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Materials to support Occupational Specialism holistic delivery 

ET-FOUNDATION.CO.UK
T LEVEL IN EDUCATION AND EARLY YEARS

Introduction 

The observation, assessment and planning (OAP) cycle underpins formative assessment in the early years. The application of the OAP cycle is instrumental to effective early years practice, as it is used daily to support children’s learning and development. The OAP cycle features as a knowledge criterion in Performance Outcome 3: K3.2: The learner must understand the purpose of observation, assessment and planning to support children’s progress, although the OAP cycle is relevant to all learning and assessment in Performance Outcome 3.

Performance Outcomes are assessed through assignment 1, assignment 2 and assignment 3 in the early years educator Occupational Specialism. The three stages of the OAP cycle are:

· observation: watch and gather information on a child
· assessment: identify a child’s needs, interests and current stage of learning and development
· planning: use information collected during observation to plan appropriate provision for the child and support developmental progress.

Knowledge of the OAP cycle and the skills required for it is also a Core Skill in the T Level Education and Early Years specification: CS3: Use formative and summative assessment to track children’s and learners’ progress to plan and shape educational opportunities. This resource also scaffolds knowledge and application of Element 8: Observation and assessment.

This resource has been developed to enable providers to plan for and develop in learners the knowledge of each stage of the OAP cycle and the skills required to apply the OAP cycle approach to inform effective practice in industry.

This resource has three sections:

Framework for learning
The resource includes a framework for learning. This covers 20 hours of learning and links to Industry Placement practice.

Lesson plans
The lessons focus on the application of each stage of the OAP cycle, which will indicate sequencing and scaffolding of learning. These lessons are contextualised to real work environments, legislative requirements and statutory frameworks.

Lesson support materials
Supporting materials for each lesson (as indicated in the lesson plan) are included in the final section of this resource.

Note: There is a separate slide deck that should be used with the lessons.

Section 1: Framework for learning

The framework sets out an approach to scaffolding and sequencing the development of understanding of the OAP cycle. It focuses on each stage and the skills and application underpinning each aspect of the cycle.

Observation

The learners first engage in a recap of the OAP cycle through peer learning and carousel activities. They should recall the purpose of the OAP cycle from the knowledge they gained in Element 8. Learners are encouraged to refer to their Industry Placement and consider how they have seen early years practitioners use an aspect of the OAP cycle.

Learners will identify the various observation methods and develop an understanding of each observation method, the rationale for each, their strengths and limitations. Learners will be given case studies in which they will identify the observation method used and consider why and when you might use this method.

Once the learners understand the different observation methods, they will practise using these observation methods in a practical workshop, before completing an observation in practice. They will then evaluate the strengths and limitations of each observation method from the perspective of both the child and the practitioner.

Assessment 

Learners will recall the purpose of assessment and be able to differentiate between summative and formative assessment from the knowledge they gained in Element 8. They will understand that observation and the OAP cycle are types of formative assessment and that they are instrumental in industry. They will start engaging with their English competencies by finding information about assessment and the OAP cycle in the Early Years Foundation Stage framework (2023)[footnoteRef:2]. [2:  Statutory framework for the early years foundation stage for group and school providers (publishing.service.gov.uk)] 


Once learners have started to demonstrate their English competencies, they will then apply them to the observations they have conducted. They will need to analyse their observations using their English competencies in relation to the Birth to 5 Matters framework. This will be scaffolded by first reading their observations and pulling out key information. They will then make sense of the observations and what they can tell you about the child’s development by referring to developmental milestones in Birth to 5 Matters[footnoteRef:3] or Development Matters[footnoteRef:4]. Some learners might need additional support in making sense of the observation records when referring to the Birth to 5 Matters guidance, so a lesson in making sense of developmental milestones could be introduced.  [3:  Birthto5Matters-download.pdf]  [4:  Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage (publishing.service.gov.uk)] 


Once learners have completed these exercises, they will then peer assess each other’s observations and analyses in relation to the framework and guidance by providing constructive feedback. 




Planning 

Learners are now at the stage where they can plan based on the analysis of their observations. First, learners will need to identify the different types of planning. They will then consider what type of planning they are doing from the observation and assessment they have conducted. They will also need to discuss and list what makes an effective plan and activity.

Learners will then consider an area of learning and development to plan for based on their assessment. They will have a peer discussion to provide a rationale for their choice, receiving peer feedback before they plan. Learners will then plan an activity that they will deliver at their Industry Placement. 

Reflection 

Learners will recap what reflection is and what it means to be a reflective practitioner. They will then recall various reflective models from Element 9 and apply a model to reflect on how their activity went. Learners will then return to the OAP cycle and consider how their reflections can inform the continuum of the OAP cycle.

Application of the OAP cycle to a larger cohort 

Learners will now use their reflections to consider how they can plan an activity for a small group and a whole cohort that could meet the needs of a child they have observed in their placement setting. Once they have discussed as a group, learners will work in small groups to plan for a small group and a whole cohort. They will then feed back to the rest of the group. 

Sequencing and scaffolding

	

	
	



	
	
	



The following diagram shows the four overarching topics and how these can be broken down into sections for delivery. 
	
	
	


AoC is working in partnership with the Education and Training Foundation to deliver this offer.
This programme is funded by the Department for Education.
AoC is delivering this programme on behalf of the Education and Training Foundation..
This programme is funded by the Department for Education.
[image: Framework for learning]

Section 2: Lesson plans
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	Assessment 
	 Planning 
	Application 

	L1 
	L2 
	L3
	L3 
	L4 
	L5 
	L6 
	L7 
	L8 
	L9 
	L10 
	L11
	L12
	L13
	L14


 

	When: Term 1a 

The learners first engage with a recap of the OAP cycle through peer learning and carousel activities. They should recall the purpose of the OAP cycle from the knowledge they gained in Element 8. Learners are encouraged to refer to their Industry Placement and consider how they have seen early years practitioners use an aspect of the OAP cycle. 

