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Passport to placement
T Level health

et-foundation.co.uk

Introduction
This resource has been developed to support providers delivering T Level health. Specifically, it relates to the six core skills identified in the employer set project section of the core content. The core skills that employees consider learners should be able to demonstrate on completion of the programme are: 

· person-centred care
· communication
· teamwork
· reflective evaluation
· research
· presentation

This resource is split into three main elements:  

Pre-course diagnostic assessment
Activities to diagnose core skill levels before learners start the T Level and which enable the assessment of their suitability for the programme. 

Core skills development activities
Activities to develop core skills during the delivery of the T Level prior to industry placement. 

Assessing learners’ readiness for industry placement
Activities to assess core skill levels in advance of industry placement and which identify learners’ readiness to start the placement. 

The resource focuses on the development (through teaching, learning and formative assessment) of learners’ skills. It includes examples of activities which are designed to support providers in: 
· recruiting learners who are suitable for the T-Level health programme
· supporting learners to develop their skills 
· carrying out a pre-placement assessment to determine whether learners are ready to start their industry placement 

The resource can be used as a passport-to-placement tool, which indicates to industry-placement employers the skills that learners have acquired and demonstrated through a range of assessments. It also supports the team responsible for the development of learning objectives for learners as they engage in a high-quality, structured industry placement. 


Pre-course diagnostic assessment

Introduction

The aims of these activities are: 
· to determine the suitability of applicants for the T Level
· to form a pre-course diagnostic assessment of learners’ skills gaps to enable bespoke programme planning 

The resource identifies examples of suitable learning and assessment activities in which learners can engage to demonstrate initial skill levels, both independently and as a group. The aim of these activities is to support providers in selecting learners for the programme based not only on academic achievement but also on required employer-identified skills. 

It is acknowledged that different providers use different approaches to recruiting and selecting learners. As a result, providers may use or adapt the activities presented in different ways to meet their own recruitment needs in the following areas:
· taster sessions or open days during which the activities can be used
· application forms – these can be adapted to include activities or separate activity sheets can be sent with application forms
· interviews, which could be individual or group based

In addition, some of the activities may be used as part of the induction process, prior to learners starting to learn the content of the T Level or during the initial diagnostic period.

This section of the resource includes a grid listing each of the activities and showing which core skills are the key targets for diagnostic assessment. Providers can adapt many of these activities to address a wider range of core skills than those identified, enabling learners to demonstrate multiple core skills. 

After the grid, there are descriptions of each activity listed.


Grid showing how activities link to core skills (CS)

	Activity 
	CS1
(person-centred care)
	CS2 (communication)
	CS3
(teamwork)
	CS4 
(reflective evaluation)
	CS5 
(research)
	CS6 (presentation)

	Active challenge
	x
	x
	x
	x
	x
	x

	What’s your emergency? (part one)
	x
	x
	x
	
	
	

	10 more minutes (part two)
	
	
	
	x
	
	

	Use equipment
	x
	
	
	x
	
	

	Dangerous image
	
	x
	
	
	
	

	Make your own nurse
	x
	
	
	x
	
	x

	What are these symptoms?
	
	
	
	
	x
	x

	Dealing with trauma
	
	x
	
	
	x
	

	Treasure hunt
	
	
	x
	
	x
	

	Six Cs written task
	x
	x
	
	
	x
	

	One-to-one interview questions
	x
	x
	x
	x
	
	x





Activities

1) Active challenge
 
This is a group activity.

Choose an activity such as: 
· bin-bag challenge The Connell College bin bag fashion show – YouTube
· Spaghetti bridges Build a Spaghetti Tower Challenge | Holmes + Holmes – YouTube 
· Balloon chairs balloon chair challenge – YouTube 

These activities have the potential to be used for diagnostic assessment, for example:
· CS1 The bin-bag challenge could be used to consider the model’s preferences
· CS2/3 The group will be communicating and working as a team
· CS4/6 The group can present what they have created and evaluate how they can improve it
· CS5 The group can access Pinterest, YouTube and TikTok for ideas

Thus, all core skills (CS1, CS2, CS3, CS4, CS5 and CS6) can be assessed through this activity. However, some providers may decide to make this an individual rather than a group activity or to not include a presentation.

2) What’s your emergency? (part one of a two-part activity)

This is a group activity.

The group is given a pack of activity cards containing various scenarios, for example, a woman in labour and a road-traffic accident. 

The group adopts the role of an ambulance dispatcher / call handler and discuss the situations to decide which call to prioritise (CS1, CS2 and CS3).

