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Supporting learners with attention deficit hyperactivity disorder (ADHD) to develop communication skills
ET-FOUNDATION.CO.UK
T LEVEL IN EDUCATION AND EARLY YEARS

INTRODUCTION
This resource aims to support learners with attention deficit hyperactivity disorder (ADHD) to successfully develop their communication skills within their Industry Placement and future career, and to achieve the Performance Outcomes. It will provide specific support to help them to develop their communication skills. It will also help them to gain a greater understanding of how the skills are used in the workplace and how to implement them there. 
This resource aims to address issues that a learner with ADHD may face during communication scenarios while on Industry Placement or in college. For example, the learners may find the lengthy activities challenging, so this is addressed by ensuring that activities are broken down into short steps. Learners are also given clear instructions and structure to the activities. Learners with ADHD may find it difficult to read people’s non-verbal communication. They may also find it difficult to concentrate for longer periods of time. The development of these skills has been included in short, manageable steps and the lessons have been scaffolded so that learners will develop their confidence to complete these tasks. 
The lessons and support materials provide approaches to delivery to support learners with ADHD which they may need during lessons, especially when taking part in the role-play activities. 
Communication is an essential life skill and is also needed by learners to be successful in their T Level studies.
In each T Level, there are embedded communication requirements, based on the General English Competencies (GEC). These are:
· GEC1 Convey technical information to different audiences
· GEC4 Summarise information/ideas
· GCE6 Take part in/lead discussions.
These English competences are referenced throughout the T level specification.
Communication also features as a Performance Outcome within the T Level Education and Early Years Performance Outcome 5: Work in partnership with colleagues, parents, carers and other professionals to support children’s development. 
This resource has been developed to enable providers to plan for, and develop, learners’ oral communication skills, which are needed to support them as they progress in their T Level studies, engage in their Industry Placement and achieve their Performance Outcomes.
Prior learning
· Learners will have had at least 250 hours of Industry Placement.
· Learners will have knowledge of Element 5: Parents, families and carers.
· Learners will have knowledge of Element 6: Working with others.
· Learners will have been introduced to Core Skill 1: Communicate information clearly to engage children and young people, for example to stimulate discussion and to secure understanding. 
· Learners will have been introduced to Core Skill 2: Work with others to plan and provide activities to meet children and young people’s needs.
· Learners will have used peer assessment as a learning tool in lessons.
· Learners will have experience of note taking and identifying key information from a range of documents.
· Learners will have completed the Employer-set project (ESP).



SECTION 1: FRAMEWORK FOR LEARNING
The Framework for Learning (FfL) sets out one approach to scaffolding and sequencing learning by recognising and choosing the most effective learning approaches to support learners with ADHD to communicate effectively in different scenarios in early years settings. 

Sequencing and scaffolding
The FfL and supporting narrative shows how learners will develop their skills in recognising and choosing the most effective communication approach with different partners in a range of situations for the communication event to be successful
The following diagram shows the key topics relating to how the development of working in partnership is sequenced through this FfL. This is followed by tables giving more information relating to each of the key topics.
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	Communication skills




	The lesson develops the underpinning knowledge learners need about communication, which will be used in the rest of the project. ADHD learners will begin to recognise and assess their own communication skills and be supported to make steps to improve them.

What: 
· identify reasons for communicating 
· identify methods of communication
· evaluate effective communication methods
· reflect on own communication skills.

Follow-up: Learners will put their communication skills into practice on their Industry Placement. 
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	Effective communication




	Building on lesson 1, learners will be supported, through bespoke activities, to develop more effective communication skills, focusing on issues learners with ADHD may face. 

What: 
· identify effective communication skills
· outline aspects of poor communication
· identify barriers to communication and how to overcome them
· apply own communication skills.

Follow-up: Learners will consider their own communication skills when working in a setting.
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	Types of partnerships




	This lesson introduces relationships within a setting and the interactions learners may have. The focus will be on understanding these partnerships and how the learner’s behaviours and communication skills should be adapted within each relationship. 

What: 
· identify formal and informal relationships
· list who practitioners in early years settings work with and why
· outline the benefits of working in partnerships for the child, setting and parents.

Follow-up: Learners will analyse and reflect on different relationships within their setting and the language used. 



	
	4

	Maintaining partnerships




	Some learners with ADHD may struggle with selecting appropriate language when adapting to different situations. Learners will be supported to reflect on and analyse, their own language choices as some learners may struggle to be critical of their own skills. 

What: 
· explain the importance of using appropriate language
· explain the importance of confidentiality
· discuss the boundaries of confidentiality
· reflect on interactions from Industry Placement.

Follow-up: Learners will talk to practitioners at their placement about how they build and maintain relationships with parents in preparation for lesson 5.
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	Partnerships with parents 




	Talking to parents or carers may be an area where learners with ADHD struggle. 

What: 
· discuss strategies to build partnerships with parents and carers
· evaluate the benefits of partnerships with parents
· discuss barriers to partnerships and how to overcome them
· role-play parent–practitioner interaction and self-reflect. 

Follow-up: Learners will reflect on how they could build relationships with other partners and professionals. 
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	Partnerships with professionals




	Building on lesson 5, learners will develop skills and strategies needed to build partnerships with professionals. 

What: 
· List the professionals that practitioners in early years settings work with 
· Identify the reasons for and benefits of professional partnerships
· Describe the benefits of partnerships with professionals
· Suggest potential barriers to partnerships and how to overcome them.

Follow-up: Learners will recap the importance of building relationships with parents and professionals for the children and their families. 
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	Family context 1




	This lesson will build on lesson 5 to contextualise different family structures and parenting styles and apply approaches to maintain effective relationships. This will support learners with ADHD to manage parents’ needs and issues in a practical situation. 

What: 
· Describe different family structures and the impact on children’s development
· Research parenting styles
· Discuss parental experiences and the possible impact on children’s development
· adjust own communication skills accordingly.

Follow-up: Learners will recap the role of communication when working with different types of families. 
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	Family context 2




	This lesson will build on lesson 7, focusing on specific approaches to maintaining effective relationships. This will support learners with ADHD to manage parents’ specific needs and issues in a practical situation. 

What: 
· Explain how children's development may be affected by parental experiences with regard to:
· education
· culture
· stress and mental health.


Follow-up: Learners will think about other aspects that may impact a child’s development in preparation for lesson 9.
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	Parents’ evening planning




	The learners will now begin to bring together the skills and strategies that they have developed. The lesson will be chunked and sequenced, with clear instructions to support the learners with ADHD and a guide for them to follow. 

What: 
· bring together all the skills developed through the sessions
· create a plan for a parents’ evening 
· understand what information needs to be shared with parents or carers
· discuss key questions that need to be asked during a parents’ evening.

Follow-up: Learners will practise planning for the role-play in lesson 10.
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	Partnership working




	The learners will take part in a role-play activity, where they will act out a parents’ evening from a case study. Templates will be given to support this task. 

What: 
· read and annotate key features of a case study
· complete a parents’ evening planning template
· take part in a role-play of a parents’ evening
· review and peer-assess the role-play activity
· reflect and create a plan to further develop skills.

Follow-up: Learners will reflect on skills that have been developed throughout the sessions and how the learners will use these in their own practice. 






SECTION 2: LESSON PLANS
This section includes 10 lesson plans. The lesson plans follow the FfL. The lesson plans include :
· lesson title
· targeted specification content coverage
· lesson number in the sequence
· total amount of time required to deliver the lesson
· teacher and learner activities to be undertaken throughout the lesson
· resources needed to deliver the lesson (see note below)
· details of how the lesson supports the development of English, maths and digital skills (where appropriate)
· details of how the lesson can be adapted to meet learners’ specific needs
· next steps in learning such as homework activities and links to the next lesson.
Note:
There is an assumption that the learning environment will include the following:
· whiteboard/smartboard or similar
· materials to take notes, e.g. pens, paper, audio recorder, digital device and software
· equipment to present a slide deck and video, e.g. a projector or smartboard
· digital devices (e.g. laptop, tablet) for all learners
· internet access
· learner access to word-processing, spreadsheet and presentation software.
The following assumptions have been made in all lesson plans unless otherwise stated in the body of the plan:
· The focus of each lesson will be on skills application linked to the knowledge taught.
· There will be continual reference in each lesson to what the learners are working towards, building on what they have already learnt.
· Small groups will be three to four learners, depending on your class size. Teachers will use their professional judgement based on local factors such as room layout and class size.
· Teacher guidance for activities will be included in the resources if necessary.
· Development of any English, maths or digital skills will be embedded in the lessons, working towards mastery of these skills by lesson 10.
· The teacher will use their preferred way of taking feedback and will explain this to the learners for each activity.
· Learners will be working towards becoming independent learners.
· In plenaries, the teacher will elicit what has been learnt in the way that helps them to assess learners’ individual progress – for example, using self-assessment sheets, directed questions or exit tickets – unless specifically stated on the lesson plan. Teacher notes in italics within the lesson plans indicate detailed steps to support learners with ADHD.
AoC is delivering this programme on behalf of the Education and Training Foundation. This programme is funded by the Department for Education.
	Title:  Communication skills
This lesson provides the underpinning knowledge learners need about communication, which will be used in the subsequent lessons. Learners will also begin to assess their own communication skills and make steps to improve them.
Targeted content reference:  GEC1 Convey technical information to different audiences. 
Lesson sequence number:  1
Timing:  2 hours

	Prior learning: 
Element 5: Parents, families and carers
Learners will understand and have knowledge of early years settings from their Industry Placement
Learners have been taught to use mind maps, self-assessment using red, amber and green (RAG), self-reflection and note taking.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	10 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.
Give learners a copy of the Project outline.
	Listen and make notes on the Project outline.
Listen and ask questions to seek clarification.
	Slide deck
Project outline handout
Self-assessment handout
Activities reflection handout
Teacher instructions for communication tasks
Industry Placement reflection handout
Flipchart paper and pens 
YouTube clip
Blindfolds or alternative















	
	Introduce the project using the slide deck and Project outline handout.
	
	

	
	Introduce lesson 1 using slide deck.
	
	

	
	Give out copy of Self-assessment handout and explain its purpose. Instruct learners to copy learning outcomes onto their self-assessment handout. 
This is broken down as a template to support learners with ADHD.
Self-assessment is broken down as a template to support learners with ADHD. This is a document that is ongoing throughout the duration of the lessons to allow the learners to see their progress. 
	Write today’s learning outcomes on Self-assessment handout.
	

	25 minutes
	Move learners into groups to support learners with concentration. Learners will be given timing for each task:
Present mind map using slide deck to establish prior knowledge. 
Split the learners into groups of three or four to complete the task. 
	Listen to instructions. 
Move to groups.


	

	
	Circulate and support learners. 
Check understanding and participation of learners with ADHD. 
	Create a mind map to show purposes of practitioners’ communication in an early years setting. 
	

	
	Facilitate feedback. 
Teacher to support this, ensuring all learners have a role and learners with ADHD understand instructions. Learners with ADHD may not want to speak and feed back individually. 
Collate feedback on board.
	Nominated person (or pair if necessary) will feed back.
Update mind map with missing information and ask questions to seek clarification if needed.
	

	
	Give next steps instruction using slide deck. 
Circulate and support learners.

	Listen and ask questions to clarify if needed.
Add to mind map as per the instruction on the slide.
	