What: Recap knowledge of the OAP cycle from Element 8 
· Peer learning and carousel activity to consolidate knowledge of the OAP cycle from Element 8.
· Class discussion of structured questions on the importance of the OAP cycle and its process in industry.
· Reading task on the assessment section of the Early Years Foundation Stage (EYFS, 2023).
· Paired discussion reflecting on how assessment is used in their setting.
· Self-assessment of the skills required for the OAP cycle, using a skills wheel template.
· Writing task to summarise the OAP cycle and the skills required to complete an observation.
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	When: Term 1a 

The learners first engage with a recap of the OAP cycle in pairs, reviewing their takeaway task and responding to structured questions. They will be able to identify different observation methods, explain their purpose and consider when they might be used in an early years setting to show an understanding of using various methods for different aims. They will evaluate the strengths and limitations of one observation method to share with the rest of the group. Learners will be given real observation examples so that it can enhance their understanding and they can see what an observation looks like before completing their own in the next lesson/placement. 
 
What: 
· Peer assessment of takeaway task and discussion of structured questions reviewing lesson 1. 
· Written task of identifying different observation methods. 
· Matching exercise of matching definitions with the observation types and their purpose. 
· Matching exercise of examples of observations with the correct type of observation.
· Research and poster task outlining the strengths and limitations of one observation method. 
· Peer review of posters and note taking of the strength and limitations. 
· Plenary exercise recalling observation types, their purpose and strengths/limitations. 
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	When: Term 1a 

The learners will recall the different types of observation and reflect on their takeaway task, considering how they have seen observation used in their placement setting. They will be able to identify the knowledge and skills required to complete a narrative, checklist and snapshot observation. Before each observation, they will identify the information required and create the appropriate layout. They will complete each observation method using case study George. After each observation, they will reflect on the skills required and evaluate their own strengths and limitations.

 
What: Recap knowledge of OAP cycle from Element 8 
· Discussion on recalling the different types of observation and reflecting on their experiences of observation in placement (takeaway task). 
· Learners to list information required when completing an observation. 
· Recall narrative observation and knowledge/skills required to complete a narrative observation. 
· Small-group activity on what it means to be objective and identify difference between objective and subjective writing. 
· Complete a narrative observation. 
· Reflect on skills and evaluate their own strengths and limitations of completing a narrative observation. 
· Recall checklist observation and knowledge/skills required to complete a checklist observation. 
· Create a checklist observation using Birth to 5 Matters-download.pdf.
· Complete a checklist observation. 
· Reflect on skills and evaluate their own strengths and limitations of completing a checklist observation. 
· Recall snapshot observation and knowledge/skills required to complete a snapshot observation. 
· Complete a snapshot observation. 
· Reflect on skills and evaluate their own strengths and limitations of completing a snapshot observation. 
· Writing task evaluating their observation skills and considering next steps to improve.
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	When: Term 1b 

Learners will recall the purpose of assessment. They will be able to differentiate between summative and formative assessment from their knowledge learnt in Element 8. They will understand observation and the OAP cycle is a form of formative assessment and instrumental in industry. They will review their own observations of a child in their setting. They will start their OAP workbook section A and list three to 5 things they have noticed about the child’s learning and development. 

What: Recap knowledge of assessment from Element 8 
· Hangman for assessment. 
· Glossary of terms formative and summative. Learners to come up with a method for remembering the difference between them, e.g. summary of learning. 
· Discussion on purpose of each assessment to share with parents/carers. 
· Learners to be split into formative or summative assessment and list as many examples as they can think of. 
· What is observation? Observation is a formative assessment, so why do we do it? 
· What do our observations tell us? Write down 5 things that the child can do. If the learner has not been able to complete observation in placement, they can use observations of ‘George’. 
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	When: Term 1b 

Learners will retrieve knowledge from the previous session providing examples of different types of formative and summative assessment. They will review their observations completed in placement. They will understand that they will now use the Birth to 5 Matters to make sense of their observations. To do this, they will recall what they already know about the document and the EYFS statutory framework. They read the section on OAP and identify the age range the child they have completed the observation is in. They will then create a mind map in their OAP workbook highlighting expected milestones for their child’s age range. Learners will be encouraged to focus on the areas of learning they have seen in the child observation. They will conclude the session by identifying three expected milestones for their observational child’s age range.

What: 
· Game to recall different examples of formative and summative assessment. 
· Discussion retrieval of observation task on a child in their placement. 
· Reading task using Birth to 5 Matters Birth to 5Matters-download.pdf.
· Mathematical conversion of Birth to 5 Matters age range key to identify age. range for the observation child Birth to 5 Matters-download.pdf.
· Mind map of expected milestones for their observation child. 
· Plenary task of sharing three expected milestones for their observation child with their partner. 
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	When: Term 1b 

In small groups, learners will complete the slide deck quiz on questions based on Birth to 5 Matters. They will then peer assess each other’s work using Birth to 5 Matters[footnoteRef:5] as the mark scheme. Learners will then start their analysis of their observation using their mind map from the previous session. They will need to complete section C of the OAP cycle workbook drawing conclusions regarding the child’s development. For example, identifying the child’s strengths, interests, what milestones they are demonstrating and milestones they need to develop. Learners are prompted to remember observations are only a small caption of the child’s development. Once completed, learners review their observation and assessment skills. They are encouraged to grade themselves out of 10 on their confidence in their knowledge and skills of observation and assessment and consider what they can do to continue to develop their score, such as continuous professional development (CPD).  [5:  Birthto5Matters-download.pdf] 


What:
· Introduce lesson objectives. 
· Slide deck retrieval quiz (small group).
· Peer assessment of quiz using Birth to 5 Matters[footnoteRef:6]. [6:  Birthto5Matters-download.pdf] 

· Analysis of observation using OAP cycle workbook, observations and mind map. 
· Self-assessment of observation and assessment skills and knowledge. 
· Identify next steps to continue development in observation and assessment skills. 
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	When: Term 1b 

For retrieval of the previous session, learners are expected to summarise how learners can use Birth to 5 Matters[footnoteRef:7] to make sense of an observation and plan for next steps. Learners are informed of the lesson objectives and encouraged to consider why we peer assess, identify whether it is an example of formative or summative and consider its benefits. Learners will be put into pairs and peer assess their partner’s OAP cycle workbook. They will complete section D to provide both written and verbal feedback. They are encouraged to use the feedback sandwich when giving verbal feedback. Once peer feedback is given, learners are asked to self-reflect on their feedback and complete section E of their feedback to consider their next steps. [7:  Birthto5Matters-download.pdf] 