3) 10 more minutes (part two of a two-part activity)

This can be a group or an individual activity.

Based on the scenarios provided for "what’s your emergency?” (above), learners reflect on the situation, stating what they would do if they had 10 more minutes to plan and carry out the task (CS4).

4) Use equipment

This is a group activity.

Each group is presented with a piece of equipment, for example, a blood-pressure machine, an oximeter or a height chart.

The group is also given a description of the equipment’s purpose, an explanation of the task and a sheet of paper to record the outcome/results. 

Each group member then uses the equipment to complete the task and record the outcome/results.

It is acknowledged that most learners will be working with unfamiliar equipment. The purpose is to see: 
· how they handle the equipment 
· how they follow instructions 
· how they work with peers who are unfamiliar to them 
· how they communicate to identify individual needs (CS1 and CS4)
 
5) Dangerous image

This can be an individual or a group activity.

Learners are given an image and asked to identify and discuss its associated hazards and risks. An example source is this pin on health and safety in care homes (pinterest.co.uk). Learners annotate the image to communicate their thoughts (CS2).

6) Make your own nurse

This starts as an individual activity and progresses to a group one.

Learners are provided with a template body map, images, scissors, glue / sticky tape and pens, etc.

Learners show what they think a patient expects to see in a nurse, for example, smiling, hair tied back and a clean uniform, etc. 

Learners discuss their ideas with their peers.  

On completion, they summarise what they have learnt as a result of the peer discussion and what changes (if any) they would make to their image (CS1, CS4 and CS6).

7) What are these symptoms?

This is an individual activity.

Learners are given a set of symptoms. They undertake internet research to identify a possible diagnosis and keep a record of their research sources. They present their findings to their peers (CS5 and CS6).

8) Dealing with trauma

This can be an individual or a group activity.

Learners are given a scenario of a situation a patient has been involved in, for example, a car accident, a chronic health condition or a life-changing injury. 

Learners conduct research on the roles and responsibilities of professionals and different support services who may provide support to the service user from incident to recovery (CS2 and CS5).

9) Treasure hunt

This is intended as a group activity but it could be an individual one.

Learners are given a set of clues enabling them to find out information about their learning environment and the people and places that can support them, for example, who is the safeguarding officer, where is the canteen and who is their personal tutor  (CS3 and CS5)?

10) Six Cs written task

This is an individual activity.

The learner’s task is to research the definition of the each of the six Cs.

He or she then writes a paragraph on each of the values to explain what they mean and how they will incorporate them into their practice when working on placement (CS1, CS2 and CS5)

11) One-to-one interview questions

In addition to generic questions that learners are asked during an interview, the following can be used to support diagnostic assessment:  
· What skills, qualities and attributes can you offer to your chosen career/role? (CS2 and CS4) 
· What are your strengths and weaknesses? (CS2 and CS4) 
· Give me an example when:
· you have worked as part of a team
· shown leadership skills 
· used your communication skills? (CS2, CS3 and CS4) 
· What is your greatest achievement? What are you most proud of? (CS2 and CS4) 
· Tell me how your previous experience will help you with this course/career (CS2 and CS4). 
· How would you describe yourself? How would a friend describe you? (CS2 and CS4) 
· Nurses are often described as superheroes. If you were a superhero, what powers would you have? (CS2 and CS4) 
· Give me an example of when you have made a positive difference to someone’s life (CS1, CS2 and CS4). 
	
	
	



	
	
	




	
	
	



Bolton College, Blackburn College, Blackpool and The Fylde College and Lancaster and Morecambe College are working in partnership with the Education and Training Foundation to deliver this offer. This programme is funded by the Department for Education.
Core skills development activities

Introduction

The aim of this next component of the resource is to provide ideas for activities that can be used to develop core skills in learners once they have:  
· started the course
· been identified as suitable for the programme
· a clear understanding of their skills gaps (from the pre-course diagnostic assessment) 

These activities are designed to develop learners’ skills and support them in preparation for their industry placement. Some of these activities are generic rather than being specifically related to health or T Level health core knowledge and understanding. However, they are considered to be appropriate for skills development and can be applied in health contexts.

Each activity was initially conceived as being possible to complete in 15–20 minutes and as contributing to the 35 hours of preparation for industry placement. Providers may wish to extend the activities. Indeed, many of them can easily be extended to one hour or a full lesson. 