	
	Collate feedback on board.
	Feed back as above.
	

	
	Instruct the learners to update their mind map if they have missing information.
	Update mind maps.
	

	
	Elicit effective communication skills and collate answers on the board.
	Answer directed questions.
	

	5 minutes


	Move learners into pairs to give them a short break and help them to re-focus and concentrate.
Give each learner an Activities reflection handout and explain that it is to reflect on communication in practice.
	Listen and read the instructions on the Activities reflection handout and move into their pairs.

	

	10 minutes
	Explain verbal communication task 1 and give learners timing for the activity. 
Circulate and support. 
Check understanding and participation of learners with ADHD. This handout is structured to support the understanding of learners with ADHD, with questions broken down to encourage reflection.
	Listen and ask clarification questions if needed.
Move to pairs.
In pairs, complete verbal communication task 1.
Discuss in pairs. Then individually complete Activities reflection handout. 
	

	10 minutes


	Give out instructions for non-verbal communication task 2.
Circulate and support. 
Check understanding and participation of learners with ADHD. 
	Listen and ask for clarification if necessary.
In same pairs, complete non-verbal communication task 2
Individually, complete Activities reflection handout after discussing in pairs.
	

	10 minutes









	This task requires the learners to move around the classroom in pairs. This will provide activity, which can help with concentration and thinking carefully about what they are saying. Learners can close their eyes if they do not feel comfortable wearing a blindfold.
	
	

	
	Explain task 3 and check learners understand what is entailed.
Circulate and support. 
Check understanding and participation of learners with ADHD. 
Give reflection task instructions.
	Listen and ask questions if needed.
Complete verbal communication task 3, guiding partner round the room.
Discuss Activities reflection handout in nominated pairs. Then complete the handout individually.
	

	10 minutes






	Give instructions for non-verbal communication task 4. Give an example of effective or ineffective listening. Check for understanding by asking volunteers to model an example.
Circulate and support. 
Check understanding and participation of learners with ADHD. 
Give reflection task instructions.
	Listen.
Volunteers model an example of being a good or poor listener.
In pairs, complete non-verbal communication task 4.
Discuss in pairs. Then complete Activities reflection handout individually.
	

	10 minutes

	Facilitate verbal feedback from the task.

	Pairs feed back from their reflections and answer directed questions. 
Update Activities reflection handout if necessary.
	

	15 minutes
	Introduce the Industry Placement reflection handout. Explain its purpose, which is to develop themselves as independent learners by reflecting on communication on their Industry Placement. 
	Listen and read the Industry Placement reflection handout.

	

	
	Circulate and support as they complete the journal. 
Check understanding and participation of learners with ADHD.
	Individually, complete their Industry Placement reflection journal, referring to examples from their Industry Placement.
	

	15 minutes
	Plenary: elicit what they have learnt today and collate answers on the board, filling in any gaps in their answers.
	Answer directed questions individually.

	

	
	Instruct learners to complete their Self-assessment handout (given at the start of the lesson).
	Complete Self-assessment handout given at the beginning of the lesson. 
	

	
	Give homework instructions using slide deck. 
Check learners with ADHD understand the task.
	Listen and follow the instructions on the slide. Note the homework in their notebook
	

	Other:
English: Developing knowledge of effective oral communication skills. The learners will identify verbal and non-verbal communication skills and how these are used in everyday life. They will practise their own communication skills through activities.  

	Adaptation:
SEND: Lesson is structured and scaffolded with clear instructions for each task to ensure that it is clear to learners with ADHD what is expected of them for each task. Templates will support them to complete each task, building in frequent opportunities for learners with ADHD to move around.

	Next steps in learning: 
Learners will develop effective communication skills. To prepare for the next lesson, learners will put their communication skills into practice on their Industry Placement. 





	Title:  Effective communication 
Building on lesson 1, learners will be supported, through bespoke activities, to develop more effective communication skills, focusing on issues learners with ADHD may face. 
Targeted content reference: GEC1 Convey technical information to different audiences.
Lesson sequence number:  2
Timing:  2 hours

	Prior learning:
Learners will be out on Industry Placement. They will have written reflections before and will use this skill to write reflections during the lesson. 

	Timing
	Teacher activity
	Learner activity 
	Support materials

	10 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.
	
	Flipchart paper
Side deck
Marker pens
Self-assessment handout 
Body map handout
Partnership working reflection handout
Communication skills handout



	
	Instruct learners on the recap task and give out Self-assessment handout used in the first lesson.
Circulate to ensure learners are clear about the activity requirements. 
Check understanding and participation of learners with ADHD.
	Write today’s learning outcomes on Self-assessment handout. 
Complete recap task.

	

	
	Facilitate feedback from recap task.
	Feed back on recap task.
	

	20 minutes
	When choosing a learner with ADHD to answer, give them notice so that they can prepare their answer.
Pair each learner with the learner sitting next to them.
Move learners into pairs to support learners with ADHD with concentration. Learners will be given timing for each task.
Distribute Body map handout (one each) and explain part 1 of the task and its purpose using the slide deck. 
Inform learners with ADHD and others not to write on the sheet before you hand it out.
Circulate to ensure learners are clear about the activity requirements. 
Check understanding and participation of learners with ADHD.
	Listen to instructions.
Move into pairs as instructed

Listen and seek clarification if needed.


Complete part 1 of the task.



	

	
	Ask each pair to feed back one aspect and explain why it is important for effective communication.
Facilitate feedback and ask directed questions.
	Feed back to the group.
Listen and seek clarification if required
	

	
	Give instructions for part 2 of the task using slide deck. Check learners understand what they are being asked to do
Circulate and support as task is completed.
	Complete part 2 of the task.
Each pair to feed back on the task and explain why it is important for effective communication. 
	

	20 minutes
	Give instructions for activity using slide deck. 
Check understanding and participation of learners with ADHD, providing them with suggestions to talk about for the activity if they are unsure. Model role-play with a learner to give confidence if needed.
	Listen to instructions. 
Watch example role-play.


	

	
	Circulate and observe role play activity.
	Take part in role-play as person 1 or 2 in pairs.
	

	
	Tell learners to swap roles.
Circulate and observe role-play activity.
	Change to the opposite role: person 1 or person 2.
Take part in role-play activity.
	

	
	Instruct learners to complete the Partnership working reflection handout. 
This handout is structured to support the understanding of learners with ADHD. The questions are broken down to encourage reflection.
Circulate and support this process.
	Listen.
Complete Partnership working reflection handout individually after discussing in nominated pairs. 
	

	
	Facilitate discussions on reflections.
	Contribute to class discussion with ideas and reflections.
	

	15 minutes
	Instruct the learners to watch the video clip and note examples of effective and poor communication skills using slide deck. 
Check understanding and participation of learners with ADHD. Video is 5 minutes to support concentration. Use closed captions if needed by any learner.
	Listen to instructions.




	

	
	Play the video clip.
Facilitate class discussion from feedback from the task. Collate responses on the board.
	Watch the video and take notes in notebook.
Feed back observations from task.
Copy notes from the board into notebooks to refer to later.
	

	20 minutes
	Provide instructions for activity from slide deck. 
	Listen to instructions.
	

	
	Put learners in groups of three or four.
Give each group a different barrier detailed on flipchart paper.
Circulate to ensure learners are clear about the activity requirements and are on task. 
Check that learners with ADHD understand the activity.
	Move into their groups.
Read the flipchart.
Discuss ideas as a group as to why it is a barrier and its impact, and write answers on the flipchart paper.
	

	
	Instruct learners who need to move more frequently to swap everyone’s barrier flipchart to another table.
Give instructions using slide deck.
Circulate and support as learners discuss ideas.
	Nominated learners swap the flipcharts to new tables.
Listen and read the new flipchart.
Discuss ideas of how to overcome the barrier and add to the flipchart.
	

	
	Facilitate class discussion from feedback from the task. 

	One person from each group feeds back to the class. Learner to stick their flipchart on the classroom wall when feedback is complete for use later.
	

	20 minutes
	Give each learner a copy of the Communication skills handout. Provide instructions to evaluate their own communication skills using the slide deck.
	Listen and follow on Communication skills handout and slide deck.

	

	
	Circulate and discuss ratings with learners to show support.
	Individually, complete Communication skills handout. 
	

	
	Facilitate feedback and ask directed questions.
	Feed back findings.
	

	15 minutes
	Plenary: elicit what they have learnt today and collate answers on the board, filling in any gaps in their answers.
	Answer directed questions individually.

	

	
	Instruct learners to complete their Self-assessment handout (given at the start of the lesson).
	Complete Self-assessment handout (given at the beginning of the lesson). 
	

	
	Give homework instructions using slide deck. 
Check learners with ADHD understand the task.
	Listen and follow the instructions on the slide. Note the homework in their notebook
	

	Other: 
English: Learners develop understanding of barriers to effective communication and reflect on their own communication skills.

	Adaptation: 
SEND: Learners with hearing impairments will be able to use closed captions when watching the video.

	Next steps in learning:
Learners will consider their own communication skills when working in a setting and observe other people’s communication skills. 




	Title:  Types of partnerships
This lesson introduces the different partnerships within a setting and the different interactions that may take place. Here, the focus for learners with ADHD will be to understand how and why these partnerships exist and how the learner’s behaviours and communication skills should be adapted within each relationship. 
Targeted content reference:
· Element 6: Working with others
· Performance Outcome 5: Work in partnership with colleagues, parents, carers and other professionals to support children’s development.
Lesson sequence number:  3
Timing:  2 hours

	Prior learning:
· Knowledge of partnership groups
· Industry Placement experience which includes different partnerships and opportunity to reflect on working with these partnerships. 
· Learners have experience of answering structured questions from a slide deck to show their knowledge. 
· Learners have been taught how to read and annotate texts. 
· Learners will have been taught the previous lessons in this resource.


	Timing
	Teacher activity
	Learner activity 
	Support materials

	15 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.
Handouts are structured and have step-by-step guidance to help understanding. 
Instruct learners on the recap task and give out the Self-assessment handout used in the first lesson. 
.
	


Write today’s learning outcomes on Self-assessment handout.

	Slide deck
Self-assessment handout
Case study 1
Case study 2
Case study 3
Industry Placement reflection handout
Flipchart paper

	
	Circulate to ensure learners are clear about the activity requirements. 
Check understanding and participation of learners with ADHD.
Facilitate feedback from recap task.
	Complete recap task.
Feed back on recap activity.

	

	40 minutes
	Handouts are structured and have step-by-step guidance to help understanding. When choosing a learner with ADHD to answer a question, give them notice so that they can prepare. 
Introduce task 1: formal and informal partnerships. Give instructions
	



Listen and take notes.
	

	
	Read the instructions from the slide deck. Instruct learners to complete task 1. Learners will write their answers in their notebooks. 
While learners are completing the task, circulate and check understanding and prompt where necessary. 
Facilitate feedback to the group and write on the whiteboard. Address any misconceptions. 
	Read through task 1 on formal and informal partnerships (who practitioners work with). 
Complete task independently.

Feed back answers from task and answer directed questions. Add any extra information.
	

	
	Instruct learners to complete task 2: choose four specific partnerships and explain how these support outcomes for children. 
	Read through task 2 on the slide deck and complete the task independently.
	