What:
· Learners to write between 60 and 100 words summarising how Birth to 5 Matters can be used to make sense of an observation and form an assessment judgement before planning for next steps.
· Tutor-led class discussion and Q&A on peer assessment, its benefits and how we give feedback. 
· Peer assessment of observation and assessment journey so far (OAP cycle workbook). 
· Learners to complete written feedback (section D of OAP cycle workbook) and verbally give feedback using a feedback sandwich. 
· Learners to have self-reflection on the feedback they have received and complete Section E of their workbook.
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	When: Term 2a 

Learners will begin with a discussion on milestones and if they are important? They will need to discuss both the advantages and disadvantages of using milestones. Learners are then given time to refresh their mind on their journey of the OAP cycle process and read over their workbooks. Learners are informed their focus is now on planning next steps and to identify any planning approaches they have observed in placement. Learners are then given a planning approach to research. They will need to summarise it, how it is used and why it is important. They are reminded to reference where they have gained the information from, and they will share with the rest of the group using a digital source. Learners will then share their findings with the rest of the group verbally. As a plenary, tutor will lead a class Q&A where learners need to identify what planning approach writing an activity plan will fall under and identify how the approaches to planning might be interconnected. 

What: 
· Starter discussion on advantages and disadvantages of using milestones as a form of assessment. 
· Retrieval of OAP cycle so far using OAP cycle workbooks. 
· Introduce planning stage (lesson objectives). 
· Learners to retrieve their knowledge so far on planning and list different approaches to planning with examples from their placement. 
· Research task of different approaches to planning. 
· Peer presentations of approaches to planning. 
· Q&A plenary on planning approaches and how they are interconnected. 
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	When: Term 2a 

Learner will begin with a retrieval starter on what approaches to planning they have observed in placement and how they have supported each other. They will then reflect on a good activity they have seen on placement and why it was successful. This will lead into the next activity, where learners will need to identify 10 factors that make a good activity plan. We will share this a whole group to have a list of factors before completing a reading task on ‘writing a good activity plan’. Learners will be expected to compare their ideas with the reading and add any additional ideas from the reading to their list. Learners will reflect on their observation and assessment of the child in their setting and consider how they will use this to inform their planning and consider why this is important. Does it help with any of the factors that make a good activity plan? To conclude the session, learners will be set a home study of researching activities that can support their child’s development and ignite their interests. 

What:
· Introduce lesson objectives.
· Peer discussion retrieving knowledge from previous session and home study. 
· Reflect on experiences of what makes a good activity. 
· List 10 factors that make a good activity plan. 
· Reading task of what makes a good activity plan to compare with their own ideas.
· Application of observation and assessment – learners to consider what they can use from their observation and assessment in their activity plan and does this support any factors that make a good activity plan? 
· Learners to decide on activity idea and do further research for home study. 
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	When: Term 2a 

Learners to start with a retrieval where they will spend two minutes to write a list of factors to consider when writing a good activity plan. The tutor will then lead a class discussion on how they are expected to use their observation and assessment to support their activity plan. The learners will be informed they will be writing their activity plan today and tutor will go through the activity plan template to guide what should be included in each section. Learners will then be given an hour to complete the activity plan. Learners will then be put into small groups to each spend 5 minutes outlining their activity and rationale for the activity based on their observation and assessment. Learners to listen and give feedback on their ideas. Learners will then lead their activity plan to the child in the placement setting by session 12. 
 
What:
· Retrieval of what makes a good activity. 
· Class discussion on using observation and assessment to inform planning. 
· Tutor-led guidance on writing the activity plan. 
· Activity planning workshop. 
· Activity planning peer presentations and feedback. 
· Set home study of completing activity with the child by session 12. 





	 
	Observation
	Assessment
	 Planning 
	Application 

	L1 
	L2 
	L3
	L4
	L5 
	L6 
	L7
	L8
	L9
	L10
	L11
	L12
	L13
	L14
	L15
	L16


 

	When: Term 2b 

The session will start with a knowledge check and retrieval of what reflection is. The tutor will then explain the learners will reflect in two parts: their practice in the activity plan and the observation of the child's learning and development. Learners will discuss the process of reflection. They will be given the different stages of Gibbs’ cycle, and they will identify what order they should go in and why. Learners to be given a different model of reflection to research. They will create a poster summarising the model and give examples of how they can use the model in practice. Learners will put their posters around the room and go around reading them to identify what models they like and apply. As a plenary, learners are asked to explain in 100 words why reflection is important and its benefits. As a takeaway task, learners will use a reflective model to complete a written reflection. 

What:
· Introduce lesson objectives. 
· Learners to define in 15 words what reflective practice is. 
· Q&A and tutor-led discussion on importance of reflection and the two types of reflection learners will complete from their activity. 
· Small-group task debating the stages of Gibbs’ reflective cycle. 
· Small-group research and poster task on a model of reflection. 
· Peer review of posters. 
· Plenary task – learners to write in less than 100 words why reflection is important and the benefits of using reflection when applying the OAP cycle.
· Takeaway task – learners to complete a written reflection on an experience in placement for lesson 12. 
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	When: Term 2b 

Learners will start the session with a review and retrieval of their home study reflection. In pairs, they will read each other’s reflection and identify the model of reflection they are using. They will then reflect on their activity plan and how it went. They will do this in stages of verbal discussion, written reflection, peer assessing and self-evaluation to show they can reflect, gain feedback on their reflection and self-evaluate.  

What:  
· Peer reading of reflective writing and identification of reflective model. 
· Small-group discussion ‘reflection on action’ of activity plan using slide deck prompt questions. 
· Written reflection.
· Peer assessment on written reflection. 
· Self-evaluation of reflective writing skills using peer feedback as support. 
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	When: Term 2b 

Learners will start with a retrieval quiz on reflective practice. As a class, the group will review the OAP cycle process and consider how it has been used, and how the cycle will inform the next? Learners will then play a game of unscrambling the words to spell continuous provision. The learners will then define what it means. Depending on their knowledge and understanding of continuous provision, learners will be given a reading task outlining what it is if they have not heard of it before or how to apply it if they have a good understanding. Learners then reflect on their notes from the activity plan of the child’s learning and engagement. They will then consider next steps for the child from the activity and consider what continuous provision could be in place to support the child. 