The activities are presented in a grid. There are a number of suggestions for possible activities for each of the six core skills. There are two elements to each core skill: 
· Learning – this relates to the learning content/ideas to support learners in developing the core skills. It also provides suggestions about the learning that needs to take place in order for learners to be aware of expectations related to the core skills, for example, demonstrating effective research skills. 
· Activity – the session activity/task that enables learners to develop and practise the core skills and demonstrate their competency in these skills to tutors. 



Activities

CS1: person-centred care skills

	Idea one
	Idea two
	Idea three


	Learning 

All about me
Define and explain the term “self-awareness”. Learners are given a template to complete a one-page profile of themselves, summarising their likes and dislikes, hobbies, interests and background/family, etc.

https://www.verywellmind.com/what-is-self-awareness-2795023

	Learning 

All about me
Define and explain the term “self-awareness”. Learners are given a template to complete a one-page profile of themselves, summarising their likes and dislikes, hobbies, interests and background/family, etc. 

https://www.verywellmind.com/what-is-self-awareness-2795023 

	Learning 

Learners feed each other (yoghurt/jelly) in five stages: 

1. in silence (no words or communication) 
2. explaining what they are doing, step by step, throughout 
3. describing the texture (blindfolded) 
4. describing the visual appearance, (eg colour) 
5. supporting the person feeding themselves (eg supporting their moving arm) 


	Activity

Plan a day/weekend away for a patient/ peer in your group based on another person’s profile.

Review with the person.

	Activity 

You are a production team member for a TV production company.BFCTV. Your task is to complete a reality-TV application form based on a talent/skill/interest of a peer in your group, using their one-page profile. You will complete the application form, matching them to the most appropriate TV show eg, Love Island, Britain’s Got Talent, The X Factor, Long Lost Family, The Great British Bake Off, Big Brother or Come Dine with Me. 

Extension: create a TikTok video based on the profile.
	Activity 

Blind tasting 
Take turns to play the roles of a health and social care (HSC) professional and a patient with a range of needs (eg blind/deaf/mobility issues). The HSC professional feeds the patient, adapting the activity to meet their needs and using the skills learnt (eg explaining the texture/appearance and giving instructions to patients with visual impairments). After taking turns to play the different roles, reflect on the importance of adapting care according to needs and it felt being fed by another person. 





CS2: communication 

	Idea one
	Idea two
	Idea three

	Learning 

Class discussion on the importance of initiating conversation with a service user. Discuss the facts about loneliness for older people and how being lonely can affect a person. 

https://www.nhs.uk/mental-health/feelings-symptoms-behaviours/feelings-and-symptoms/loneliness-in-older-people/ 

Group to compile a board blastpresentation slide on ideas for conversation starters / gap fillers in communication. 
	Learning 

Learners are provided with a range of examples of good/poor communication (include written and verbal examples from staff and learners). They assess when and where these examples would be appropriate and how they could be improved. 


	Learning 

Round one 
Back-to-back drawing: one learner provides instructions on how to draw a picture of an item that is important to them while the learner who is drawing remains silent. 

Round two 
Learners are provided with five active/passive levels of listening:
1. ignoring 
2. pretend listening 
3. selective listening 
4. attentive listening 
5. empathetically listening  

https://www.revolutionlearning.co.uk/article/the-5-levels-of-listening/

Learners reflect after displaying each of the five listening levels.


	Activity

Human bingo 
Complete a bingo card by initiating a conversation with people in the room to identify who meets the criteria on the card, eg find someone who has been to America or find someone who has a sibling etc. Talk to each person gatheringGather information about their answer for 30 seconds. 
	Activity 

Get the message across
Three stations are set up in the classroom: 
· verbal (telephone) 
· written 
· face to face 

You are unable to attend your placement due to a change in exam dates. 

Role play contacting your manager to explain that you will not be attending placement using the following three methods: 
· phone call to placement/parents/family (role play calling the ward) 
· email (write an email using an email template) 
· face to face (role play entering the ward office to speak to the manager)
	Activity 

Round three:
After learning about the levels of listening, repeat the back-to-back drawing activity using attentive (active) listening, whereby you and your partner can communicate, check and clarify answers and discuss the object being drawn. 

Reflect on the difference in the drawings and discuss how the levels of listening have impacted on the outcome of the picture. 

Complete a written reflection based on the listening activity and how important it is for a HSC professional. 





CS3: teamwork

	Idea one
	Idea two
	Idea three
	Idea four


	Learning 

Discuss with learners the different roles in a team and how everyone plays a vital role in contributing towards a team’s overall effectiveness. 

