed in the previous task, to self-assess their risk assessment and evaluation of implemented activity for home study.
	

	15 minutes
	Activity 10.2: Reading – set out the activity on the slide and distribute the printed handouts.
	Learners to read the handout and consider implications for own practice.
	

	30 minutes
	Activity 10.3: Success criteria.
Set out the small group activity on the first slide, circulate and engage, address misconceptions, guide learners in developing appropriate success criteria.
Next slide, whole class activity to facilitate learners deciding on final three criteria.
Write these up on the board ready for the next activity.
	Learners to first work in small groups then feed back to the whole class their ideas about the required success criteria for peer assessing plans, risk assessments and evaluations.
Decide as a class a final set of success criteria with which to carry out the assessment.
	

	30 minutes
	Activity 10.4: Peer assessment.
Set out the slide, circulate and engage, model.
	Learners swap plans and evaluations with a peer, assess using the success criteria previously identified, prepare and give feedback. Record own feedback given, as this will be used to compile a PDP.
	

	10 minutes
	Plenary 10.0 – Set out the activity on the slide, distribute the printed handouts.
	Learners complete a short PDP using own self-assessment and peer feedback. They will decide on one area to improve.

	

	Other information (for example, differentiation, English, Maths and Digital)
Focus on English: Communication in pairs and small groups, presenting information.
Identify those who find it easier to engage, who are apparently confident.
Group learners for the activities.
Complete written activities.
GEC4: Summarising information/ideas
GEC6: Taking part in / leading discussions
GDC1 and 5

	Next steps in learning 
Activity planning and risk assessment for ESP, and assignment 2 (OS: EYE).






SECTION THREE: LEARNING MATERIALS

Starter activity 1.0

[image: Man outline]
Activity 1.2For example, provide healthy food


1. In pairs, research the legislation or guidance assigned to you and create an information leaflet that explains the key points of the legislation, guidance or framework in relation to “duty of care”.​
Example: Food Hygiene (England) Regulations 2006 – safe storage of food to avoid cross-contamination​.

2. Present your findings to the class.

3. Take meaningful notes from learner presentations so that you can collate the key points for all the legislation. ​

· Health and Safety at Work Act 1974
· Reporting of Injuries, Diseases and Dangerous Occurrences (RIDDOR) 2013 
· Control of Substances Hazardous to Health (COSHH)
· Food Hygiene (England) Regulations 2006
· Equality Act 2010
· Children Act 1989/2004
· Childcare Act 2006
· Early Years Foundation Stage 
· Working Together to Safeguard Children
· Keeping Children Safe in Education

Please refer to the latest versions.

Activity 1.3

Case studies
Read your assigned case study. First consider whether there has been a breach of protocol, then determine the possible outcomes and implications. Finally, outline the correct actions to take in these circumstances.

Case study 5

The headteacher’s brother-in-law is a gardener, and he has volunteered to work with the children in the garden area to create some raised planters for growing their own vegetables. As this person is known to them, and the headteacher does not believe their family member is “like that”, they have not followed all aspects of the visitor and contractor policy strictly. The gardener has not been required to sign in and out of the premises or wear a visitor lanyard, and he has worked alone with groups of children. 

Case study 4

Athena is the newly appointed health and safety officer in the school. She realises that the fire safety equipment has not been checked for over two years and that a large filing cabinet is partially blocking the fire escape.

Case study 3

Aksa should have her blood sugars checked every four hours. The nursery is on a trip, and her key person has forgotten to bring the testing equipment. She checks Aksa’s blood sugars on return to the setting, but she falsifies the time the reading was taken in the record.

Case study 2

While supervising the preschool children in the outdoor area, Felix notices that he is the only adult outside, but as it is only five minutes until tidy-up time, he does not raise the issue.

Case study 1

Emily realises that she forgot to record the fridge temperature yesterday. She remembers that she took the reading, and it was OK, so she fills in the record using the same temperature information recorded today, hoping that nobody else noticed the gap.
.

Home study 1.0

Research your setting’s policies and procedures, then create a document that provides an outline of the following policies and procedures (note: the policies in your setting may have different names):

· health and safety policy, including fire safety
· food hygiene policy
· safeguarding policy
· visitor policy
· confidentiality policy.Health and safety policy, including fire safety

Summarise the aims of this policy in a sentence.