What:
· Retrieval quiz on reflective practice. 
· Introduce lesson objectives. 
· Small-group discussion on how the knowledge gained from the OAP cycle can inform the next cycle. 
· Introduce ‘continuous provision’. 
· Reading task of continuous provision. 
· Learner reflection of activity and child’s learning and engagement. 
· Learners to consider how continuous provision can be adapted to meet child from observation’s needs. 
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	When: Term 2b 

Learners will start with a summary of the OAP cycle so far and the child’s next steps from the first observation as well as the informal observation notes from the led activity. Learners will use questions from the slide deck to prompt their reflection and summary. Learners will be informed that they will now use the summary of the child’s needs and development to work with their peers to plan for a small cohort and large cohort. They will first read a piece of writing on ‘how to plan effectively’. They will identify three key points that they have learnt and can use when planning for a larger cohort. Learners will then be put into smaller groups with their peers who have completed observations of children of a similar age. Learners will work together to create a development and interest tree that will collaborate all the children they have done an observation of to identify any overlap or themes. They will plan from this in the next session. As a plenary, learners will explain in 15 words why working together to create a development and interest tree might be a good strategy to plan for small groups. 

What: 
· Introduce lesson objectives. 
· Individual reflection and summary of child’s development, interests and next steps as well as any continuous provision that could be included to meet the child’s needs. 
· Reading task of planning effectively. 
· Learners to identify three key learning points on how to plan effectively. 
· Small-group planning workshop (development and interest trees). 
· Plenary writing task. 
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	When: Term 2b 

Learners will go back into their small groups and review their development and interest trees. They will discuss whether there are any themes or overlap. Learners will then work together to create an area of continuous provision / activity plan /play experience that can be implemented that meet all the children in the group’s developmental needs. Learners will then present to the rest of the group a summary of their plan and the rationale for it, explaining how it is designed to meet the children in their group’s needs. 

What:
· Introduce lesson objectives. 
· Retrieval of development and interest trees. 
· Planning for a small-group workshop (activity plan / play experience / continuous provision). 
· Peer presentations of their planned activity/experience/provision and how it aims to meet the children’s needs. 
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	When: Term 2b 

Learners will be put back into their small groups from lessons 14 and 15. They will then be put with another small group that has completed observations of children of the same or similar age. They will need to review each other’s development and interest trees then consider how they could work together to create a learning environment that supports the children’s interest, stage of development and next steps. Learners will work together to create a 2D representation of a learning environment and highlight the areas in the room where various activities will take place, noting how it supports the children in their group’s learning and development. Learners are encouraged to consider how the children’s individual needs, interests and areas of learning in the EYFS are met. They will need to present one area to the rest of the group and share why they have included this based on the children’s development, interests and EYFS. To conclude, learners will complete a summary of learning quiz to consider what they have learnt and next steps. 

What:
· Tutor to put two smaller groups together to form one large cohort. 
· Learners to peer review and reflect on their develop and interest trees identifying any themes. 
· Planning workshop – learners to plan a 2D learning environment that supports the children’s interests, next steps and meet their individual needs. 
· Peer presentations of 2D learning environment outlining how one area is supporting the child’s needs and following the EYFS. 
· Summary of learning quiz. 
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Lesson plan 1

	Title: A recap of the OAP cycle 

Targeted content reference:
Performance Outcome 3: K3.2: The learner must understand the purpose of observation, assessment and planning to support children’s progress

Lesson sequence number: 01 

Timing: 2 hours

	Prior learning:
Learners will have knowledge of the OAP cycle from Element 8: Observation and assessment (8.2, 8.3 and 8.4)

	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes 
	Introduction to lesson objectives
In this session, learners will build on the previous learning undertaken in Element 8 around the use of the OAP cycle. Learners will describe the cycle of observation, assessment and planning, explaining its purpose in supporting young children’s learning, development and progress, as well as discussing the skills required to apply the cycle in industry.
	Tutor-led presentation
	Lesson 1 slide deck 

	5 minutes 
	Element 8 recall quiz.
Play a game of “sit down, stand up” for a true-or-false quiz.
1. The OAP cycle is a linear process. (False)
2. The OAP cycle is a formative assessment process. (True) 
3. Part of the observation process is interpreting information and understanding meaning. (False) 
4. Part of the observation process is allowing practitioners to identify children’s likes and interests. (True) 
5. Planning can be done in the moment as well as in the short term, medium term and long term. (True) 
6. Snapshot is a method of observation. (True)
	Quiz game
	Slide deck 

	5 minutes 
	Initial reflection. 
Learners should rate their knowledge of the OAP cycle and their confidence in applying it on a scale of 1-10, with 10 being extremely confident and 1 being not at all confident. Learners will come back to the knowledge section at the end of the session and the skills section in later sessions. If learners feel comfortable, ask them to show you their score with their hands or on the whiteboard. Inform learners that they will come back to this scale throughout the sessions on the OAP cycle. 
	Self-assessment

Tutor observation

Q&A
	Slide deck 

	15 minutes 
	Starter task: OAP 
Part A: Learners will be put into small groups / three groups and be given an aspect of the OAP cycle. They will need to work together to recall and define this aspect of the cycle and to create a mind map poster of the information they can recall regarding their part of the cycle. Learners are encouraged to include key terminology developed from Element 8, like formative and summative assessment. They will attempt to do this independently without their notes. 
	Small-group task

Small-group discussion

Poster presentation
	Slide deck 
A3 paper 
Adhesive putty

	5 minutes 
	Part B: Learners will create a quiz consisting of three questions based on their posters. 
	Peer assessment

Quiz
	Slide deck 

	20 minutes 
	Part C: Learners will put their posters up around the room (5 minutes).
Learners will spend 5 minutes on each poster type, reading the information and making notes on any key information (total: 15 minutes).
	Study skills

Note taking

Peer review

Reading skills
	Slide deck 

	15 minutes 
	Part D: Quiz 
Learners will take it in turns to read the questions for their peers to answer, based on their part of the cycle and what they have learnt from reading the posters.
Once all the groups have finished, learners will count their scores and calculate their percentage. 
	Quiz

Peer assessment

Self-assessment
	Slide deck 

	10 minutes 
	The role of the early years practitioner.
Structured questions based on the importance of the OAP cycle and why it is an important part of the early years practitioner’s role. 
Learners will list examples of the skills required to complete the OAP cycle. 