Learners take a self-assessment/psychometric test to ascertain what type of team player they are. 

Learners discuss each type of team player based on their own results and reflect on the strengths of each type. 

Example team player test 
https://www.psychologytoday.com/gb/tests/career/team-roles-test 
	Learning 

Discuss with learners the different roles in a team and how everyone plays a vital role in contributing towards a team’s overall effectiveness. 

Learners take a self-assessment/psychometric test to ascertain what type of team player they are. 

Learners discuss each type of team player based on their own results and reflect on the strengths of each type.

Example team player test 
https://www.psychologytoday.com/gb/tests/career/team-roles-test https://psychologytoday.tests.psychtests.com/bin/transfer 	Comment by Editor: This link doesn't work	Comment by Lisa Hutchinson: https://www.psychologytoday.com/gb/tests/career/team-roles-test	Comment by Elise James: amended
	Learning 

Introduce learners to Bruce Tuckman’s forming–storming– norming–performing model and briefly explain the process of how an effective team comes together.  

https://www.mindtools.com/pages/article/newLDR_86.htm 

Identify when Tuckman’s theory could be used to explain team forming in health and social care situations, eg building a new team of HSC professionals in a hospital ward or a multiagency team (such as a domiciliary care professional, an occupational therapist, a GP, a social worker and a patient) coming together to meet the needs of a patient. 
	Learning 

Introduce learners to the term “teamwork”.
 
As a group, learners board blastcome up with examples of all the HSC professionals they may come across when they start placements in different settings. 

Learners are provided with a case study and a pack of three highlighter pens and asked to highlight certain information, eg:
· patient’s needs – yellow
· professionals involved in the case study – green
· family involved in the case study – blue 

Learners spend five minutes carrying out internet research on five of the roles and responsibilities of each of the professionals involved in the case study.

	Activity 

Team decision-making activity: where does the ambulance go first? 
Work in small groups (three to four per group) with a list of six scenarios detailing a range of case studies of patients who require an ambulance. Discuss and agree on the priority order of where the ambulance should go first, second and third, etc. 

Free downloadable resource pack 
https://www.tutor2u.net/hsc/reference/teaching-activity-whats-your-emergency 

After the task, present your agreed order and justify your decisions. Reflect on whether your team-player test results were reflected in the activity and identify how each person/role contributed to the activity and how the activity could be improved if there were other team types in your group.

	Activity

Who will get the funding?
Working in five groups, you are provided with a set of case studies (providers can create different sets of case studies) of patients who require funding for a particular treatment, eg IVF, cosmetic surgery and rehabilitation. Each treatment will have an associated cost. 

You are allocated a maximum budget (eg £10,000) and must decide which of the five case studies will receive the funding. 

Rules:
· the whole treatment must be funded
· you cannot overspend but you can underspend
· the patient cannot part-fund 
· you must try and spend as much of the money as you can
	Activity 

Line direction train Obstacle course	Comment by Editor: Please review and clarify the title of this activity. Something along the lines of 'Obstacle course' or 'Leading the blindfolded' is a better description. 	Comment by Elise James: Amended
One learner leads five blindfolded learners around an obstacle course.
 
Take turns to lead and reflect on how you felt providing instructions and on your leadership skills. Receive feedback from others on their success in completing the obstacle course based on the leader’s instructions. Reflect on how you worked as a team and assess how quickly you were able to establish effective teamworking. 

After the activity, reflect on each stage of Tuckman’s theory and link the group activity to each stage. 

	Activity 

String game
Each member of the group will take the role of a professional or person involved in the case study. Sitting in a circle, read the brief case study provided.  One person will start with the ball of string and discuss how they can support the patient.   and discuss the different professionals who may be involved. Identify a role involved in the case study and explain how the person with that role would be involved. Keeping hold of their end of the string, another team member is encouraged to raise their hand identifying their role in supporting that person and the rest of the string will be passed to them. Once they have shared their idea, they will keep onto their end of the string and it will be passed onto the next member. This will continue until each role has contributed at least one idea of how they support the patient. A ‘web’ effect should be created amongst the team. Pass a ball of string around/across the circle, creating a web effect. 	Comment by Editor: Please clarify how this works. Does a learner put his or her hand up and have the ball of string passed to them if they have something to add to the conversation?	Comment by Lisa Hutchinson: Each member of the group will take the role of a professional or person involved in the case study. Once person will start with the ball of string and explain how they can support the patient. Keeping hold of their end of the string, another team member is encouraged to raise their hand identifying their role in supporting that person and the rest of the string will be passed to them. Once they have shared their idea, they will keep onto their end of the string and it will be passed onto the next member. This will continue until each role has contributed at least one idea of how they support the patient. A ‘web’ effect should be created amongst the team. 	Comment by Elise James: Amended
The game continues as you and your peers identify further situations the professionals would be involved in. 