	
	Facilitate feedback to the group and write on the whiteboard. Address any misconceptions.
	Feed back answers from task and answer directed questions. Add any extra information.
	

	30 minutes
	Handouts are structured and have step-by-step guidance to help understanding. 
Introduce Case studies 1–3 for task 3 (purpose of partnership working) and give instructions from slide deck.
Split the class into groups of three or four. 
Move learners into their groups to give them a short break and help them to re-focus and concentrate. Consider who learners with ADHD work best with.
Give out a different case study to each group. Give instructions for the task.
Circulate and support as needed.

	Listen to instructions.
Move into assigned group.
Listen and clarify understanding if needed.
Individually, read through the case study, annotating it in reference to the points on the slide deck.

	

	
	Hand out flipchart paper and give instructions for the next step.
Circulate and prompt discussion as learners work together.
	Discuss in their groups their thoughts on the case study and any questions. Then agree on answers to share back to the class. Collate answers on flipchart paper.
	

	
	Facilitate class discussion from the feedback. Use pose-pause-pounce-bounce questions to probe learning. 
	Take part in class discussion.
	

	10 minutes
	Facilitate class discussion on maintaining partnerships. 
Write notes from the discussion on the whiteboard so that learners with ADHD can take notes. 
	Take part in class discussion and answer directed questions.
	

	15 minutes
	Introduce task 4: placement reflection.
Give out Industry Placement reflection handout and give instructions.
	Listen to instructions.
Read Industry Placement reflection handout. 
	

	
	Circulate to check that learners are on task. 
Check understanding of learners with ADHD and that they know what they are reflecting on.
	Complete task.

	

	
	Facilitate feedback from task. Collect placement reflection handouts in to track progress.
	Feed back on task.
	

	10 minutes
	Plenary: elicit what they have learnt today and collate answers on the board, filling in any gaps in their answers.
	Answer directed questions individually.

	

	
	Instruct learners to complete their Self-assessment handout.
	Complete Self-assessment handout. 

	

	
	Give homework instructions using slide deck. 
Check learners with ADHD understand the task.
	Listen and follow the instructions on the slide. Note the homework in their notebook.
	

	Other: 
English: Learners are continuing to develop their communication skills and to situate their learning in a working environment.

	Adaptation: 
SEND: 
· Allow learners the opportunity to individually review the case study material ahead of the lesson if necessary.
· Use assistive technologies such as screen readers, text magnifiers or voice recognition software for learners with visual impairments

	Next steps in learning:
Learners to analyse and reflect on different relationships within their setting and the language used.




	Title:  Maintaining partnerships
When adapting to different situations, learners will select appropriate language, which some learners with ADHD may struggle with. Learners will be supported to reflect and analyse, as some may struggle to be critical of their own skills. 
Targeted content reference:
· Element 6: Working with others
· Performance Outcome 5: Work in partnership with colleagues, parents, carers and other professionals to support children’s development.
Lesson sequence number:  4
Timing:  2 hours

	Prior learning:
· Learners will have had some prior experience of writing case studies of children. 
· Learners will have completed previous lessons in this resource.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	10 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.
Handouts are structured and have step-by-step guidance to help understanding. 
	


	Slide deck
Self-assessment handout
Case study help sheet handout
Case study task 2
Whiteboard
Notebook

	
	Put learners in pairs and give instructions on the recap task (mind-mapping effective communication skills). 
Move learners into their pairs to give them a short break and help them to re-focus and concentrate. Consider who learners with ADHD work best with.
	Listen to instructions.
Move into allocated pairs.


	

	
	Circulate to ensure learners are clear about the activity requirements. 
Check understanding and participation of learners with ADHD
	Complete recap task.


	

	
	Give out Self-assessment handout. 
.
	Write today’s learning outcomes on Self-assessment handout.

	

	
	Facilitate class discussion from the feedback. Use pose-pause-pounce-bounce questions to probe.
	Feed back on recap activity.

	

	10 minutes
	Give instructions for the communication task 1 using the slide deck. 
	Listen to instructions.
	

	
	Ask learners to come and write one of their ideas from their mind map on the whiteboard/smartboard. This will support learners with ADHD so that they are moving around, helping concentration. Prepare them to choose a point to write. 
	Write on the whiteboard/smartboard.

	

	
	Facilitate discussion and collate key points on the whiteboard/smartboard.
	Participate in class discussion and write down the notes from the board in their notebooks.
	

	40 minutes
	Give each learner a Case study help sheet handout and Case study task 2.
Read task 2 instructions from the slide deck (writing a case study). 
Handout is a writing frame to support writing a case study. Give timed instructions to support learners with ADHD. This is broken down step by step to support learners with ADHD to help them to structure their case study.
	Read the case study writing frame in Case study task 2.
Ask questions for clarification if needed.





	

	
	Circulate and read through learners’ case studies as they are writing.
Give feedback and ask questions to stretch and challenge learners or guide them if they are struggling.

	Plan a case study using the information given. 
Write a case study on their chosen child, using their writing frame.
Listen to tutor feedback as they work and amend case study where needed.
	

	45 minutes



	Facilitate the groups swapping their case studies for task 3. Tutor to choose which case study goes to which group to stop confusion of learners with ADHD.
Give instructions. Circulate and check understanding.
	Swap case study with another group.
Read the new case study and answer the questions on the slide deck. Highlight where and why partnership is needed and how this will be used in a setting.
Discuss findings with the group.
	

	
	Facilitate feedback from task.
	Answer directed questions and take part in discussion 
	

	15 minutes
	Plenary: elicit what they have learnt today and collate answers on the board, filling in any gaps in their answers.
	Answer directed questions individually.

	

	
	Instruct learners to complete their Self-assessment handout given at the start of the lesson.
	Complete Self-assessment handout given at the beginning of the lesson. 
	

	
	Give homework instructions using slide deck. Check learners with ADHD understand the task
	Listen and follow the instructions on the slide. Note the homework in their notebook.
	

	Other: 
English: Developing writing case studies using a writing frame. 

	Adaptation: 
SEND: 
Allow learners the opportunity to individually review the case study material ahead of the lesson and use the Case study help sheet handout.
Use assistive technologies such as screen readers, text magnifiers or voice recognition software for learners with visual impairments.

	Next steps in learning:
Learners to discuss with Industry Placement colleagues the strategies used to build and maintain effective relationships with parents. Learners to summarise findings in preparation for next lesson.





	Title:  Partnerships with parents 
Talking to parents or carers may be an area where learners with ADHD struggle. By enabling learners to practise this skill through role-play, the aim is to develop confidence.
Targeted content reference:  
· Element 6: Working with others
· Performance Outcome 5: Work in partnership with colleagues, parents, carers and other professionals to support children’s development.
Lesson sequence number:  5
Timing:  2 hours

	Prior learning:
· Learners will have been taught the stages of development in an early years setting. 
· Learners will be familiar with SMART targets.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	10 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.

	


	Self-assessment handout
Slide deck
Role-play scenario 1
Role-play scenario 2
Role-play scenario 3
SMART target handout

	
	Give out Self-assessment handout.
	Write today’s learning outcomes on Self-assessment handout.
	

	
	Instruct learners on the recap task. Check understanding and participation of learners with ADHD. 
	Complete recap task.

	

	
	Facilitate feedback and address any gaps in learning or misconceptions. 
	Feed back on recap activity
	

	5 minutes




	Instruct learners of task 1 from the slide deck (communication to build partnerships with parents).
Split the class into groups of two or three. This is to support learners with ADHD to keep concentration and not always work with the same people. 
	Listen to instructions.
Move into groups.


	

	10 minutes

	Hand out Role-play scenarios 1–3. Give instructions for role-play task 1 (strategies to build partnerships with parents and carers). 
The scenarios are broken down so that information is chunked to aid understanding for learners with ADHD.
	Individually, read through the scenario and the considerations. Highlight key information to show the benefits of partnership working. 

	

	5 minutes
	Lead pre-role play reflection discussion, considering each point on their scenario and the slide deck. Lead discussion with directed questions. 
	Consider scenario and annotations to respond to directed questions. 
	

	5 minutes


	Task 2: instruct learners to organise roles for role-play. 
Elicit from learners how to arrange tables and chairs for an effective parents’ evening.
Support learners with ADHD to take on their role and explain in detail where needed.
	Listen. Then suggest ideas for furniture layout. 
Put themselves into roles and organise their tables. 

	

	30 minutes


	Instruct learners to start role play. Tell them that you will be circulating and observing to give feedback later. 
Prepare learners with ADHD so that they know they are going to be observed by the teacher and their activity is going to be timed.
	Perform role for 10 minutes.

	

	
	Use slide deck to inform learners when to change roles.
	Swap roles. 
	

	10 minutes

	Task 3: instruct learners to evaluate their performance using slide deck for support.
	Individually, evaluate their performance in their role-play.
	

	10 minutes
	Facilitate feedback and class discussion.
	Feed back on the individual evaluation.
	

	10 minutes
	Facilitate discussion, considering communication to build effective partnerships with parents. 
Tasks have been chunked to allow learners with ADHD to complete a section at a time before moving on. Teacher to check understanding at each stage. 
	Participate in group discussion of effective communication in partnerships with parents. 
	

	
	Facilitate feedback and collate information on the board.
	Feed back to the group.
	

	15 minutes
	Introduce task 4 (SMART targets) and distribute handout.
This handout is structured so that learners with ADHD can understand how to complete it.
Circulate and check understanding of task. Tell learners this will be reviewed along with their Self-assessment handout in a later lesson. 
	Individually, complete SMART target handout.
	

	10 minutes
	Plenary: elicit what they have learnt today and collate answers on the board filling in any gaps in their answers.
	Answer directed questions individually.

	

	
	Instruct learners to complete their Self-assessment handout given at the start of the lesson.
	Complete Self-assessment handout given at the beginning of the lesson. 
	

	
	Give homework instructions using slide deck. Check learners with ADHD understand the task.
	Listen and follow the instructions on the slide. Note the homework in their notebook.
	

	Other: 
English: Developing communication skills by taking part in role-play activities. 

	Adaptation: 
SEND: Offer a quiet working area for learners who may struggle with sensory overload during role-play activities.
EXTENSION: Before the role-play activity, have learners discuss how each point in their scenario relates to previous learning. In particular, ask them to consider how different approaches to communication affect partnerships and other relationships.

	Next steps in learning:
Learners to reflect on how they could build relationships with other partners and professionals.






	Title:  Partnerships with professionals
Building on lesson 5, learners will develop skills and strategies needed to build partnerships with professionals. 
Targeted content reference:
· Element 6: Working with others
· Performance Outcome 5: Work in partnership with colleagues, parents, carers and other professionals to support children’s development.
Lesson sequence number:  6
Timing:  2 hours

	Prior learning:
· Learners will have prior knowledge of partnerships with professions from Element 6. 
· Learners will have completed lesson 5. 
· Learners will have previously made a poster on paper or a digital poster. 
· Learners will have experience of doing effective research using the internet.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	15 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.

	




	Self-assessment handout
Notebooks
Flipchart paper
Scenario 1
Scenario 2
Scenario 3
Scenario 4
Partnership quiz
Partnership quiz (and answers)
Laptops


	
	Instruct learners on the recap task and give out Self-assessment handout. 
Check understanding and participation of learners with ADHD. 
	Listen to instructions and complete recap task.
Write today’s learning outcomes on Self-assessment handout.
	