	Class discussion

Q&A

	Slide deck 
EYFS (2023) requirements
Statutory framework for the Early Years Foundation Stage (publishing.service.gov.uk)


	10 minutes 
	Research and reading task.
Learners will be given a paper or electronic copy of the EYFS (2023). They will use the contents page to find out their role in assessment and discuss with their partner how this underpins the OAP cycle. They need to ensure they write their answers in their own words. 
	Reading task

English competencies
	EYFS (2023) 
Statutory framework for the Early Years Foundation Stage (publishing.service.gov.uk)
Slide deck 

	5 minutes 
	Paired task
Learners will use slide deck questions to discuss how they have seen the OAP cycle used in their setting.
	Self-reflection

Paired discussion
	Slide deck 

	10 minutes 
	Skills application
What skills are required to be able to conduct the OAP cycle in Industry Placement? 
Learners can break this down into the aspects of the OAP cycle or look at it as a whole approach.
The tutor will explain the skills required as per the slide deck.
	Small-group discussion
	 Slide deck 

	10 minutes 
	Skills wheel.
Learners will pick eight of the skills required and self-reflect on which ones need developing and which ones they feel most confident in. Scale this from one to four, with four being confident and one being in need of support. 
Set SMART (specific, measurable, achievable, realistic and time-bound) targets based on the skills wheel. Record this on the template. 
	Individual self-assessment task
	Skills wheel template 
Slide deck

	5 minutes 
	Recap and review. 
Go back to the scale of knowledge of the OAP cycle and identify whether the learners’ knowledge has improved. They should write down one thing they have learnt. Has their knowledge improved? 

Takeaway task.
Write a summary of the OAP cycle and how it is used in industry. Then write a paragraph on the skills required to complete the OAP process. 
	Self-assessment

Writing task
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
Maths competencies are developed through the quiz and through calculating percentages. Number scales are also included for self-reflection on confidence in knowledge and skills related to the OAP cycle. 
English competencies are developed by encouraging learners to use the contents page when using the EYFS (2023) rather than informing learners of the page number. Learners are also encouraged to summarise and take effective notes by being given a specific amount of time in which to make notes and summarise key information from the poster. 
Study skills are used as the learners create a mind map of their previous knowledge and present it so that their peers can make sense of their poster. Study skills are also embedded throughout the peer discussion and writing tasks. 
Digital competencies are discussed with learners around why digital competencies might be important in early years education, as industry often uses apps and tablets to record observations. Discussion can be around digital competencies and GDPR. 

Differentiation can be embedded through scaffolding of tasks and ensuring mixed abilities in peer work, so learners are able to work together to retain information from Element 8, year 1. One-to-one tutor support for learners who require guided support and Q&As should be differentiated using Bloom’s Taxonomy throughout the lesson. 

	Next steps in learning (for example, homework, what is next in sequencing)
Learners will be asked to consider different ways in which they make observations and how they record these in their setting. They make notes to bring to the next lesson.




Lesson plan 2 

	Title: Observation types – methods and purpose 

Targeted content reference: 
Performance Outcome 3 K3.2 The learner must understand the purpose of OAP to support children’s progress

Lesson sequence number: 02 

Timing: 2 hours 


	Prior learning:
Learners will have knowledge of the OAP cycle from Element 8: Observation and assessment (8.2, 8.3 and 8.4) and would have discussed how the OAP cycle is used in their placement setting in lesson 01 


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes 
	Introduction to session objectives. 

In this session, learners will be able to list the different types of observation and identify examples of them. They will need to explain the purpose of the observation methods and evaluate the strengths and limitations of each observation method. 


	Tutor-led presentation 
	Slide deck 

	10 minutes 
	Recap from lesson 1.

Paired task 
Learners to be put into pairs / small groups to answer the questions on the slide deck. They are expected to read each other’s summary of the OAP cycle (takeaway task) and discuss what they have covered and whether there are any similarities or differences in their work to identify any gaps in their knowledge. 

They are also expected to identify three reasons why using the OAP cycle in practice supports children’s learning and development. Encourage learners to consider how it meets individual needs and therefore you can plan an appropriate and enabling environment for children. 

They will also reflect on their skills wheel and identify one observational skill they would like to develop and why? 

	Peer assessment 
Paired discussion 
 
	Slide deck 

	5 minutes 
	Review of paired task. 
Key points of OAP cycle. 
Why OAP cycle is important? 
What skills do learners want to improve? (Note this down to individualise learning in tasks. For example, a learner might want to develop skills in a specific observation method.) 

	Self-reflection 
Q&A
	Slide deck 

	5 minutes 
	Knowledge check: Where are we now?


Learners to show their knowledge of observation methods between 1-10 on their hands or whiteboards. If they do not feel comfortable showing to the whole class, they can write on their notepads for tutor to see. 

	 Self-assessment 
	Mini whiteboards and pens (if appropriate) 

	10 minutes
	Writing Task:

Learners to be given two minutes to list different observation methods they know or have seen in industry. They do not need to use correct terminology at this stage. 

Extension: Do you know the purpose of each observation method? 

Share and list on the board as a class with discussion and Q&A to extend learners’ thinking of why we use different methods. Why do we use some more than others? 
	Writing task 
Class discussion
Class Q&A

	Slide deck 
 

	5 minutes 
	Tutor-led presentation:

Tutor to outline the different observation methods and give a description of each. 
	 
	Slide deck 

	15 minutes 
	Matching card task:
Ten minutes:
Learners to put into pairs or small groups and they will need to match the observation type with the correct definition. 
Class discussion to review and check answers.
Extension: Learners asked to look back at initial list of observation types and consider whether they can now use the correct terminology. Can you think when you might use these observation methods? 
5 minutes:
Review answers and tutor-led discussion on when they might be used (Use slide deck) 
	Paired task 
Matching cards 
Self-assessment 
Class discussion 
	Slide deck 
Observation types and definitions matching cards 

	10 minutes 
	Examples of observations: 

Provide the groups from the previous activity examples of observations and they will need to decipher what observation method they are. 

Learners to write a sentence for each observation justifying why they think it is that method. 

	Matching cards
Examples of observations 
Writing task

	Slide deck 
Examples of observations 

	20 minutes 
	Poster task

Learners will be put into small groups, and they will be given one observation method. They will need to show a good understanding of the observation method and research its strengths and limitations. They will be given 20 minutes to create a poster sharing the information learnt and put up around the classroom. 

Provide an example of a strength and limitation (slide deck) for support. Inform learners they need to reference where they have gained their information from. Extend their holistic thinking by linking strengths and limitations to wider topics such as legislation GDPR.