A ball is then placed in the centre of the web by the tutor. If it falls through the web, think about why, what have you missed and why is there a gap between the professionals? 

Reflect on the importance of teamworking and how the gap between professionals can be closed. 

Example of how the activity can be used 
https://www.youtube.com/watch?v=6M5tsRtcnzA




CS4: reflective evaluation

	Idea one
	Idea two
	Idea three


	Learning 

Introduce learners to the term “reflection” and discuss the importance of reflecting on own practice in health and social care. 

Useful source 
https://www.open.ac.uk/choose/unison/develop/my-skills/self-reflection 


Provide learners with a simple reflection model, eg what went well / even better if (WWW/EBI).  

	Learning 

Introduce learners to the term “reflection” and discuss the importance of reflecting on own practice in health and social care. 

Useful source 
https://www.open.ac.uk/choose/unison/develop/my-skills/self-reflection 


Provide learners with a simple reflection model eg what went well / even better if  (WWW/EBI). T
	Learning 

Introduce and explain the theory of reflection in and reflection on action (Schon). 

https://www.nursingtimes.net/roles/nurse-educators/a-practical-approach-to-promote-reflective-practice-within-nursing-23-03-2004/ 

Learners discuss examples of when they have recognised changes in their approach to tasks, both reflecting in and reflecting on action (eg when cooking a meal or during a day out with friends). 




	Activity 

Spaghetti bridge 
Create a spaghetti bridge using the material provided (marshmallows and spaghetti). The aim is to create the tallest, yet strongest, bridge that will hold a weight for a minimum of 15 seconds. 

After the task, use the WWW/EBI model to reflect on your own contributions, the materials used and how the team approached the activity. 
	Activity 

Drainpipes and marbles 
Each of you has a section of drainpipe. Working as a team, the aim is to help a marble keep rolling down the drainpipe without falling to the ground. Each team member must be involved and the marble should roll for a minimum of 45 seconds. 

Example 
https://www.youtube.com/watch?v=N0tes7Dl5WM 

After the task, use the WWW/EBI model to reflect on your own contributions, how you used the materials and how the team approached the challenge. 
	Activity 

Lunch and learn
Over the course of several lunchtime sessions, take turns to teach a skill to others, eg TikTok dancing, crocheting, counting to 10 in a different language and using sign language. 

After each session, complete the Jenga reflection.

Jenga reflection
Label the Jenga blocks 1–6. Label the envelopes 1–6. The envelopes contain random questions that encourage you to reflect. When you remove a numbered block from the Jenga tower, open the corresponding envelope and answer the question.
 
Example questions:
· What went well during the session? 
· Identify one improvement you would make in the future.
· Did you change anything about your learning activity during the session? 
· Was the session as you expected? 
· How did you know it went well / less well? 
Did you check that your peers understood your session? 




CS5: research

	Idea one 
	Idea two
	Idea thee

	Learning 

Introduce the terms “validity” and “reliability” to the learners.

Example video to explain the terms 
https://www.youtube.com/watch?v=KuT2n1w0Ixc

https://www.youtube.com/watch?v=6M5tsRtcnzA 

Provide learners with a range of data (including the sources) and evaluate the validity and reliability of each item of data. 

Examples could include:
https://www.theguardian.com/society/2021/jul/25/nurses-pay-in-england-to-fall-7-in-a-decade-even-after-government-offer 

https://inews.co.uk/news/health/nhs-pay-rise-2022-will-be-staff-wage-increase-how-much-2021-explained-1676162 

https://www.gmb.org.uk/news/nhs-workers-deserve-more-pay-cuts-gmb-tells-prb-panel 

	Learning 

Teaching session on how to research online
 
Provide learners with a brief session on how to perform the best Google search, using search criteria to narrow down the search results to the most appropriate and relevant sources. 
https://www.youtube.com/watch?v=R0DQfwc72PM 

Introduce Google Scholar for finding academic sources and references 
https://scholar.google.com/ 

	Learning 

Discuss the importance of developing the skill of identifying key points from a document / article/ case study and how this can be achieved through skim reading.