	
	Collate feedback and write on the whiteboard. 
	Feed back on recap task. 
	

	35 minutes
	Give instructions for task 1 (partnership working) from the slide deck.
Circulate and support as needed.
	Listen to instructions and seek clarification if necessary.
In notebooks, create a list of partnerships and answer questions on slide deck.
	

	
	Facilitate feedback. 
Learners with ADHD to be given warning of the question being asked and when they will be asked, so that they can prepare.
	Feed back answers and make notes from other learners’ answers. 

	

	
	Introduce task 2 (scenario) and distribute Scenarios 1–4.
Circulate to check understanding.
	Listen to instructions and read scenario.
Answer questions from the slide deck on scenario. 
	

	
	Facilitate feedback. 
Learners with ADHD to be given warning of the question being asked and when they will be asked, so that they can prepare.
	Feed back to the class. 
	

	50 minutes
	Introduce task 3 (professional roles poster). Remind learners that they will have covered this in year 1. 
	Listen and make notes. 
	

	
	Allow learners with ADHD to move around the room if they need a break from the activity. 
Circulate and check understanding. 
Support learners with ADHD to take on their role and explain in detail where needed.
	Create a poster about professional roles using the prompts on the slide deck. 


	

	
	Give instructions for next steps. 
This activity will support learners with ADHD as they are moving around. 
Support activity as necessary.
	Nominated person from each group sticks poster on wall.
Move around the room and read each poster about different professionals roles. Write down any questions.
	

	10 minutes

	Introduce task 4 (barriers to partnership working). 
	Listen to instructions.
	

	
	Facilitate class discussion on barriers to professional partnership working. 
	Participate in class discussion. Take notes as required. 
	

	
	Put learners in pairs and give instructions for the next task. 
Pair the learners with ADHD with someone that they work well with. 
Circulate and support if needed. 
	Listen and move into pairs
In pairs, discuss questions on slide deck and make notes.

	

	
	Collate feedback on the whiteboard.
	Feed back and add to own notes. 
	

	10 minutes
	Instruct learners to complete the Partnership quiz.
Circulate and support if needed.
	Listen to instructions.
Complete Partnership quiz. 
	

	
	Instruct learners to complete their Self-assessment handout (given at the start of the lesson).
	Complete Self-assessment handout.
	

	Other: 

	Adaptation:
SEND: Provide the opportunity to create a digital poster to support learners with dyslexia. 

	Next steps in learning:
Learners to speak to practitioners at their Industry Placement about how they work in partnership and overcome any barriers.




	Title:  Family context 1
Targeted content reference: 
· Element 6: Working with others
· Performance Outcome 5: Work in partnership with colleagues, parents, carers and other professionals to support children’s development.
Lesson sequence number:  7
Timing:  2 hours

	Prior learning: 
· Learners will have attended and presented findings to a group in previous lessons. 
· Learners will have experience presenting to the class and researching online. 
· Learners will have completed Element 5 covering family structures and parenting styles.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	15 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.

	

	Slide deck
Self-assessment handout
Flipchart paper
Sticky tape
Notebook
Scenario 1: Authoritarian parenting
Scenario 2: Permissive parenting
Scenario 3: Authoritative parenting
Scenario 3: Uninvolved parenting
Phones/ipads

	
	Inform learners of trigger warning for content of the lesson.
	Listen and seek support if needed.

	

	
	Give instructions for Self-assessment handout. 
Check understanding and participation of learners with ADHD.
	Write down learning outcomes on Self-assessment handout.
	

	
	Instruct learners on the starter task (family structures) reflecting on knowledge gained in Element 5.
	Listen and offer examples from Element 5.

	

	
	Circulate and support as needed.
	Complete starter task independently (list family structures).
	

	40 minutes
	Present information on family structures to the learners using the slide deck.
	Listen and take notes in notebook. 
	

	
	Split the class into groups of two or three. This is to support learners with ADHD to maintain concentration and not always work with the same people.
	Move to group.

	

	
	Introduce task 1 (group task on family structures) and draw an example of a family structure on the whiteboard.
	Listen to instructions.
	

	
	Circulate and check understanding. 
	Complete task 1, writing answers on flipchart paper. 
	

	15 minutes
	Instruct which group will present their family structure first to the class. 
Give learners with ADHD advanced warning so that they can prepare. 
Facilitate feedback from the groups.
	Present family structure and findings to the class. 
Listen to groups as they present.

	

	
	Instruct learners to stick their poster to the classroom wall when completed. 
Provides learners with ADHD the opportunity to move around.
	One learner sticks their group’s poster to the wall.
	

	15 minutes


	Introduce task 2 (parenting styles research). Give each group a parenting style to research. 
Circulate and support if needed. 
	Listen to instructions.
Research the parenting style, using the questions on the slide deck to structure the research using the links. Write findings on flipchart. 
	

	
	Facilitate feedback on research task.
	Each group feeds back to the class.
	

	
	Instruct learners to stick their flipchart paper on the wall or desks.
	Photograph other groups’ flipcharts.
	

	15 minutes
	Introduce task 3 (individual task).
Hand out Scenarios 1–4 (parenting style scenarios) with questions.
Circulate and support.
	Listen.
Read through scenario and answer questions.
	

	
	Facilitate feedback. 
Write on the whiteboard so that learners with ADHD can make notes to refer to.
	Feed back to the class and make notes on other parenting styles in notebook.
	

	10 minutes

	Introduce task 4 (class discussion). 
Lead the discussion by introducing the topic.
	Listen and write the question in notebook. 
Participate in class discussion and make notes from the whiteboard.
	

	
	Collate key points offered by the learners on the board and ask stretching questions to gain deeper understanding.
Take a photo and add to Virtual Learning Environment (VLE).
	Answer directed questions. 

	

	10 minutes
	Plenary: instruct learners to complete their Self-assessment handout (given at the start of the lesson).
	Complete Self-assessment handout (given at the beginning of the lesson). 
	

	Other: 

	Adaptation: 
SEND: Use assistive technologies such as screen readers, text magnifiers or voice recognition software for learners with visual impairments.

	Next steps in learning:
Recap the role of communication when working with different types of families.





	Title:  Family context 2
This lesson will build on lesson 7, focusing on specific approaches to maintaining effective relationships. This will support learners with ADHD to manage parents’ specific needs and issues in a practical situation. 
Targeted content reference: 
· Element 6: Working with others
· Performance Outcome 5: Work in partnership with colleagues, parents, carers and other professionals to support children’s development.
Lesson sequence number:  8
Timing:  2 hours

	Prior learning: 
Learners will have completed all lessons in this resource, with a particular focus on lesson 7.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	20 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.

	


	Notebooks
Flipchart paper
Self-assessment handout 
Case study 1
Case study 2


	
	Inform learners of trigger warning for content of the lesson. 
	Listen to tutor.
	

	
	Instruct learners on the recap task and give out Self-assessment handout. 
Check understanding and participation of learners with ADHD. 
	Write on Self-assessment handout and complete recap task.

	

	
	Facilitate feedback from recap task, writing on the whiteboard.
	Feed back answers from recap task.
	

	
	Split the class into pairs. 
This is to support learners with ADHD to maintain concentration and not always work with the same people.
	Move to sit with partner. 
	

	20 minutes
	Introduce task 1 (parental experiences).
	Listen to instructions
	

	
	Circulate and check understanding from each pair.
	 In pairs, create a mind map of impact of parental experiences with education.
	

	
	Facilitate feedback and write key points on the whiteboard. 
Ask prompting questions where needed to stretch learning.
	Feed back to the class from findings. Write notes from other groups in notebooks. 
Take photos of each group’s mind map to refer to.
	

	25 minutes
	Introduce task 2 and distribute case studies 1 and 2.
	Listen to instructions.
	

	
	Circulate and check understanding from each pair. 
Support learners with ADHD with task if needed.
	Read and annotate case study using the questions on the slide deck as prompts. 
	

	
	Facilitate feedback and write key points on the whiteboard. Ask prompting questions where needed to stretch learning.
	Feed back to the class from findings. Write notes from other groups in notebooks. 
	

	30 minutes
	Introduce task 3 (research task on mental health).
	Listen to instructions
	

	
	Circulate and check understanding.
Ensure learners with ADHD are on task.
	Do research task, using the questions on the slide deck, and write answers in notebook. 
	

	
	Facilitate learners presenting their findings. 
	Present findings back to the class. 
	

	15 minutes
	Introduce task 4 (discussion of barriers relating to parenting styles, family structures, mental health, parental experiences, education and cultural beliefs). 
Elicit from the class barriers to working in partnership with parents and collate the answers as a mind map on the whiteboard. 
Ask key questions to strengthen knowledge. 
	Listen to instructions.
Participate in class discussion. 
Answer directed questions. 
	

	10 minutes
	Instruct learners to complete their Self-assessment handout (given at the start of the lesson).
Set homework task.
	Complete Self-assessment handout.

Listen and take notes.
	

	Other: 

	Adaptation: 
SEND: Use assistive technologies such as screen readers, text magnifiers or voice recognition software for learners with visual impairments.

	Next steps in learning:
At their Industry Placement, speak to other practitioners about their experiences of working in partnerships with parents and if they have faced any issues.





	Title:  Parents’ evening planning 
The learners will now begin to bring together the skills and strategies that they have developed. The lesson will be chunked and sequenced with clear instructions to support the learners with ADHD and provide a guide for them to follow. 
Targeted content reference:  
· Element 6: Working with others
· Performance Outcome 5: Work in partnership with colleagues, parents, carers and other professionals to support children’s development.
Lesson sequence number:  9
Timing:  2 hours

	Prior learning:
· Learners will have taken part in role-plays prior to this lesson. 
· Learners will have completed peer assessments.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	10 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.

	




	Self-assessment handout
Case study guidance
Slide deck
Children’s storybooks from the college resources
Peer assessment checklist

	
	Instruct learners on the recap task and give out Self-assessment handout.
	Listen and write on Self-assessment handout.
	

	
	Check understanding and participation of learners, especially those with ADHD.
	Complete recap task.
	

	20 minutes
	Introduce task 1 (role-playing telling a story to a child). Tell learners their storytelling technique will be assessed by their peers. Put learners into groups and give out a selection of stories. 
This is to support learners with ADHD to take ownership of their story.
Facilitate task starting.
	Listen to instructions.
Role-playing teacher chooses story.

	

	
	Circulate and support.
	Role-playing teacher reads story to role-playing children (who will peer assess). 
	

	
	Inform learners to complete Peer assessment checklist.
	Complete Peer assessment checklist.
	

	15 minutes
	Introduce group reflection task. Give prompts from the slide deck.
	Listen to prompts for reflection. 
	

	
	Circulate and ask key questions to groups about reflections and feedback.
	Reflect, discuss and complete activity as per slide deck.
Provide agreed skills lists. 
	

	
	Compare learners’ skills lists with consolidation of effective communication skills slide. Ask for comments.
	Offer comments comparing lists with communications skills slide.
	

	15 minutes
	Introduce task 2 (parents’ evening planning). 
	Listen and take notes.
	

	
	Put learners into pairs.
Put learners into pairs, considering who learners with ADHD work well with.
Circulate and support.
	Move to assigned pair for the task.
Plan parents’ evening using the prompts on the slide.
	