	Poster 
Practical task 
	Slide deck 
A3 Paper 
Pens 
Adhesive putty
Data Protection Act 2018 (legislation.gov.uk)accessed 14/02/23

	30 minutes 
	Review of poster/presentation task: 


Learners to spend time reading each poster making notes on the strengths and limitations. 

	Peer reviews 
Self-reflection 
Note taking and summarising information 
	Slide deck 
Posters 

	5 minutes 
	Plenary 

Learners to stand in a circle and they will need to throw a ball around the circle to each other. They will review knowledge learnt in the lesson by following a carousel of questions. 

 
	Practical task 
Q&A
	Slide deck 
Mini beanbag/ball

	Other (for example, differentiation, English, Maths and Digital)
English competencies are consistently developed by learners revisiting previous knowledge, developing critical thinking by justifying their judgements, reading different examples of observations, making judgements, creating posters, summarising and taking notes effectively by being given a specific time to make notes and summarise key information from the poster. Study skills are embedded throughout the session, as learners are consistently developing their thoughts of previous knowledge and presenting it to their peers. They are also embedded throughout through peer discussion and writing tasks. 
Digital competencies are highlighted when discussing the importance of following GDPR. 
Differentiation can be embedded through scaffolding of tasks and ensuring mixed abilities in peer work, so learners are able to work together to retain information from Element 8, Year 1. One-to-one tutor support for learners who require guided support and Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson. 


	Next steps in learning (for example, homework, what is next in sequencing)
Learners will be asked to look at observation records from their setting and attempt to observe practitioners completing an observation.







Lesson plan 3 

	Title: Observation practice (Practical workshop) 

Targeted content reference: 
Assignment 3, parts 1a & 1b and Performance Outcome 3: K3.2 The learner must understand the purpose of OAP to support children’s progress

Lesson sequence number: 03 

Timing: 2 hours


	Prior learning:
Learners will have knowledge of the OAP cycle from Element 8: Observation and assessment (8.2, 8.3 and 8.4)
Learners will have discussed in lesson 1 how the OAP cycle is used in their placement setting
Lessons 1 and 2


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes 
	Introduction to session objectives 
In this session, learners will complete different observation methods and evaluate their skills in completing the observations. 
	Tutor led 
	Slide deck 

	10 minutes 
	Recap of lesson 2. 

Learners asked to list the different observation methods. 
Small-group discussion on the takeaway task and what observation methods learners have seen in placement.

Whole-class discussion and review. 

	Written task 
Small-group discussion 

	Slide deck 

	5 minutes 
	Class Q&A.

Tutor-led presentation.
Learners to identify what information is required in an observation record. 
	Tutor-led presentation 
Q&A 
Class discussion 
	Slide deck 

	10 minutes 
	Recap and Q&A. 

Learners to recap what a narrative observation is and what they need to include. Learners are asked to consider what being objective is in an observation. 

	Discussion 
Q&A
	Slide deck

	5 minutes 
	Pictural paired task. 

Learners to list what they see in the picture. They will be asked to share with their partner. Are they the same or different? Tutor-led presentation on how we have different perceptions of things based on our experiences. For example, the child in the painting picture might be seen to be being messy or being creative. A child in the middle picture could be seen as tired or distressed, depending on an individual’s experiences, so learners are reminded not to put their own opinions in their observations. 


	Pictural task 
Class discussion 
Tutor-led explanation 
	Slide deck 

	5 minutes 
	Objective or subjective task?

Learners to be given two examples of an observation and they need to identify whether it is objective or subjective. 

Extension: Learners to elaborate and identify why they think it is subjective or objective. 

	Quiz 
	Slide deck 

	15 minutes 
	Introduce practical observation on George. 

Learners to be given information about ‘George’ and to set up their narrative observation layout. 
Learners to identify what range he will be in the Birth to 5 Matters. 

Maths: Learners will need to work out what two years and seven months is in months to identify the range. 

	Reading task 
Writing task 
	Slide deck 
Birth to 5 Matters –Birthto5Matters-download.pdf 

	20 minutes 
	Practical workshop:
Narrative observation 

· Complete narrative observation. 
· Reflect on skills and evaluate strengths and areas for improvement. 
· Learners to identify ways they will be able to improve the skills required and how they can improve them. 


	Practical workshop 
Self-assessment 
Reflection worksheet

	Slide deck with link to
observation video 1

Example (narrative)

Reflection worksheet 


	20 minutes
	Checklist observation preparation:

· Learners to show on their hands how many areas of learning they can remember in the EYFS. 
· Learners to list the areas of learning they know. 
· Share with group to ensure learners know all seven areas of learning. 
· Learners to be given an area of learning, and they will need to complete a checklist for their specific area and for the age case study George is (two years and seven months). 

	Writing task 



	Slide deck 
Birth to 5 Matters –Birthto5Matters-download.pdf


	10 minutes 
	Practical workshop:
Checklist observation
· Complete checklist observation. 
· Reflect on skills and evaluate strengths and areas for improvement. 
· Learners to identify ways they will be able to improve the skills required and how they can improve them.


	Practical task 
Self-assessment 
Skills evaluation worksheet

	Slide deck with link to
observation video 2 

Example (Checklist)


	10 minutes 
	Practical workshop:
Snapshot observation
· Complete snapshot observation. 
· Reflect on skills and evaluate strengths and areas for improvement. 
· Learners to identify ways they will be able to improve the skills required and how they can improve them.

	Practical task 
Self-assessment
Skills evaluation worksheet 

	Slide deck with link to
Observation video 3 

Example (Checklist)

Sticky notes 


	10 minutes 
	Plenary:

Learners to write a summary of what they have learnt and areas for improvement. They should be encouraged to think about how they can improve their observation skills and set a target to complete an observation in their placement. 

	Reflective worksheet 
	Slide deck 
Reflective worksheet 

	Other (for example, differentiation, English, Maths and Digital)
Maths competencies are developed through the conversion of case study George’s age in months. 
English competencies are developed by learners recognising the difference between subjective and objective language as well as using the contents page when using Birth to 5 Matters (2023) rather than informing learners of the page number. Learners are using their writing skills to complete observation records and evaluating their own skills in completing observations. English competencies are also embedded throughout through peer discussion and writing tasks. 
Differentiation can be embedded through the observation tasks. For example, the less experienced learners could complete a snapshot observation/tracker and the more advanced could complete a narrative/event sample. Scaffolding of tasks and ensuring mixed abilities in peer work, so learners are able to work together to retain information from Element 8, year 1. One-to-one tutor support for learners who require guided support, and Q&A should be differentiated using Bloom’s Taxonomy throughout the lesson. 