Example guidance 
https://www.youtube.com/watch?v=ba0KZO4JXeg 


Discussion point:
Skim reading can enable you to quickly understand the main points of a piece of writing and assess its validity/reliability against the aims of your research. This will help you narrow down the sources to include in support of your thesis/paper. 

For example, searching for “person-centred care” in a search engine brings up 96,000,000 results. You would need to skim quickly through the first few pages of results to assess their suitability, validity and reliability. 

	Activity 

Create a healthy-world factsheet using a range of valid and reliable internet sources. Identify health facts relating to different countries, including issues such as: 
· highest/lowest life expectancy 
· highest/lowest birth rates 
· highest/lowest cancer incidence 
· highest/lowest smoking prevalence 
· highest/lowest mental health prevalence 

Swap factsheets and peer assess each other’s work, including the validity and reliability of the findings.  

	Activity 

Research a local health setting or charity using effective search criteria. Create a factsheet summarising the local setting or charity. The factsheet could include:
· the aims and purpose of the health setting or charity  
· the most recent Care Quality Commission (CQC) inspection report
· success stories / case studies 
· how the health setting / charity is funded 
· the professionals linked to the health setting / charity 

	Activity 

You will be given an article / book chapter to skim read.

Using assorted highlighter pens highlight your top 10 key facts. 

Work with a partner to eliminate two facts per round over four rounds. By the end of the activity you will be left with your agreed two most important facts from the article/chapter. 

Round one: eight key facts remaining 
Round two: six key facts remaining 
Round three: four key facts remaining 
Round four: two key facts remaining 

Present your top two facts to the class. Did you all agree on the same top two? 
If so, why do you think this? 
If not, why do you think your top facts may have been different from those of others?
Do these top two key facts represent the overall context of the article? 
What other top facts would you include? 




CS6: presentation

	Idea one
	Idea two
	Idea three
	Idea four


	Learning 

What makes an effective presentation?  

Learners to board blastcome up with what they liked about previous school lessons and what engaged them. Once answers are provided, they can work together to categorise the key features of lesson effectiveness into:
· physical (body language, room, environment) 
· intellectual (content)
· emotional (how did the teacher make the learners feel?) 
· social (interactivity, who was in the room?) 

	Learning 

How to create an effective PowerPoint presentation to summarise information. 
 
https://www.youtube.com/watch?v=6yiJyMAF6IE 

Learners are provided with a top tips guide for creating PowerPoint slides, including the five by five rule. 

Example
https://www.rgs.org/CMSPages/GetFile.aspx?nodeguid=1cebf8b7-2842-4231-ba75-12602f767a9c&lang=en-GB 

	Learning 

Pair up one learner confident in using TikTok with one who is less confident. Learners peer teach main features of creating a one-minute video on the app, eg how to add music, transitions or text. 

	Learning 

Learners are provided with guidance on how to structure questions, eg open and closed and when and why each type of question is used in a research activity. 

Demonstration provided on the basic use of Microsoft Excel to create a chart and convert it into a simple graph. 


	Activity 

Find an image that represents a meaningful experience/item and share (via screen/paper) with the class. 

Examples include:
· best school experience (eg prom photo) 
· best day of life (eg going to a concert)
· favourite holiday (eg London holiday) 
· favourite hobby (eg horse riding) 
· favourite dinner (eg Sunday roast / pizza) 

Prepare a two-minute verbal presentation on your image, explaining the meaning behind it, why it is so important to you or why you enjoy this item/hobby. 

	Activity 

Create a PowerPoint presentation to present your research on a local HSC setting/charity in a Dragon’s Den style to seek dragon’s (tutor or learner panel) investment. Sell the effectiveness of the local HSC service/charity and seek investment to maintain the service. 

Guidance:  
· maximum of three minutes
· five slides or fewer 
· include at least one picture 
· include at least one hyperlink 

	Activity 

Create a TikTok video (dancing, singing, demonstrating skills, a funny sketch, etc.) and present it to the rest of the group. 
	Activity 

Create a questionnaire that asks other learners in the class/department simple open and closed questions. Collate the answers using a data collection sheet. 

Produce a tally chart that summarises the data collected and create a simple graph using Microsoft Excel.

Present your graph, explaining its meaning and the findings of your research to other learners.
 