	
	Facilitate feedback and write notes on the whiteboard. 
	Feed back on activity and make notes. 
	

	30 minutes
	Introduce task 3 (writing a case study). Give out Case study guidance and explain how to use it to structure an effective case study. Inform learners peers will be assessing their case studies. Elicit from learners key features of effective assessment feedback. 
Circulate and check understanding. 
	Listen to instructions.
Offer answers.
Use Case study guidance to write a case study.
	

	10 minutes
	Instruct learners to swap case studies. 
Give instruction for task using slide deck. 
Circulate and check understanding.
Facilitate feedback and collate ideas on the whiteboard in preparation for lesson 10. 
	Listen.
Swap case study with another learner. 
Complete task and give feedback.
Feed back findings from task and make notes. 
	

	15 minutes
	Give learners instructions to collate as many topics as they can relating to the last nine lessons. 
Circulate and support. 
	Listen.
In small groups, brainstorm learning from the last nine lessons and identify areas for revision in preparation for lesson 10 assessment. 
	

	
	Instruct learners to complete their Self-assessment handout (given at the start of the lesson).
	Complete Self-assessment handout.
	

	Other:
English: Writing a case study.

	Adaptation:
SEND: Provide learners with feedback sentence starters to assist with developing empathetic yet constructive feedback.

	Next steps in learning:
Revise for end assessment next week. 





	Title:  Partnership working
Targeted content reference: This is an end-of-project formative assessment task.
Lesson sequence number: 10
Timing:  2 hours

	Prior learning: 
Lessons 1–9: learners will have experience of role-play activities; the impact of verbal and non-verbal communication skills; the impact of different communication approaches on different partnerships; using templates for planning to achieve outcomes.

	Timing
	Teacher activity
	Learner activity 
	Support materials

	10 minutes
	Teacher notes in italics: detailed steps to support learners with ADHD.
Use slide deck to introduce the session. 
Move learners into groups to give them a short break and help them to refocus and concentrate. Give learners timing for each activity as per slide deck to support learners with ADHD.
	Listen and take notes.


	Slide deck
Case study 1
Case study 2
Case study 3
Planning template
End-of-project self-assessment handout
Highlighters
Peer assessment 






	
	Instruct learners on the recap task and give out Self-assessment handout.
	Listen and write on Self-assessment handout.
	

	
	Allocate learners into groups of three or four. Teacher to consider who works well with each other.
	Move to allocated group.

	

	20 minutes
	Set out instructions for activity using slide deck. 
	Listen and follow on slide deck.
	

	
	Allocate and distribute Case studies 1–3, giving a specific case study to each group.
Circulate and support if learners have questions as they read.
	Individually, read case study and annotate key information.
	

	15 minutes
	Present task 2 (completing planning template) using the slide deck. 
Distribute Planning template and display on board. Go through each section to explain how it needs to be completed. 
Detailed steps on the planning document and prompts on the slide to support learners with ADHD.
	Listen and read Planning template. 
Ask questions for clarification if needed. 
	

	45 minutes

	Give completion time to support learners with ADHD. Tell ADHD learners they can stand up if they need to refocus as they complete the task.
Instruct to start planning. 
Circulate as learners work to ensure they are clear about the activity requirements and have an adequately completed planning template to do the next activity. 
Support learners with ADHD by giving time checks as activity progresses.
	Read case study, listen and follow the prompts on the slide deck.
Individually, complete Planning template using highlighted information from the case study.

	

	
	Keep learners in existing groups. Tell them to set up table and chairs to demonstrate what a parents’ evening set-up looks like and choose roles.
	Prepare for role-play as per instructions.
	

	10 minutes
	Instruct first role-play to start. 
Circulate and support as needed. 
Bring role-play to an end and instruct learners to complete Peer assessment. 
	First role-play starts.
Complete Peer assessment. 
	

	10 minutes
	Instruct second role-play to start.
Circulate and support as needed and make notes on progress. 
Bring role-play to an end and instruct learners to complete Peer assessment.
	Second role-play starts.
Complete Peer assessment.
	

	10 minutes
	Instruct third role-play to start. 
Circulate and support as needed. 
Bring role-play to an end and instruct learners to complete Peer assessment.
	Third role-play starts.
Complete a Peer assessment for each member of the group and share with them. Make copies if needed. 
	

	15 minutes
	Thank learners for their hard work and congratulate them for their achievements. Ask them to take some time reflecting on everything they have learnt and complete their End-of-project self-assessment handout.
Circulate and discuss aspects of their achievements and what they need to improve as they complete their End-of-project self-assessment.
	Complete End-of-project self-assessment handout and create personal targets.
	

	Other: 

	Adaptation: 
SEND: Offer a quiet working area for learners who may struggle with sensory overload during activities.

	Next steps in learning:
Use the skills gained during their graded observations, which is part of their external assessments, on their Industry Placement and in their practice. 






SECTION 3: LESSON SUPPORT MATERIALS


The following materials relate to lesson 1:
· Project outline
· Self-assessment handout
· Activities reflection handout
· Teacher instruction for communication tasks
· Industry Placement reflection handout


Project outline
[image: Framework for Learning:
communication skills, effective communication, types of partnerships, maintaining partnerships, partnerships with parents, partnerships with professionals, family context 1, family context 2, parents evening planning, partnership working.]


Self-assessment handout (a copy of this will be used in every lesson)
	Name:

	Date:



	Today’s learning outcomes
	Confidence RAG rate
	What will I do to improve?

	


	
	

	


	
	

	


	
	

	


	
	



	Where else can I use this learning on my T level course?






	Key information for the end-of-project task:








Activities reflection handout
	Task and hints for consideration
	Reflection
	RAG rating of 
your skills

	Verbal communication, with a focus on speaking and listening skills
Sit back-to-back with a partner. One person will draw while the other describes an object. The aim is to see if the learner drawing can create the correct image.
Swap and repeat the task.

	
	

	Non-verbal communication 
Facial expressions and body language: Give a message to your partner with the incorrect facial expressions – for example, sad for a happy message.
Swap and repeat the task.

	
	

	Verbal communication
In pairs, one learner will be blindfolded and will guide their partner to the other side of the room, avoiding the obstacles.

Swap and repeat the task.

	
	

	Non-verbal communication
Learner A must tell learner B a story. The first time, learner B is a good listener. (The teacher will give examples to prompt a story if you struggle.)

Repeat, with learner B telling learner A story. This time, learner A is a poor listener.

Good listener/poor listener hints for consideration:
· What are the characteristics of a good listener? 
How can you tell if someone is listening to you?
· How do you communicate engagement 
non-verbally?
· What does a poor listener look like? What is their body language like?
· How do you communicate boredom non-verbally?


	




 
	




Teacher instructions for communication tasks
Task 1: Teacher to give out instructions from the slide.
Task 2: Teacher will demonstrate different non-verbal communication methods. 
Task 3: Teacher to show the learners the path to be taken and model the activity to make sure everyone is clear. Here, learners will be developing skills in listening and following instructions as well as in giving clear and concise instructions to a partner  
Task 4: Teacher to give out instructions and demonstrate if needed. 

























Industry Placement reflection handout
	Name: 
	Date:

	You are going to reflect on your communication skills from Industry Placement. Think about four different times when you have had to use your communication skills and answer the questions.
This reflection activity will help you to improve your communication skills in the future.

	Scenario 1 
What happened?

What communication skills did you use?

Were any poor communication skills used? If so, what were they?

What would you change if this were to happen again and why?



	

	Scenario 2
What happened?

What communication skills did you use?

Were any poor communication skills used? If so, what were they?

What would you change if this were to happen again and why?


	

	Scenario 3
What happened?

What communication skills did you use?

Were any poor communication skills used? If so, what were they?

What would you change if this were to happen again and why?



	


	Scenario 4
What happened?

What communication skills did you use?

Were any poor communication skills used? If so, what were they?

What would you change if this was to happen again and why?



	

	Next steps: 
· Choose two skills that you would like to develop. 
· Explain how you will develop these skills. 
· Write these on your Self-assessment handout.





The following materials relate to lesson 2
· Communication skills handout
· Body map handout
· Partnership working reflection handout



Communication skills handout
	Communication skill
	RAG rating
	Notes

	Eye contact
	
	

	Hand gestures
	
	

	Body language
	
	

	Listening skills
	
	

	Tone of voice
	
	

	Pace
	
	

	Language used
	
	

	Which area would you like to improve and how will you do this?








Body map
[image: Outline of a person for the task]



Partnership working reflection handout
	Task 1:
List different partnerships that take place within early years.
	1.
2.
3.
4.
5.

	What are the reasons for these partnerships?
	




	Task 2:
Choose two partnerships from your list and explain how these support outcomes for children. 
	1.



2. 




	What strategies can be used to build and maintain relationships?
	









The following materials relate to lesson 3:
· Case study 1
· Case study 2
· Case study 3
· Industry Placement reflection handout



Case study 1 
A two-year-old child in an early years setting
Background
Jake is a two-year-old child who has been attending an early years nursery for the past six months. His parents, Sarah and Tom, are concerned about his speech development, as they have noticed that Jake has difficulty communicating and is often frustrated when trying to express his needs. Sarah and Tom also mention that Jake has a history of frequent ear infections, which have affected his ability to hear clearly. In addition to speech concerns, Jake also exhibits some signs of delayed social interactions, such as difficulty making eye contact, playing alongside other children (parallel play) and expressing emotions.
The nursery staff initially noticed that Jake’s social and communication behaviours differed from his peers, as he would often avoid group activities, appeared sensitive to loud noises and seemed more comfortable in solitary play. His lack of communication skills was becoming more apparent during daily activities, and he often exhibited frustration or distress when other children did not understand him.

Observations
The nursery staff, including the key worker, have been closely monitoring Jake’s development. They have documented observations about his speech, social interaction and behaviour during various activities. Key observations include:
Speech and language development: Jake uses only a few words and phrases to communicate. His speech is often unclear, and he relies on pointing or gestures to indicate his needs. This has caused some communication breakdowns, leading to moments of frustration for Jake.
Social interaction: Jake engages in limited interactions with peers. While he enjoys parallel play (playing beside others but not directly with them), he struggles with cooperative play. He has not yet demonstrated consistent peer-to-peer communication, such as sharing or taking turns.
Emotional expression: Jake shows signs of distress when he is unable to express himself verbally, such as clenching his fists or crying. He also shows sensitivity to sensory stimuli, such as loud noises or bright lights, which overwhelm him.

Concerns raised
Jake’s speech and language delay, social withdrawal and sensitivity to sensory stimuli raised concerns among the nursery staff. There was a growing need to investigate whether these behaviours could be indicative of special educational needs (SEND), particularly in the areas of communication and social interaction. The nursery staff decided to initiate a referral for a speech and language assessment to gain a better understanding of Jake’s needs and to create a plan of support.

Case study 2 
A one-year-old child with a physical disability in an early years setting.
Background
Emma is a one-year-old child who has been attending an early years nursery since she was 10 months old. She was born with cerebral palsy (CP), a neurological condition that affects her movement and muscle coordination. Emma’s parents, Claire and James, are deeply involved in her care and development and have expressed their commitment to working collaboratively with the nursery to ensure that Emma’s physical, emotional and social needs are met.
Emma’s condition affects her lower limbs, making it difficult for her to walk and maintain balance. She also has some muscle tightness (spasticity) in her legs, which limits her mobility and ability to engage in typical physical activities. Additionally, Emma experiences some delays in her motor milestones, such as sitting up independently and crawling. Despite these challenges, Emma has a bright personality and enjoys interacting with her peers, although her mobility issues sometimes prevent her from fully participating in group activities.