	Next steps in learning (for example, homework, what is next in sequencing)
Complete at least one observation in their placement, based on an area they have identified they need to develop prior to lesson 4. 






Lesson plan 4 

	Title: Making sense of observation records 

Targeted content reference: 
Performance Outcome 3 K3.2 The learner must understand the purpose of OAP to support children’s progress, Occupational Specialism Early Years Educator Assignment 3

Lesson sequence number: 04 

Timing: 1 hour 


	Prior learning:
Core Component Element 8: Observation and Assessment 
Core Skill 3: Use formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities 


	[bookmark: _Hlk166235803]Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes 
	Hangman: Assessment 

Learners to take it in turns to individually call out letters to see whether they can guess the word assessment to reintroduce them to the term assessment. 
	Whole-class game where learners individually call out letters to guess the word assessment.
	Slide deck 

	5 minutes 
	Introduction to lesson objectives. 
 

	Tutor led 

	Slide deck 

	5 minutes 
	Retrieval of previous knowledge on assessment.



	Q&A 
Discussion 

Learners will write their own definitions of summative and formative assessment on a sticky note or whiteboard and share with the rest of the group. 

Extension: Learners to come up with a mnemonic to remember the difference between the different types of summative such as summary of learning for summative assessment. 
	Slide deck 
Mini whiteboards and pens 
Sticky notes 

	10 minutes
	Application of knowledge. 

 
	Individual list 
Written task 

Learners to be given two minutes to individually list as many examples of formative assessment such as Q&A and observation. 

Learners to be given two minutes to individually list as many examples of summative assessment such as phonics screening check. 

Learner with the most correct ideas wins and shares with the rest of the group while others tick off their ideas.

	Slide deck 

	5 minutes 
	Recall of observation and what form of assessment. 

Is observation an example of formative or summative assessment? Promote deeper level of thinking by encouraging learners to explain why observation is a formative assessment. 

	Q&A 
Class discussion 

Learners to recognise observation as an example of formative assessment and explain why through Q&A
	Slide deck 

	20 minutes 
	Making sense of observation task.




Learners are expected to practise making sense of the observations focusing on what the child can do, what they might struggle with and any interests/patterns they notice, identifying why. Does the behaviour/learning link to an area of learning? 

Show exemplary of making sense of George’s observation. 



	Reading task 
Writing task 
Discussion 
Peer assessment 

Learners to read their observations that were set as home study in lesson 3. If learners have not achieved this, they can use their observations of George from lesson 3.

Extension: If learners complete within the 20 minutes, they can be put into pairs and share their inferences they have made from the observations and discuss why they have made their judgements. Learners to discuss whether they agree or disagree with their peer’s ideas. 

	Making sense of George’s observation example

OAP cycle workbook section A

 

	10 minutes 
	Plenary:

Practical task for all learners to show their understanding of summative and formative assessment with examples. The learner to start with the ball will give an example of how you can assess a child and throw the ball to someone on the opposite side of the room. The person who receives the ball must identify if the assessment the previous person has said is formative and summative and explain why. They can then pass/throw the ball to someone new to start the cycle again. 


	Practical task 
Q&A
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English competencies are developed by learners reading their own observations and make inferences of the child’s learning and development providing justification of their judgements. Learners are using their writing skills to spell assessment using hangman and create mnemonics to retain information on the two types of assessment. English competencies are also embedded throughout through peer discussion and writing tasks, including lists and starting their OAP workbooks. 

Differentiation will be embedded when learners are given example materials to ensure they have a starting point if they find it difficult and have not completed observations before. If learners are not in a placement where they have permission/opportunity to complete observations, learners are encouraged to use observations they have completed on George. Extension opportunities are given to learners who finished before others and encouraged to show critical thinking and peer assess each other’s observation judgements. Learners will share their interpretations with their peers and discuss whether they agree. 

	Next steps in learning (for example, homework, what is next in sequencing)
Learners to continue practice observations in their placement that they can bring to session 5. 








Lesson plan 5

	Title: Using Birth to 5 Matters Framework 

Targeted content reference: 
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Core Skill 1: Communicating information clearly to engage children and young people 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities

Lesson sequence number: 05 

Timing: 1 hour


	Prior learning:
Core component Element 8: Observation and assessment 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Core component Element 2: Supporting education (2.1 The origin and purpose of EYFS and National Curriculum from Key Stage 1 to Key Stage 4) 
Lessons 1, 2, 3 and 4 


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes
	Introduce lesson objectives. Learners will be informed they will summarise what they have learnt about the child’s learning and development from their observation. They will also use Birth to 5 Matters to summarise what the child’s expected milestones are for their age range. 

	Tutor led 
	Slide deck 

	5 minutes 
	Retrieval 
The teacher will explain that learners will stand in a circle and take turns in a clockwise motion to recall an assessment method/example. The first person to start will give an example of assessment such as Q&A. The next person will then identify whether that is a formative or summative assessment. The third person will then state whether they agree with the second and why. The fourth person will then start the process again, for example stating “GCSEs”. You will continue to do this round the circle until the teacher calls stop. The teacher can stop if there are any misconceptions or understanding for discussion. 


	Practical task 

	Slide deck 


	5 minutes 
	Review of observation task. 

Learners to look over their observation and their notes on what they have learnt about their child’s learning and development from lesson 4. 
	Reading task 
Self-reflection 
	Slide deck 

	10 minutes 
	Initial thoughts. 

Learners to individually identify what they know about the Birth to 5 Matters and the EYFS. 
What is it? How does it inform their practice?

Tutor-led presentation on main ideas of Birth to 5 and EYFS.
	Self-reflection 
Individual writing task 
Tutor led 
	Slide deck 

	2 minutes 

	Initial reflection. 

Learners to show on their hands out of 10 their confidence in their knowledge and skills to be able to make sense of an observation regarding their developmental milestones using Birth to 5 Matters, with 10 being most confident. 

	 Self-assessment 
	Slide deck 

	10 minutes 
	Introduction of Birth to 5 Matters. 