Examples of suitable topics include:
· most popular holidays  
· favourite foods
· most common birthday month 
· future career choice and why 




	
	
	



	
	
	




	
	
	



Assessing learners’ readiness for industry placement


Introduction

The aim of this activity is: 
· to assess core skills and measure readiness (using a red/amber/green traffic-light system) for the industry placement 
· to identify individual skills gaps to enable learners to further develop their skills both prior to and while undertaking industry placement 

It is recommended that providers carry out this assessment approximately four to six weeks before the start of the industry placement and after bespoke core skills development sessions have taken place. The assessment will provide an opportunity to measure learner readiness and, where necessary, plan for intervention. This may include further development activities to enable learners to become placement ready. Undertaking the placement readiness assessment on an individual basis enables learners to receive a bespoke and individual learning plan that highlights the specific core skills that need to be developed in preparation for placement. 

This section of the resource presents a series of statements that set out the standards that learners should be able to demonstrate before they start their industry placement. Essentially, these statements set out “what good looks like” and can be viewed as benchmarks. They enable learners to explicitly understand what they will be required to demonstrate and supports providers in measuring achievement. The minimum expectations are not exhaustive and providers may wish to add to them where necessary, for example, if specific placement requirements are identified.

This resource also contains examples of assessment activities that can be used to measure learner achievement against the standards. Examples of resources that can be used to support the assessment activities are also provided. At the end of this section, there is a sample case study (Hernan) that can be used to contextualise the activities below. Providers may also adapt the activities using their own case studies or previous assessment materials released by the awarding body. 


Assessment activities and standards

	Employer Set Project (ESP) core skill 
	“What does good look like?” 

Skills expected to be demonstrated by the learner, highlighting their readiness to start placement (amber) 
	Formative assessment ideas (in-class assessment activities to enable tutors to determine that learning outcomes have been achieved) 

	CS1: person-centred care skills

	· identifies (recognises) the key needs of a patient in a given case-study scenario
· maintains a safe environment that meets individual patient needs, eg handwashing/ additional personal protective equipment (PPE) 
· shows awareness of how to recognise and respond to own and patient’s safety 

	Hernan
Provide learners with a case study and an assortment of coloured highlighter pens. Learners highlight the key needs of the patient (Hernan).
 
Tutor creates a simulation environment (eg Hernan’s home) and stages hazards and risks (eg environmental, health or safeguarding). Learners enter the room and identify the risks to Hernan on a piece of paper. The aim is to identify as many risks as possible. 

Finish activity with “what would you do?” Ask learners to identify on a Post-it note what they think they would do to respond to the hazards and stick the Post-it note on the hazards.


	CS2: communication
	· greets people effectively in a clear and confident way (verbal, non-verbal and written) 
· is able to ring the placement supervisor to introduce him or herself and organise the first day
· demonstrates active listening skills and responds effectively to communication
	Placement plan
Learners call a member of staff to introduce themselves and explain that they are starting on a ward next week and are phoning to find out their start time and any ward expectations. Learners summarise and confirm the information with the staff member, write an accurate summary and relay it to tutor.   




	CS3: teamwork
	· can contribute to a group task, eg group presentation 
· can speak to other members of the class in an appropriate way 
· can listen to information from others 
· is able to follow instructions and clarify if unsure 
	Treasure hunt
Separate learners into groups of 2 or 3 and provide them with a list of places or items they need to locate around the campus, eg recycling location or a lift.

In their teams, learners will be given a specific start and end time and sent off around the college campus and they are required take a selfie at each location – each member of the team must be in the selfie. By the identified end time,  The team must stay together andthe team must come back to the room once the task is complete or with as many selfies that could be achieved. The winning team is the first to complete the challenge having stayed together and taken a selfie with each team member at each location (or the team with the highest number of selfies).  

	CS4: reflective evaluation
	· is able to recognise when events do not go to plan and may need to be adapted
· is able to complete a group task and carry out a reflective evaluation of how it went
· is able to recognise own strengths and weaknesses
	Problem-solving activity (example below) 

https://www.mindtools.com/pages/article/team-building-problem-solving.htm 

Learners work as a team to complete one of the problem-solving activities and negotiate decisions. 

Learners complete a reflective evaluation on the progress / teamworking skills of the team. 

All about me
Learners undertake a peer discussion about each other’s perceived strengths and weaknesses. Each learner receives a star from the other learners highlighting their strengths and a footprint identifying the next steps they could work on. 