Observations
The nursery staff, including Emma’s key worker, have closely observed her development in the setting. Key observations include:
Physical development: Emma has significant difficulty with movement. She struggles to sit without support, lacks the ability to crawl and cannot walk unaided. She requires physical assistance when transitioning between positions, such as from sitting to standing, and needs help when moving around the classroom. Her physical difficulties sometimes make it challenging for her to participate in active play and explore her environment in the same way as other children.
Engagement in activities: While Emma is curious and enjoys engaging with toys and objects around her, she tends to become frustrated when she is unable to reach or access toys without assistance. This can lead to emotional distress, and Emma may cry or become upset if she feels left out during group play or physical activities such as crawling or running games.
Social interaction: Emma is highly sociable and enjoys making eye contact, smiling and responding to her peers. However, her physical limitations sometimes hinder her ability to interact with others on an equal footing. She may not be able to join in with group activities such as circle time or group games, which leads to feelings of isolation or exclusion.



Concerns raised
As Emma’s physical disability became more apparent, concerns began to surface about her ability to access the full range of activities at the nursery. The staff noticed that Emma appeared frustrated and excluded from group play and physical activities that required mobility. This raised questions about how to ensure that Emma could fully participate in the nursery’s curriculum and enjoy the same opportunities as her peers.
The key worker discussed these concerns with Emma’s parents, Claire and James, who expressed their desire for Emma to be fully included and supported within the nursery setting. They also emphasised the importance of fostering Emma’s independence and building her self-confidence.




Case study 3
A four-year-old child with learning delays in an early years setting
Background
Oliver is a four-year-old child attending a local early years nursery. He has been a part of the setting since he was two years old and is well liked by both his peers and the nursery staff. His parents, Maria and John, have noticed that Oliver’s development appears to be slower than that of his peers, especially in the areas of language, social interaction and cognitive skills. They have expressed concern about his ability to communicate effectively and engage with others, which has led to delays in his academic progress.
Oliver’s parents have mentioned that he has a history of speech delays and has been slower to pick up basic language skills compared to his older sibling. In addition to these speech delays, Oliver has difficulty following multi-step instructions, often struggles with tasks that require problem-solving and tends to avoid group activities. His fine and gross motor skills are also underdeveloped for his age, which affects his ability to engage in physical activities such as drawing, using scissors and building with blocks.

Observations
The nursery staff, including Oliver’s key worker, have been closely monitoring his development in the setting. Key observations include:
Speech and language development: Oliver uses simple phrases and sentences but struggles with clear articulation. His vocabulary is more limited than that of his peers, and he often resorts to gestures or pointing to communicate. He is hesitant to engage in conversations and often responds with a single word or a non-verbal gesture when asked questions. This has affected his ability to participate in group discussions and activities that require verbal communication.
Cognitive development: Oliver finds it challenging to follow multi-step instructions. For instance, when asked to complete a task such as ‘Put the book on the shelf and then wash your hands’, Oliver often forgets one part of the instruction, typically the first step, or needs the instruction repeated multiple times. He also shows difficulty in problem-solving tasks, such as fitting puzzle pieces together or identifying colours and shapes in a timely manner.
Social interaction: Oliver is reserved during group play. He often stands on the sidelines, watching other children interact, but rarely joins in. He does enjoy playing with toys individually but has trouble sharing or taking turns with peers. When prompted to interact with others, he often avoids eye contact or retreats to a quieter space.

Motor skills: Oliver shows signs of delay in both fine and gross motor skills. He finds tasks such as using a pencil or drawing shapes challenging, and he struggles with coordination during physical activities, such as running, jumping or catching a ball. His hand-eye coordination appears underdeveloped, making tasks that require dexterity difficult for him.

Concerns raised
As the nursery staff observed Oliver’s difficulties, they became concerned that his learning delays might be preventing him from fully participating in the nursery curriculum and engaging in social interactions with his peers. His speech and language delays, combined with his cognitive and motor difficulties, seemed to be contributing to his social withdrawal and limited participation in group activities.
The key worker initiated a conversation with Maria and John to discuss their observations and explore possible next steps for supporting Oliver’s development. His parents were aware of the delays but had not yet sought professional advice. They were open to suggestions and eager to work collaboratively to ensure that Oliver received the support he needed.


Reflection on Industry Placement
	Reflect on a situation where you have worked in partnership while on 
Industry Placement

	Who was the partnership with?
	



	Why were you working in partnership?
	



	How did you work well together? For example, was there clear communication and sharing of information?
	



	What was the outcome of the partnership?
	



	Is there anything you would do to improve the partnership?
	

















The following materials relate to lesson 4:
· Case study help sheet handout
· Case study task 2



Case study help sheet handout
Case study introduction: overview of the case study 
Briefly introduce the purpose of the case study. Highlight the importance of confidentiality in early years settings and explain that the case will focus on a scenario that demonstrates the need for confidentiality.
Why confidentiality matters 
Provide a brief explanation of why confidentiality is essential in early years education.
Writing your case study
Setting: Describe the early years setting that the child attends (for example, a nursery, preschool or childminder service). Ensure that this is a general overview to maintain anonymity.
The child and family: Provide a background of the child involved in the case study. Describe the child’s developmental or social context (for example, a child with additional needs, behaviour concerns or a family situation requiring privacy).
The situation or concern: Explain the scenario that triggered the need for confidentiality. For example, the child may have had a disclosed family issue, a sensitive health condition or behavioural concerns that required confidentiality in handling sensitive information.



Case study task 2
	Name:
	Reflections

	What went well: 
Reflect on the strengths of the practice in maintaining confidentiality in the case study. How did the setting ensure that the child’s and family’s rights were protected?

	

	Areas for improvement: 
Consider if there were any areas where confidentiality could have been better maintained, or where additional training or procedures could help strengthen confidentiality practices in the future.
	

	Lessons learnt: 
Summarise the key takeaways regarding the importance of confidentiality in early years settings, reinforcing how confidentiality benefits children, families and the professionalism of early years educators.
	




The following materials relate to lesson 5:
· Role-play scenarios 1–3
· SMART target handout


Role-play scenario 1
Parent-teacher meeting to discuss a child’s development
Scenario:
A teacher (learner 1) and a parent (played by learner 2) sit down for a formal meeting to discuss the child’s progress in the nursery. The child has been struggling with some aspects of their social and emotional development, and the teacher is concerned about the child’s difficulty in sharing and interacting with others.

Consider:
Active listening: Both parties listen carefully to each other’s concerns, without interrupting or making assumptions.
Empathy: The teacher acknowledges the parent’s concerns, and the parent respects the teacher’s professional observations.
Setting shared goals: The teacher and parent work together to set clear, realistic goals for the child’s development (for example, using strategies to encourage sharing and positive peer interactions).
Follow-up actions: Discuss practical steps for supporting the child both at home and in the setting (e.g. strategies for promoting social play at home, setting up play dates, etc.).
Regular communication: Establish how and when to follow up on the child’s progress, fostering a continued partnership.
Learning outcome: Participants will understand the importance of building a positive, trusting relationship with parents, setting goals collaboratively and following through on agreed actions to support the child.


Role-play scenario 2
Multi-agency collaboration for a child with additional needs
Scenario:
A meeting is set up with a nursery manager (played by learner 1), a speech therapist (learner 2), the child’s parents (one or more learners) and the child’s key worker. The child has been experiencing speech delays, and the team needs to discuss their findings, propose strategies and create an individualised support plan.

Consider:
Information sharing: Each professional shares their observations and assessments of the child’s needs. The nursery manager might present the child’s progress in the setting, while the speech therapist shares specific strategies to address speech delays.
Parent involvement: The parents provide valuable insights into the child’s behaviour at home and any interventions they may already be using.
Coordinated support plan: The team discusses how to combine their expertise into a coherent plan for the child’s support, including interventions in the nursery and home strategies.
Respect for roles and expertise: Each professional respects the others’ expertise and listens openly to their contributions, ensuring a collaborative approach.
Clear communication: Discuss how feedback will be communicated to the family and how the child’s progress will be monitored.
Learning outcome: This role-play emphasises the importance of working with a multi-disciplinary team to support children with additional needs and the value of clear, coordinated communication across different parties involved in a child’s care.


Role-play scenario 3
Conflict resolution between staff members
Scenario:
Two early years practitioners (played by different learners) have a disagreement about how to handle a child’s behaviour. One believes in using a more structured approach with clear rules, while the other prefers a more flexible, child-led approach. The disagreement is causing tension between them and could impact the care provided to the children.

Consider:
Open communication: Both practitioners express their viewpoints calmly and respectfully, acknowledging the other’s perspective.
Seeking common ground: They identify shared goals (e.g. supporting the child’s development and wellbeing) and discuss how they can align their approaches to achieve this.
Problem-solving: The two practitioners brainstorm possible solutions, including finding a middle ground where they can implement aspects of both approaches. For instance, they could agree on establishing clear expectations for behaviour while allowing the child flexibility to explore.
Collaboration with management: They agree to bring their concerns to a senior manager or team leader (if needed) to ensure consistent approaches and support for both staff members.
Maintaining professionalism: Both practitioners maintain professionalism and are committed to finding a solution that serves the child’s best interests.
Learning outcome: This role-play highlights the importance of maintaining professional relationships, resolving conflicts constructively and working together to provide the best care and learning experiences for children.


These role-play activities can be adapted to various settings and demonstrate key skills such as communication, empathy, collaboration and conflict resolution, all of which are essential for building strong partnerships in early years settings.


SMART target handout
Looking back over the last few lessons, you are going to create SMART targets to develop your communication and partnership skills. These will support you with your structured observations and your end role-play activity.
	Objective
	Tasks (what you need to do to achieve your objective)
	Success criteria (how you can identify your success)
	Time frame

	

	
	
	

	

	
	
	

	

	
	
	

	

	
	
	

	

	
	
	





The following materials relate to lesson 6: 
· Scenario 1
· Scenario 2
· Scenario 3
· Scenario 4
· Partnership quiz (and answers)



Scenario 1
Leo is a two-year-old boy who recently joined a local early years setting. His key person, Sarah, has noticed that Leo is not yet using many words and often becomes frustrated when trying to communicate. His parents have also shared that they are concerned about his speech and that he seems shy around other children.

Scenario 2
Mia is a 12-month-old girl who has recently joined a local early years setting. Her key person, Emma, has observed that Mia is a little more reserved compared to the other children. She seems to understand a few words in English, but her parents speak predominantly in their native language at home, and Mia uses a mix of gestures and sounds to communicate. Mia’s parents are concerned about her social development and language skills, as they want her to feel confident in both her home language and English.

Scenario 3
Max is a 12-month-old boy who has recently started at a local early years setting. His key person, Olivia, has noticed that Max is still struggling with some of the basic milestones for his age, such as sitting up unassisted and crawling. While he is a happy and engaged child, Max’s physical development seems to be slower than that of his peers. Olivia has also observed that Max can get frustrated when he is unable to move around like the other children, which sometimes affects his confidence.