Key points:



Food hygiene policy

Summarise the aims of this policy in a sentence.


Key points



Safeguarding policy

Summarise the aims of this policy in a sentence.


Key points





Visitor policy

Summarise the aims of this policy in a sentence.


Key points



Confidentiality policy

Summarise the aims of this policy in a sentence.


Key points




Extension activity: Talk to your placement mentor or supervisor and determine your setting’s approach to managing risk.











Activity 2.3


Child safety experts welcome ‘game-changing’ new international benchmark that gives a green light to more adventurous play!
5 July 2023
A ground-breaking new global industry benchmark that takes a ‘benefit-risk’ approach to safety was today [5 July 2023] welcomed by the UK Play Safety Forum, a group of leading experts which supported the drafting of the document.
Instead of focusing solely on risk reduction, the benchmark says that councils, businesses and others should take a balanced approach to safety in playgrounds and other leisure facilities. Crucially, they should consider the benefits of allowing a degree of risk and challenge. 
Benefit-risk assessment for sports and recreational facilities, activities and equipment - Standard BS ISO 4980:2023 from the International Organisation for Standardisation (ISO) - is a globally-recognised standard for anyone that runs leisure and recreation facilities and programmes, including playgrounds. 
[image: A child jumping on rocks]
Tim Gill, Chair of the UK Play Safety Forum, said: “This new safety standard is a game-changing move for children, who have been losing out for far too long because of misplaced adult fears and anxieties.”
Andy Yates, Technical Director of Hags UK and chair of both British and European playground safety standards committees, said: “Children of all ages and abilities actively seek out risky situations in their play. The ISO standard gives guidance about how these risks are judged, hand in hand with the benefits they provide. This should give playground operators further confidence to create the exciting, engaging play spaces that children want, need and deserve.” 
Prof David Ball of Middlesex University, one of the experts on the ISO working group, said: “This ISO standard builds on a decades-long shift towards more balanced, thoughtful risk management. The Play Safety Forum first put forward risk benefit approaches in 2008, and they have been supported by the Health and Safety Executive – the UK’s overarching safety regulator – since 2012. With this new ISO standard, the rest of the world is set to follow suit.”
Anita Grant, Chair of Play England said: “After the restrictions and reductions in children's freedoms and experiences during the pandemic we welcome this focus on the benefits of play. We hope this industry standard will encourage proper discussion and planning with children’s right to play at the very forefront of decision making.”

Notes for editors
The UK Play Safety Forum is a membership organisation that aims to ensure a balance between safety, risk and challenge in children’s play and leisure provision. Its members include the charities Play England, Play Scotland, Play Wales and Playboard Northern Ireland. Read more about the PSF here.
The International Organisation for Standardisation (ISO) is an independent non-governmental organisation based in Geneva that develops global standards for markets and industries. Its membership is made up of over 160 national standards bodies such as the British Standards Institute.


Available online at: https://www.playengland.org.uk/newsblog/child-safety-experts-welcome-game-changing-new-international-benchmark-that-gives-a-green-light-to-more-adventurous-play?rq=risk%20management Accessed 28th January 2024



Activity 2.4

	Activity
	Benefits of the activity
What will the children miss out on if they do not carry out this activity?
	Risks
	Differentiation
What adaptations might you make to ensure risk benefit for different age ranges and stages?
	Is the level of risk acceptable?
What are the reasons for this judgement?

	Children cook using real ingredients, real utensils and a real hob.
	
	
	
	

	Under adult supervision, young children tend to a fire while at Forest School.
	
	
	
	




Home study 2.0

Next week, we will be investigating the difference between hazard and risk. Briefly research a definition for each term, paraphrase them in your own words and provide a reference to your sources.

	Hazard definition
	Risk definition

	
	

	Reference to source
	Reference to source

	
	



Extension: Reflect on your own attitude and approach to risk, and consider how your values and previous experiences have impacted this.

	



Activity 4.3: Case studies

	Research Task

In your group, use the internet to research the case you have been allocated. 
Be prepared to feed back your findings to the rest of the class.