	CS5: research
	· is able to research allocated ward/setting to determine contact details, type of care provided and any specific expectations of staff/learner in that setting 
· uses a reputable source (eg NHS website) to research information about a patient’s condition and highlight key information about patient needs 
· demonstrates competency in responding to unfamiliar situations or questions, recognises where to obtain information from, eg supervisor or ward manager, and presents correct information 
· is able to research location of allocated placement setting in the organisation and create a route plan detailing how he or she will make their way to the placement
· demonstrates self-awareness and adheres to scope of own role

	Placement plan
Learners call a member of staff to introduce themselves and explain that they are starting on a ward next week and are phoning to find out their start time and any ward expectations. Learners summarise and confirm and the information with the staff member and accurately record it in writing.  

Perfect placement
Learners identify a ward in the local NHS trust that they would like to be placed on. Using research from local transport web pages, they create a journey planner route from their home address that will enable them to be ready to start their shift at 7.30am.

	CS6: presentation
	· [bookmark: _Int_mRYIiHEU]can present their name, job role (e.g. NHS Cadet) and role expectations to a manager/supervisor on a ward 
· can present a summary of a patient’s needs, including physical, cognitive, emotional and social
· [bookmark: _Int_bJxmuqFi]can present a range of options to a patient to seek and understand patient requirements and choices e.g. food choices or drink choices 
· [bookmark: _Int_dErTKLfz]can present information in a range of formats e.g. professional email, telephone and face to face and adapt communication accordingly based on presentation style 
· can adapt own presentation style to meet the needs of a patient
	What’s for lunch? 
Learners carry out a role-play activity in pairs, with one person acting as a HSC professional approaching a patient to complete a menu-choice sheet and to confirm the choices made and the other person acting as the patient.

Learners then swap roles.  

Extension
Each time learners swap roles they are provided with a different patient communication need (eg visual/hearing impairment, English as an additional language (EAL), English for speakers of other languages (ESOL), dementia, nil by mouth). Learners demonstrate how to respond to different communication needs. 





Case study – Hernan
                                                                                                 
Hernan is a 73-year-old man who has just been admitted to the assessment ward under your care. He was brought in after being found on the floor at home. You ask him about the signs and symptoms of his illness.
                                                      
He says that he is overweight, that he has to go to the toilet many times during the night and has pain and numbness in his feet. He has been feeling very unwell recently, is tired and noticeably short of breath and has some chest pains and heart palpitations. He also has been thirstier than usual and has some blurred vision. 
 
Hernan lives at home with his wife of 48 years and has two married children. During the past year he has gained 2214KG  pounds and has been unable to lose weight. He has never seen a dietician. Herman has to use walking aids to mobilise and he can be quite unsteady on his feet. He enjoys sitting in his garden and eating bread and pasta. He drinks two glasses of red wine with his dinner every night. He stopped smoking more than 10 years ago. Herman has had raised blood pressure in the past. He sometimes uses hearing aids as he has a partial hearing impairment. He finds it difficult to hear without them but does not use them often. 

Hernan’s home was built in the 1930s. It needs some plumbing and electrical work but Hernan finds it difficult to do any DIY nowadays. He has to sleep downstairs on the sofa as he finds it difficult to use the stairs. Hernan and his wife are struggling to keep on top of managing their home and keeping it tidy. Hernan lives downstairs, which is quite cramped with all his belongings.





Passport to placement

It is acknowledged that many providers use their own software to monitor learners’ progress as they prepare for industry placement. This resource is a simple tool that learners can use and maintain throughout their learning journey. 

The Word document format enables providers to adapt it to meet their own and their learners’ requirements. It could be adapted and presented as a certificate-style document or used simply as a pre-placement assessment tool. 

In this document, the learner’s ability is rated red, amber and green (RAG):
· red – still developing / not yet ready to start industry placement 
· amber – ready for industry placement but still developing skills 
· green – exceeding minimum requirements for industry placement

The standards for amber are set out in the table above.

The tool enables learners to indicate the activities that have led to the standard indicated.  

Each of the activities can then be endorsed by the tutor.
	
	
	



	
	
	




	
	
	



Passport to placement

Name:						Provider:	

	Core skill
	R
	A
	G
	Rationale

	CS1: person-centred care 
	
	
	
	

	CS2: communication
	
	
	
	

	CS3: teamwork
	
	
	
	

	CS4: reflective evaluation
	
	
	
	

	CS5: research
	
	
	
	

	CS6: presentation
	
	
	
	



I confirm that the above-named learner has demonstrated that he or she meets the minimum requirements to commence an industry placement for T Level health.

	
	
	



	
	
	



Name:						Designation:							Date:
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