Scenario 4
Noah is a three-year-old boy who has been attending a local early years setting for a few months. His key person, Emily, has noticed that Noah frequently displays challenging behaviour, such as hitting other children, throwing toys and becoming very upset when asked to transition between activities. While Noah is generally well liked by his peers, his behaviour has started to affect his relationships with others and disrupt group activities. Noah’s parents have shared that he struggles with transitions at home as well and sometimes has meltdowns in response to changes in routine. 



Partnership quiz (and answers)

1. Why is it important to work in partnership with parents in an early years setting?
Answer:
· It supports a child's learning and development.
· It ensures consistent care between home and the setting.
· It builds trust and strengthens communication.
· It allows practitioners to understand children's needs, preferences and routines better.
· All of the above

2. What are two key benefits of working in partnership with other professionals- for example, a health visitor or speech language therapist
Answer:
· It allows for a more holistic approach to supporting a child’s development by sharing expertise and knowledge.
· It ensures early identification and intervention for any developmental delays or concerns, leading to better outcomes for the child.

3. Name three ways early years practitioners can build positive relationships with parents.
Answer:
· regular, open communication (e.g. daily updates, newsletters)
· showing respect for family values, culture and parenting styles
· being approachable and listening to parents’ concerns and suggestions.

4. What strategies can practitioners use to maintain professional relationships with external agencies?
Answer:
· attending regular multi-agency meetings
· keeping clear, accurate records and sharing relevant information appropriately
· following up on agreed actions and maintaining respectful, professional communication.

5. Describe a situation where working in partnership with a parent improved a child’s experience in the setting.
Answer:
A child was struggling with separation anxiety. By working closely with the parent –who shared routines and calming strategies used at home – the practitioner was able to create a similar routine at the setting. Over time, the child became more comfortable and confident, showing improved engagement and happiness.

6. How can early years practitioners overcome barriers to forming effective partnerships with parents?
Answer:
· using translators or visual aids to support communication with parents who have limited English
· offering flexible meeting times for working parents
· building trust through consistency, respect and sensitivity to family circumstances.



The following materials relate to lesson 7:
· [bookmark: _Hlk195704769]Scenario 1: Authoritarian parenting
· Scenario 2: Permissive parenting
· Scenario 3: Authoritative parenting
· Scenario 4: Uninvolved parenting

























Scenario 1: Authoritarian parenting
Emma is a four-year-old girl who attends a preschool. Her mother, Mrs Williams, is very strict and expects Emma to behave in a certain way without question. Mrs Williams is often very controlling about Emma’s daily routines and her behaviour, both at home and in public.
One morning, Mrs Williams is dropping Emma off at preschool. Emma, typically, is excited about the day and wants to tell her teacher about a drawing she made at home the night before.
Emma: 		Look, I made a drawing of a unicorn!
Mrs Williams:	(interrupting) Stop talking and get inside the classroom right now. Don’t waste time with that nonsense. You need to listen to your teacher and do what you’re told.
Emma: 		(visibly upset) But… I want to show my drawing!
Mrs Williams: 	No. We don’t have time for that. You’re being selfish. Go inside and sit down.
Mrs Williams then gives Emma a quick, firm kiss on the cheek, turns and walks away without waiting for Emma to respond. Emma, confused and disappointed, goes inside, sits quietly and does not speak to anyone else for the rest of the morning.

Questions:
1. What signs in this scenario tell you that Mrs Williams is using an authoritarian parenting style?

2. How do you think Emma feels about her mother’s approach to discipline?

3. In what ways could Mrs Williams handle the situation differently to be more responsive to Emma’s emotional needs?

4. How might this parenting style affect Emma’s development in terms of emotional regulation, communication and social relationships?


Scenario 2: Permissive parenting
Lucas is a five-year-old boy who attends a local nursery. His father, Mr Green, has a very relaxed approach to parenting. He rarely enforces rules, and instead, prefers to be a friend to Lucas rather than a figure of authority. Mr Green often gives in to Lucas’s requests to avoid conflict, even if the behaviour is inappropriate or disruptive. 
It is a typical afternoon, and Mr Green comes to pick Lucas up from nursery. Lucas is playing with some toys in the play area and does not want to leave yet.
Lucas: 	I don’t want to go home, Daddy. I’m having too much fun!
Mr Green:	(with a smile) Oh, okay, buddy, but we need to go now. It’s getting late.
Lucas: 	No! I don’t want to go! (He starts to throw his toys on the floor and stomps his feet.)
Mr Green: 	(chuckles and bends down) Come on now, don’t make a scene. You can stay for a few more minutes, but that’s it. But hey, you can play with those toys all weekend when we get home.
Lucas:	(still upset) I don’t want to leave!
Mr Green:	(softly) Okay, okay, let’s make a deal. You can have five more minutes to play, but that’s it. No more tantrums, alright?
Lucas continues playing, seemingly content with the extension, while Mr Green continues chatting with other parents, hardly noticing that the tantrum is still going on in the background. 

Questions:
1. What signs in this scenario suggest that Mr Green is using a permissive parenting style?
2. How do you think Lucas feels about the lack of boundaries and discipline from his father?
3. What might be the long-term effects of permissive parenting on Lucas’s behaviour and social skills?
4. How could Mr Green handle the situation differently to better balance nurturing with setting boundaries?
5. Do you think permissive parenting leads to stronger or weaker emotional regulation in children? Why? 

Scenario 3: Authoritative parenting
Sophia is a four-year-old girl who is attending a preschool. Her parents, Mr and Mrs Carter, practise a parenting style which is characterised by a balance of warmth, responsiveness and clear boundaries. They are firm but fair, using both reasoning and consistency in their approach to discipline, while also fostering an open and supportive environment.
It is a sunny afternoon, and Sophia and her mother, Mrs Carter, have just arrived to pick up Sophia’s older brother from school. While waiting, Sophia starts to run around the playground, playing and laughing. Mrs Carter, who is sitting on a bench nearby, watches her for a moment, but then calls out when Sophia runs a little too close to the swings.
Mrs Carter: 	Sophia, you need to slow down and be careful around the swings. I don’t want you to get hurt.
Sophia:	(ignoring her mother, continues running) I’m fine. I’m 
just playing!
Mrs Carter: 	(standing up and calmly walking toward her) Sophia, I understand you’re having fun, but I need you to listen to me. Running near the swings isn’t safe, and I don’t want you to get hurt. If you can’t listen, we’ll have to go sit down for a minute until you’re ready to follow the rules.
Sophia:		(stops running, looks up at her mother) I don’t want to sit down!
Mrs Carter:	I know you don’t, sweetheart, and I want you to keep playing, but safety is important. You must listen when I tell you to be careful. Let’s walk over here together for a moment, then you can go back to playing when you’re ready to stay safe.
Sophia:		(pauses for a moment, then nods) Okay, Mummy.
Sophia takes her mother’s hand, and they walk over to a bench together, where Sophia sits for a moment before she’s allowed to go back and continue playing.

Questions:
1. What aspects of Mrs Carter’s approach show that she is practising an authoritative parenting style?
2. How does Mrs Carter’s communication with Sophia help her understand the importance of the rules?
3. What might the long-term benefits be for Sophia if she continues to experience this type of parenting?
4. In what ways did Mrs Carter use positive discipline techniques in this scenario?
5. How might an authoritative approach affect Sophia’s behaviour in situations outside the home (e.g. at school, with peers)?

Scenario 4: Uninvolved parenting
Liam is a three-year-old boy who attends a nursery school. His mother, Mrs Taylor, has a uninvolved parenting style. She is emotionally distant and neglectful of her child’s needs, often preoccupied with her own issues and not providing consistent care or guidance. Mrs Taylor rarely sets boundaries, provides little nurturing and is not actively engaged in Liam’s daily life.
It is a busy morning at the nursery school. Liam’s class has just finished snack time, and the children are now engaged in free play. Liam is sitting alone at the play table, trying to put together a puzzle, but he is struggling and becoming frustrated. He looks up and calls out to his mother, who is sitting in the waiting area, scrolling through her phone.
Liam: 	Mummy, help me! I can’t do it!
Mrs Taylor:	(without looking up from her phone) Uh-huh. Just figure it out. I’m busy right now.
Liam:	(whining and trying to continue, but getting more frustrated) 
I can’t do it! Help me, please!
Mrs Taylor:	(distracted, still on her phone) Liam, I told you, I’m busy. Go and ask your teacher if you need help.
Liam looks around for his teacher, who is busy with another child, and then tries again with the puzzle on his own. He eventually gives up and goes to sit in the corner, continuing to watch the other children play but not actively engaging in anything.

Questions:
1. What signs in this scenario suggest that Mrs Taylor is using an uninvolved parenting style?
2. How do you think Liam feels when his mother ignores his requests for help?
3. How might this lack of involvement from Mrs Taylor impact Liam’s development, both emotionally and socially?
4. What might be some long-term consequences for children raised with uninvolved parents in terms of relationships, behaviour and emotional wellbeing?
5. How would the situation have been different if Mrs Taylor had been more emotionally engaged or involved in her son’s puzzle-solving process?


The following materials relate to lesson 8:
· Case study 1
· Case study 2


Case study 1 
Cultural beliefs and child rearing
Zara is a four-year-old girl who has recently joined a local preschool. She comes from a close-knit family of Middle Eastern descent. Her parents, particularly her father, hold strong cultural beliefs regarding gender roles and behaviour. These beliefs influence how they raise Zara at home. For example, Zara’s parents have a very traditional view of what is appropriate for girls and boys. They believe that girls should be quiet and well-behaved and primarily focus on domestic tasks, while boys should be more assertive and enjoy outdoor activities.
Zara’s parents discourage her from participating in physical activities at preschool, such as running and climbing, because they believe these are activities more suitable for boys. At home, Zara is often given quiet tasks like colouring or helping her mother with cooking and cleaning, while her older brother is encouraged to play outside and engage in more energetic activities.


Case study 2 
Religious beliefs and dietary restrictions
Omar is a three-year-old boy who has been attending a preschool for six months. His family follows a strict vegetarian diet as part of their religious beliefs, which prohibits consuming meat or animal-based products. At home, Omar is fed only plant-based foods, and his parents are particular about what he eats. They have communicated to the preschool staff that he should not eat any meals containing meat, dairy or eggs.
The preschool provides snacks and lunch to all children, but Omar’s family insists on providing his food from home. They also bring in a list of foods they feel are appropriate, asking that the school does not give him any food that might accidentally contain animal products.

The following materials relate to lesson 9: 
· Peer assessment checklist
· Case study guidance


Peer assessment checklist
	Criteria
	Yes/No
	Notes

	Clear and appropriate voice tone
	
	


	Used open-ended questions
	
	


	Encouraged participation 
	
	


	Responded appropriately to peers
	
	


	Showed active listening 
(e.g. nodding)
	
	


	Maintained eye contact and smiled 
	
	


	Adapted communication to 
child’s level
	
	

	Managed group calmly and supportively 
	
	




Case study guidance
Writing your case study

Setting: 
Describe the early years setting the child attends (for example, a nursery, preschool or childminder service). 
Ensure that this is a general overview to maintain anonymity.

The child and family: 
Provide a background of the child involved in the case study. 
Describe the child’s developmental across the seven areas of development within the Early Years Foundation Stage.  
Include the social context, for example: 
· a child with additional needs 
· behaviour concerns
· a family situation requiring privacy.