	1. Eight-year-old girl dies after car hits primary school in Wimbledon 2023
2. Fox Goulding, aged 10 months, dies after choking on food at nursery 2019
3. James Maguire, aged 3, escapes from Manchester nursery 2023
4. Young child left alone in Cardiff nursery after it closed for the day 2023

	Case study
	



1. Provide an overview of the case.


2. Describe the hazards and risks identified in the case.


3. Which steps in the risk assessment do you think were not carried out fully? Explain your responses.


4. What lessons were learnt from the case?


5. Anything else you think your peers need to know about the case?


Activity 5.4: Reading

Health and safety: Getting it right in early years settings
· Written By: Melanie Pilcher
[image: Health and safety – Getting it right in early years settings]
Melanie Pilcher, quality and standards manager at the Early Years Alliance, outlines the importance of maintaining a comprehensive health and safety policy…
Every child deserves the best possible start in life, with the opportunity to develop in an environment that is both safe and secure.
Parents who use early years services should be able to do so with the utmost confidence that their children will be getting the best possible experiences and are protected from harm at all times.
The Early Years Foundation Stage’s (EYFS) safeguarding and welfare requirements is the framework that provides this assurance.
The general legal requirements, including those concerning health and safety, are supported by more detailed specific legal requirements.
Both the general and specific legal requirements have the force of regulations and must be complied with by all early years providers.
The EYFS welfare requirements also contain statutory guidance that all providers must have regard to, as it underpins the general and specific requirements.
As providers, we have a corporate responsibility and duty of care towards those who work in and receive a service from our settings.
Individual employees and service users also have responsibility for ensuring their own health and safety as well as that of others.
A comprehensive set of policies and procedures written to meet the EYFS safeguarding and welfare requirements is the key means through which this is achieved.
The EYFS requires that “providers must take all necessary steps to keep children safe and well”. Providers should also have contingency plans for dealing with emergencies such as:
● public health incidents (e.g. a significant infectious disease incident)
● severe weather (e.g. flooding)
● serious injury to a child, pupil, learner, or member of staff (e.g. transport accident)
● significant damage to property (e.g. fire)
● criminal activity (e.g. bomb threat)
● the effects of a disaster in the local community.
Take a look at the non-statutory guidance for emergency planning.
Policy-making
Your health and safety policy should contain references to the procedures that your setting has in place. Those may include, but not be limited to:
● risk assessment
● premises, including fires safety and hygiene requirements
● manual handling
● administering medicines
● food and drink, including hygienic preparation and storage, and managing allergies
● accident or injury
● Reporting Injuries, Diseases and Dangerous Occurrences (RIDDOR) events
● emergency evacuation and other emergency procedures, ie intruder on the premises
● COSHH Regulations
● outings/outdoors
● maintenance and repairs of the premises
● staff personal safety (including home visits and threats and abuse towards staff).
Of course, other procedures will be required, depending on the type of service, the premises and the individual needs of your service users.
It is also important that you review health and safety procedures regularly, particularly after an event such as an emergency evacuation.
Everyone involved at the time should have the opportunity to consider how the procedure worked for them: Were they able to follow it correctly and, most importantly, did they understand what they needed to do in the first place?
This is vital in an emergency situation, where you have to act quickly and competently, with little or no time to refer to a written document for clarification.
When reviewing a procedure after an ‘event’, changes may be required according to the needs you identify. If you do make changes, update every member of staff and all service users at the earliest opportunity.
What is risk assessment?
Early years providers are required to conduct regular risk assessments, which identify aspects of the environment that must be checked on a regular basis.
This involves deciding what should be done to prevent harm and ensuring that the relevant actions are taken and are updated whenever necessary.
Health and safety law does not expect all risk to be eliminated but that ‘reasonable precautions’ are taken, and that staff are trained and aware of their responsibilities.
This is particularly important in an early years setting, as children should be able to grow, develop and take appropriate risks through physically challenging play.
Children must have the opportunity and be encouraged to work out what is not safe and what they should do when faced with risk.
Your setting should have risk assessments which are helpful in relation to specific issues that inform your procedures and a competent person in charge of implementation.
Not all risk assessments need to be written – staff will make dynamic (on-the-spot) risk assessments constantly as they work with children.
Staff in all settings, and at every level, should be involved in reviewing risk assessments, as they are the ones with first-hand knowledge of whether control measures are effective and can give an informed view to help update them accordingly.
This is important as we work within the requirements of the EYFS and move away from the idea of a risk assessment being an annual or biannual event, carried out under headings that rarely change.
Parents also have an active role to play. They should be made aware of their responsibilities such as closing gates behind them and not letting strangers into the building. They should also be encouraged to report any potential hazards to staff – it is good practice to invite them to take part in reviews of procedures whenever possible.
The basis of effective risk management is that everybody is involved and can therefore take responsibility for their and others’ safety.
Risk assessments on aspects such as security of the building, fire safety, food safety, nappy changing, outings and personal safety should be considered.
You should also risk assess other activities such as cooking or visitors bringing animals or vehicles to your setting.
Risk assessments are also necessary when making reasonable adjustments for disabled children or children with additional needs so that every child is able to take part in activities, whatever their level of need or ability.
Patterns of minor accidents require further investigation and possible actions to be taken may also be informed by a risk assessment.
Keeping children safe is of paramount importance, but that should not mean that we have to be ‘afraid’ of doing anything involving an element of risk.
Practitioners who understand their responsibility will have a can-do attitude rather than adopting what the media describes as “health and safety gone mad”, where simple common sense is not applied.
More information about legal requirements and standards can be found on the website of the Health and Safety Executive.