The following materials relate to lesson 10:
· Case study 1
· Case study 2
· Case study 3
· Planning template
· Peer assessment
· End of project self-assessment handout


Case study 1
A two-year-old child in nursery
Background information:
Child’s name:		Emily 
Age: 				two years and three months
Nursery attendance: 	three days a week, 9am to 3pm
Family context: 	Emily lives with her parents and an older sibling (aged six). Both parents work full time, and Emily’s grandmother occasionally provides care outside nursery hours. English is the primary language spoken at home.
Observations:
Physical development: Emily demonstrates good gross motor skills, such as running, climbing and jumping. She enjoys outdoor play and is confident using climbing frames. However, her fine motor skills, such as holding crayons or using utensils, are less developed and require additional support.
Language and communication: Emily uses two- to three-word sentences and can name familiar objects. However, she occasionally struggles to articulate her needs clearly, leading to frustration.
Social and emotional development: Emily is cheerful and enjoys playing alongside peers. However, she finds it challenging to share toys and becomes upset when others take her belongings. She seeks comfort from familiar adults when distressed.
Cognitive development: Emily shows curiosity and enjoys exploring her environment. She engages well with sensory play and responds positively to stories and songs.
Strengths:
· Emily has a strong attachment to her key practitioner and readily seeks their help when needed.

· She shows enthusiasm for creative activities such as painting and enjoys outdoor play.

· Emily displays curiosity and eagerness to learn, particularly in activities involving sensory exploration.


Areas of concern:
Speech and language development: Emily’s limited vocabulary and occasional difficulty expressing her needs could hinder her ability to interact with peers and practitioners effectively.
Fine motor skills: Delayed development in fine motor skills affects her ability to engage in activities like drawing, puzzles and self-feeding.
Social interaction: Emily’s difficulty with sharing and managing frustration could impact her ability to form positive relationships with peers.


Case study 2
A three-year-old child in nursery
Background information: 
Child’s name: 		William
Age: 				three years
Nursery attendance:	two days per week
Nursery setting: 		Early Years Foundation Stage (EYFS)
William is a three-year-old boy who has been attending the nursery two days per week for the past six months. He is from an Indian family and speaks both English and Hindi, with English being the primary language used in the nursery. William’s parents are keen to support his development both at home and at nursery, and they are actively engaged in his learning. The family values education highly and regularly communicates with the nursery staff to ensure continuity in William’s progress.
Personal, Social and Emotional Development (PSED):
Strengths: William is a sociable child who enjoys interacting with his peers. He has formed strong bonds with a few children in the nursery and plays cooperatively during group activities. He can share toys and take turns, although he sometimes struggles with this when he is particularly focused on an activity. William shows empathy towards others and can recognise when a peer is upset, offering comfort in his own way.
Areas for development: William occasionally has trouble separating from his parents during drop-off times, showing signs of mild separation anxiety. Over time, this has improved with reassurance and the creation of a consistent goodbye routine.
Communication and language:
Strengths: William demonstrates a good understanding of both English and Hindi and can follow simple instructions in English. His vocabulary is expanding steadily, and he enjoys engaging in conversations with adults and children, often asking questions and expressing his thoughts. He can communicate his needs, such as asking for help when needed or indicating when he is tired or hungry.
Areas for development: William sometimes hesitates to speak in larger groups or during structured activities, due to shyness or the challenge of speaking in English in front of a larger audience. More encouragement and opportunities to participate in small group conversations will help build his confidence in speaking.


Physical development:
Strengths: William has excellent fine motor skills for his age. He can use scissors to cut simple shapes, draw recognisable figures and manipulate small objects such as puzzle pieces. He can build towers with blocks and engage in other activities that require hand-eye coordination.
Areas for development: While his fine motor skills are strong, William is still developing his gross motor skills. He can run, jump and climb with increasing confidence but sometimes lacks balance when engaging in more challenging physical activities like hopping or riding a tricycle. Encouraging him to take part in physical games that involve running, jumping and balancing will support his physical growth.
Literacy:
Strengths: William has an interest in books and enjoys listening to stories, particularly those with vibrant pictures and characters. He often engages in role-play, acting out scenes from the stories he has heard. He can recognise some letters of the alphabet and is beginning to understand the concept of print, pointing to words when adults read aloud to him.
Areas for development: William is still at the early stages of letter recognition and is developing an understanding of sounds (phonics). He enjoys singing nursery rhymes and is beginning to imitate the sounds of letters, but more focused activities, such as letter games and tracing, will help him progress in this area.
Mathematics:
Strengths: William can recognise numbers up to 10 and enjoys counting objects during play. He can identify basic shapes and is starting to grasp concepts of size and quantity, such as understanding ‘big’ and ‘small’ and comparing amounts.
Areas for development: While William is confident in counting small groups of objects, he is still learning to understand the concept of addition and subtraction. Simple number games that involve adding or taking away objects could help deepen his understanding of these mathematical concepts.
Understanding the World:
Strengths: William is curious about the world around him and enjoys exploring the environment during outdoor play. He is particularly interested in nature and animals, often asking questions about different creatures. He has shown a fascination with technology, such as touch-screen devices, and uses them purposefully when given the opportunity.
Areas for development: William’s understanding of the world can be further developed by encouraging more hands-on exploration. For example, providing activities that allow him to experiment with different materials (such as water, sand or clay) can help strengthen his scientific thinking and observation skills.
Expressive arts and design:
Strengths: William enjoys creative activities such as drawing, painting and playing with playdough. He is very imaginative during role-play, often involving animals or characters from stories in his pretend scenarios. He also enjoys making music with instruments and dancing to rhythmic beats.
Areas for development: William could benefit from more opportunities to experiment with different textures and materials in his artwork, such as fabric, clay or recycled materials, to further develop his creativity and problem-solving skills.


Case study 3
A nine-month-old boy in a nursery 
Background information: 
Child’s name: 		Arjun
Age: 				nine months
Nursery attendance: 	five days per week
Nursery setting: 		Early Years Foundation Stage (EYFS)
Arjun is a nine-month-old boy who has been attending the nursery five days per week for the past two months. He lives with his parents and a younger sibling. Arjun’s parents are actively involved in his care and are keen to ensure his development is supported in all areas. They value the importance of early childhood education and frequently communicate with the nursery staff to stay informed about Arjun’s progress.
Personal, social and emotional development (PSED):
Strengths: Arjun is beginning to show awareness of familiar adults and caregivers. He smiles and reaches out for his primary caregiver at the nursery, indicating secure attachment. He is calm during transitions and is beginning to respond to familiar faces with a smile or giggle. Arjun enjoys being held and is content when interacting with adults, though he sometimes seeks reassurance from a caregiver when he is introduced to unfamiliar environments or people. He has started to express emotions such as frustration when a toy is out of reach or when an activity is interrupted, demonstrating an emerging awareness of his own feelings.
Areas for development: As Arjun is at an early stage in his emotional development, he will benefit from continued support in managing moments of distress. Regular, consistent interactions with familiar adults will help him develop further emotional security.
Communication and language:
Strengths: Arjun enjoys listening to soft, soothing voices and responds with eye contact, cooing and babbling. He is beginning to experiment with sounds and vocalisations, making a range of noises such as ‘ahh’ and ‘goo’. He seems to respond to familiar words like his name or ‘Mama’ and will look towards the adult speaking. Arjun enjoys being read to and listening to simple songs or rhymes, showing attentiveness during these activities.
Areas for development: At this stage, Arjun’s language development is non-verbal, with more focus on cooing, babbling and gestures. More exposure to language through singing, reading and conversation will encourage further vocalisation and early communication skills.
Physical development:
Strengths: Arjun is demonstrating strong physical development for his age. He can sit unsupported for short periods, and he is beginning to show signs of crawling, moving his knees and hands to reach toys or objects. He can grasp toys with both hands and bring them to his mouth for exploration. Arjun shows interest in reaching for and grasping objects placed in front of him, demonstrating increasing coordination between his eyes and hands. He also enjoys tummy time and shows increasing strength in his neck and upper body as he lifts his head and chest.
Areas for development: Arjun is still developing his gross motor skills, particularly in crawling and transitioning from lying to sitting. Encouraging more tummy time and providing opportunities for him to reach for toys or objects that require him to stretch and move will further support his motor development.
Literacy:
Strengths: Although Arjun is still in the early stages of literacy development, he enjoys being read to and shows curiosity about books. He reaches for and explores board books, often bringing them to his mouth as part of his learning process. He engages with books by focusing on the pictures and listening attentively to the rhythm of the words. Arjun also enjoys looking at books with familiar faces or objects.
Areas for development: Arjun’s literacy development at this stage is centred around oral language and sensory exploration of books. Providing him with a variety of textured books and books with bright, simple pictures will help strengthen his interest in books and support early literacy skills.
Mathematics:
Strengths: Arjun is beginning to explore basic concepts such as cause and effect, especially during playtime. For example, he enjoys shaking rattles or pressing buttons that make sounds, showing early awareness of how actions can produce results. He also explores stacking blocks and toys, which helps him understand basic concepts of size, shape and spatial awareness.
Areas for development: At nine months old, Arjun’s understanding of mathematics is still in the early stages. More opportunities for play with objects that involve stacking, placing in or out of containers and exploring patterns will help to develop his early numeracy skills.
Understanding the World:
Strengths: Arjun shows curiosity about his environment, often looking around and paying attention to new sounds and movements. He enjoys sensory activities, such as playing with water, textured toys and different materials. He has begun to explore cause and effect by pressing buttons on toys or by banging objects together. He is also developing an awareness of familiar objects and people in his surroundings, such as recognising the caregivers in the nursery.
Areas for development: As Arjun’s understanding of the world is primarily sensory, introducing him to a variety of textures, sounds and simple activities will support his cognitive development. Activities such as exploring nature, playing with sand or water, and observing animals or plants will foster his understanding of the environment.
Expressive arts and design:
Strengths: Arjun enjoys sensory play, including playing with colourful toys, textured materials and soft musical instruments. He is fascinated by bright colours, shapes and sounds, often reaching out to touch or interact with objects. Arjun is also starting to make simple gestures, such as clapping his hands or waving, as part of play activities.
Areas for development: Arjun is at an early stage in expressive arts, with his focus being sensory exploration and early motor skills. Continued exposure to music, colours and movement will support his development in this area, encouraging him to make more intentional gestures and movements.


Planning template
	Child’s name and age
	

	What key information will you want to talk to the parents about?
	1.
2.
3.


	What concerns do you have?
	




	What questions will you ask the parent/carer?

	




	What communication skills will you use and why?

	




	
Any extra information?
	







Peer assessment
	Name:
	Name of person being reviewed:

	What effective verbal communication skills were shown during the role-play?
	

	What verbal communication skills could be further developed and why?
	

	What non-verbal communication was used? Was this effective? Give reasons. 
	

	Did you understand the information given about your child?
If not, how could this be improved?
	

	How did the practitioner build relationships with the parents?
	



	Any further observations:
	






End-of-project self-assessment handout 
	Name:

	Date:



	Today’s activities
	Confidence RAG rate
	What will I do to improve?

	


	
	

	


	
	

	


	
	

	


	
	



	Where else can I use this learning on my T level course?






	Summary of learning from this project:
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