https://www.teachearlyyears.com/nursery-management/view/health-safety-in-the-nursery 9 March 2024


Following reading the above, complete the writing frame below. Be prepared to share your examples with your peers. 


	Write a definition for “Dynamic Risk Assessment” 
	 

	Provide an example of a dynamic risk assessment in an early years setting. 
	 



[image: ]Risk benefit assessment https://www.plloutdoors.org.uk/_files/ugd/ac7854_7355434d0edb485c9a69736f74a85970.pdf Activity 6.5/6

Learning and playing outdoors 

 
What is risk benefit assessment?	

Risk benefit assessment (or sometimes, analysis) is an approach to risk assessment that focuses not just on the risks of the activity but also on the benefits of the activity.

It is particularly valuable in the context of outdoor learning and play, and as such has been adopted by Play England, the HSE and other leading education or play organisations as their preferred method of risk assessment.

Risk benefit assessment (RBA) starts with the principle that risk is an essential element in children’s physical, emotional and intellectual development. RBA helps decision-makers to ascertain whether the level of risk inherent in an activity is ‘worth it’ – in other words that the benefits children will gain from the activity outweigh the risks associated with it.

Using an RBA approach still means you need to consider how to mitigate risk and clarify 	how you will deal with risk. A helpful (and, 	sometimes, amusing) way of examining risks is to imagine how children would miss out if they were not able to engage in the activity – almost like a ‘reverse’ risk assessment. For example, MORE	INFORMATION AND INSPIRATION
Managing Risk in Play Provision – Play Safety Forum / Play England: Download the PDF
The Health and Safety Executive’s High Level Statement on Children’s Play: Download the PDF
Play Safety Forum – have a look at their risk benefit booklet and form: Download the PDF
Read about risk embracing school playgrounds in Berlin:

What experiences would children miss out on if they never learnt to light and manage a fire? What risks might they face in future if they never learnt these skills?	

When expressed this	 way, it is easy to show how an activity provides important skills and therefore risk assess to ensure children are able to experience it. By tackling risks in a safe, managed environment and supported by caring, knowledgeable adults, children gain the skills and confidence to take on bigger risks as they grow older.

Risk is not just about physical actions – for example climbing a tree or skateboarding. It is also about taking intellectual risks – trying anything for the first time, testing new ideas, accepting other people’s opinions even (or especially) if you do not agree with them. Children will also encounter emotional risks throughout their lives, so by developing a culture of risk taking in your school or setting, you are helping children develop the resilience, clarity of thought and practical skills to manage tricky times ahead.	
MAKING IT WORK IN YOUR CIRCUMSTANCES

You should have a working knowledge of risk assessment already – you will have them in written form, and you will be risk assessing ‘dynamically’ at every session.

An RBA invites you to think about how you 	can enable exciting activity rather than 	preventing it. You will need to look at the 	hazards and decide whether, on balance, 	the hazard represents an acceptable risk or an unacceptable risk.

The outcome might be different for each child,	depending on their own ability and 	confidence levels, as well as the context of	the risk – that is where the mitigating factors, or precautions, come in.	

[image: ]Use the RBA template overleaf to risk benefit assess some of the activities you already 	do. Then, when you feel confident using it,	ask children what else they would like to be 	able to do outdoors. Work through the RBA table together to establish how you can make it happen.
Risk benefit assessment

Location/Activity:
	
Assessor:
		
Date:
	
	
	
	
	
	
	
	
	
	
	
Review	date:


A good way of deciding on the benefits is to consider what children would MISS OUT ON if they were not able to participate in this activity – almost like a ‘reverse’ risk assessment!
	ACTIVITY
	How will children benefit from this activity?	
	Local context	
	Possible hazards	
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury	
	Overall 
RATING:
L/M/H

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


[image: ]If you are using this document in Microsoft	Word format, the boxes in the table above will expand as you type into them.	
www.plloutdoors.org.uk 	                               enquiries@playlearninglife.org.uk 	


Activity 7.3 and home study 7.0

	Name of risk assessor:                                                                        Date of risk assessment:  

Type of setting and age of children:

	Activity/process/ operation 
	What are the hazards to Health and Safety? 
	What risks do they pose and to whom? 
	Level of risk H/M/L
	What precautions do we need to take to reduce the risk? 
	Risk level achieved
H/M/L
	Any further action needed? 

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	





Activity 8.5 Case study
Kayla is the manager of a preschool based in a church hall. All activities and resources need to be set out and packed away each day. The setting has a policy of no lone-working practices, and the environment is always fully set up before children arrive, and it is packed away after they have left for the day. Kayla has just discovered that she is six weeks pregnant. Complete a review of the risk assessment below which considers this new information. Use the form overleaf to update the risk assessment.
	Activity/process/ operation 
	What are the hazards to Health and Safety? 
	What risks do they pose and to whom? 
	Level of risk H/M/L
	What precautions do we need to take to reduce the risk? 
	Risk level achieved
H/M/L
	Any further action? 

	Setting up and packing away the large furniture
	Heavy furniture such as tables and chairs
	Staff may suffer a back or other type of injury, for example crush injury to hands or toes 
	H
	Staff to work in pairs to carry the larger, heavier items.
Staff to lift correctly
	M
	Manual handling training

	Setting up and packing away the small table and floor resources, such as small world play, and construction
	Unpacking and packing the cupboard, items falling from height, reaching at height, carrying too much
	Items could fall. 
Staff may be harmed if items are stored incorrectly, or too many items are carried at once
	L
	Ensure items are stored safely
Secure shelving system to the wall. Heavier items to be stored on the bottom shelves.
Use safe, locking step ladders to reach items at height.
Use a trolley to wheel multiple items safely.
	L
	Purchase a trolley to carry small play activities

	Checking the sand tray 
	Animal faeces, mouldy sand,
Waterlogged sand
Spilt sand
	Contamination
Slip on sand
Drowning
Both staff and children are at risk
	H
	Keep sand tray securely covered when not in use.
Rinse sand regularly with diluted disinfectant.
Remove excess water.
Clear away spilt sand.
	L
	Check the sand pit cover on a regular basis for signs of wear and tear



	Reason for review:


Date of Review:
	Changes to be implemented.
What?
By Whom?
By When?
Any further action?

	Activity/process/ operation 
	Review of hazards, risks and control measures
	

	Setting up and packing away the large furniture
	
	

	Setting up and packing away the small table and floor resources, such as small world play, and construction
	
	

	Checking the sand tray outdoors
	
	


Use this form to record your review and any changes which may need to be implemented.

Activity 9.1: Activity plan (Adapted from ESP proforma materials)

	Child’s initials:  
 

	Aims and method of activity 


	

	Links to curriculum and educational theory/concepts and/or pedagogy  

You should include any risk benefit justifications here 
	

	Appropriate resources and environment

You will populate a risk assessment document overleaf
	

	Inclusion 

Think specifically about your focus children; show differentiation and cultural diversity 
	 




	Hazards, risks and controls: Populate a risk assessment document and present information clearly, concisely and in an appropriate style.

	




Activity 9.1: Activity plan (Adapted from ESP proforma materials).





Home study 9.0: Evaluation of the activity

	Learner name:
	

	Activity:
	

	Evaluation of the activity

	What learning took place here? 
Did the children experience and achieve in any other areas of learning and development as well as those originally planned for? 
	

	What were the strengths of this activity? What went well? 
For example, were the control measures appropriate? Did children enjoy the activity and develop new skills or knowledge?
	

	What points for development have you recognised following this activity? 
For example, your own development or the way the resources or environment were used.
	


Activity 10.2: Reading

Pedagogy Focus: Peer assessment. 
In the latest instalment of our Pedagogy Focus series, we look at peer assessment, its benefits and its drawbacks
22 August 2019, 8:04am

What is peer assessment?
Peer assessment involves learners in the assessment process, with them taking on the role of teacher by reviewing work of other learners against set criteria. 
It is a key assessment-for-learning strategy that can help teachers quickly determine the level of knowledge and understanding of pupils.
What are the benefits?
Peer assessment can help to secure and develop a learner’s understanding of how they are assessed and how particular marks and grades are awarded. 
By assessing others’ work, they are able to critically reflect on tasks and evaluate their own learning while also exploring how their peers have approached and prepared their answer(s). 
It can provide learners with examples of good practice and therefore model how an answer might be formed or might look. 
If combined with more formal teacher assessment, peer assessment can provide learners with instant feedback and help to reduce the teacher’s marking load.  
What are the drawbacks?
Peer assessment relies on the capabilities of the learner assessing the work and how well they understand the topic and criteria by which the work is to be judged. 
If learners are not given a clear and specific framework for assessing answers, feedback will be vague or often unhelpful. 
There is also the danger that pupils will not take this form of assessment seriously (knowing that any marks or feedback are not technically supported by the teacher) or will be friendly and overly positive in their approach to marking others’ work rather than being constructive and highlighting errors. 
How is it used in lessons?
Most commonly, peer assessment takes the following forms:
· Pupils swap responses or answers and acknowledge the strengths and weaknesses of the work they have marked using the criteria and guidelines given to them.
· Pupils mark different pieces of work anonymously or in groups. This helps to eliminate issues of bias and, particularly in group peer assessment, facilitates debate about what makes a piece of work successful.
· Pupils offer verbal feedback to others’ responses, presentations or thoughts on a topic. If asked to support and justify this feedback, pupils have to show a deeper understanding and really engage with the assessment criteria.
Further reading:
· King’s College London blog on peer marking
· McDonald, B (2016) Peer Assessment that Works: A guide for teachers (Rowman and Littlefield)
Available online at: https://www.tes.com/magazine/archive/pedagogy-focus-peer-assessment accessed 24.3.24 
	Identify three benefits and two drawbacks of peer assessment 
	 

	Explain two implications of using peer assessment as an educator 
	 





Plenary 10.0
	
	Think about one area to improve and write about it here

	Focus area
	

	What is happening now?
	

	What is the plan?
	

	How will I know it is successful?
	

	Actions to take
	

	Resources I can use
	

	Completion date
	

	Reward/Outcome
	







Learner guide

Core Skill 4: How to assess and manage risks to your own and others’ safety when planning activities

In task 1 of the ESP and in assignment 2 of the Occupational Specialism, you will need to demonstrate how you can identify hazards and risks and determine control measures to ensure the safety and wellbeing of children, staff and visitors to the setting.

You have a “duty of care” to all children you work with and must follow health and safety, and other safeguarding legislation at all times. This includes following the policies and procedures as set out by your setting.

These materials will enable you to understand the legislation, guidance and frameworks which inform your practice, and they will develop your skills in risk management.

By the end of this series of lessons, you will be able to confidently use the HSE’s “Five steps to risk assessment” to identify hazards, assess risks, control the risks​, record your findings​ and review the controls.

You will also develop an appreciation of risk benefit and understand why children need some risk to enable holistic development. This will ensure you acquire a balanced approach to risk which allows children to develop resilience and supports them to take managed risks.

Completing the activities will provide you with a portfolio of evidence and materials to enable you to use as reference for future practice in Education and Early Years.

You will engage in independent research, link knowledge and skills through applying learning in settings, take part in group activities and develop skills in giving and receiving constructive feedback. Skills in evaluation, including self-reflection and peer reflection will also be developed. All of these skills are useful beyond risk management and supporting Core Skill 4, as they are transferable across the curriculum and wider life.
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