Learners to apply their English competencies to using Birth to 5 Matters. Learners are asked to use the contents page to find the section on the OAP cycle and to read it and summarise/note take. 

Learners are then expected to find the age ranges section and convert the child they have observed age range into the Birth to 5 Matters age range key. 

Learners encouraged to keep a note of the Birth to 5 Matters age ranges in their glossary. 

 
	Reading task 
Writing task 
Mathematical thinking
Discussion 
	Slide deck 
https://birthto5matters.org.uk/wp-content/uploads/2021/03/Birthto5Matters-download.pdf


	3 minutes 
	Tutor-led demonstration 

Birth to 5 Matters age ranges conversion chart shown to learners to check their maths. 
Learners encouraged to share what mathematical thinking and skills they are using to convert. 

	Self-reflection 
Q&A
	Slide deck 


	15 minutes 
	Mind map task. 

Learners to create a mind map of expected milestones for their child’s age range. Learners are encouraged to focus on areas of learning from their observation. An example is shown to learners on the slide deck. 

	Individual writing task 
	Slide deck 
OAP workbook section B and pens 
https://birthto5matters.org.uk/wp-content/uploads/2021/03/Birthto5Matters-download.pdf


	5 minutes
	Plenary: 

Learners to turn to the person next to them and share three milestones that are expected of their observation child and outline what area of learning they are focusing on. 

Extension: Do they think their child is meeting this milestone based on their observations? 

	Paired discussion 
Self-reflection 
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English competencies are consistently developed by learners revisiting previous knowledge, developing critical thinking by justifying their judgements and comparing to expected milestones, reading different sections of the Birth to 5 Matters, note taking, summarising in their own words and creating mind maps drawing key information. Maths competencies are developed by converting months into years and months to understand the range key in the Birth to 5 Matters. Study skills are embedded throughout the session, as learners are consistently developing their thoughts from their observations and presenting it to their peers. They are also embedded throughout through peer discussion and writing tasks. 

Differentiation will be embedded when learners are given example materials to ensure they have a starting point if they find it difficult to ensure scaffolding is in place. Extension opportunities are given to learners who finished before others and encouraged to show critical thinking. Learners are encouraged to work and discuss with one another to develop peer learning. Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.


	Next steps in learning (for example, homework, what is next in sequencing)
Learners will need to complete their mind maps and bring in their observations and OAP workbooks to lesson 6. 






Lesson plan 6

	Title: Analysis of observation record 

Targeted content reference: 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Occupational Specialism EYE: Assignment 3 
Lesson sequence number: 06 

Timing: 1 hour


	Prior learning:
Core component Element 8: Observation and assessment 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Core component Element 2: Supporting education (2.1 The origin and purpose of EYFS and National Curriculum from Key Stage 1 to Key Stage 4) 
Lessons 1, 2, 3, 4 and 5 


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes
	Introduce lesson objectives. Inform learners they will now analyse the information they have gained on their child’s development from the observation using Birth to 5 Matters. 
 
	Tutor led 
	Slide deck 

	15 minutes
	Retrieval quiz. 

Learners to split into groups of two or three learners. They are expected to answer the questions on the slide deck. The learners then pass their answers onto another group to mark. Learners will mark the responses using the Birth to 5 Matters to demonstrate their knowledge and skills of using Birth to 5 Matters. 

Once learners have completed the marking, reveal possible answers and seek any other answers they could have for questions 1 and 2. They can then calculate the percentage they scored using their knowledge of calculating a percentage. 


	Small-group quiz 
Peer assessment 
Mathematical thinking 

	Slide deck 
https://birthto5matters.org.uk/wp-content/uploads/2021/03/Birthto5Matters-download.pdf


	30 minutes
	Analysis of observation 

Learners will need to refer to their OAP cycle workbook and read through their observation insights as well as their mind map on expected milestones for their child’s age range. Learners are now expected to complete section C of their OAP workbook drawing conclusions on the milestones the child has demonstrated and any milestones they are still working towards. This is sequenced into two sections, so the analysis is broken down into two parts. Once learners have identified the milestones the child is demonstrating and what areas they are not meeting or working towards, they can then identify the child’s strength and areas to focus on. 

Note: Ensure learners are encouraged and reminded that observations are just a small part of child’s development, and they can only make judgements on the observations they have, but this does not mean the child is not demonstrating these skills. 
	Individual task 
Reading task 
Writing Task 
Workbook 
	Slide deck 
OAP workbook section C 
https://birthto5matters.org.uk/wp-content/uploads/2021/03/Birthto5Matters-download.pdf


	10 minutes 
	Self-assessment 

Learners to review the OAP process so far, focusing on observation and assessment. They need to self-reflect from 0-10 in how confident they feel on using the Birth to 5 Matters now after this exercise. If they are lower than eight, they can consider what they can do to develop their confidence. If they are eight or more, they can consider what can they do to maintain effective practice when assessing children using observation and milestones. 

Set home study:
Learners need to be reminded that they need to bring in their completed OAP workbooks and observations for 07 lesson. 
	Self-assessment 
Goal setting 
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English competencies are consistently developed by learners revisiting previous knowledge, reading different sections and identifying key information from Birth to 5 Matters. Learners will compare between two sets of information, including their own assessment of the child’s development and expected developmental milestones drawing conclusions. Study skills are embedded throughout the session, as learners are consistently reflecting on their own work and development, identifying what they do well and areas where they can improve. Maths competencies are shown in the retrieval quiz when learners mark and convert their scores into percentages. 
Differentiation will be embedded when learners are given example materials to ensure they have a starting point if they find it difficult to ensure scaffolding is in place. Analytical skills are broken down into small chunks to aid the learner’s learning and understanding. Learners are encouraged to work and discuss with one another to develop peer learning and Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.


	Next steps in learning (for example, homework, what is next in sequencing)
For learners who have not completed their mind maps or observations, they will need to ensure this is done by lesson 7. For learners who have completed their mind maps, they need to remember to bring them in for lesson 7. 




Lesson plan 7

	Title: Peer assessment and feedback on observation and assessment 

Targeted content reference: 
Core Skill 1: Communicating information clearly to engage children and young people 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities

Lesson sequence number: 07 

Timing:1 hour 


	Prior learning:
Core component Element 8: Observation and Assessment 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Core component Element 2: Supporting education (2.1 The origin and purpose of EYFS and National Curriculum from Key Stage 1 to Key Stage 4) 
Lessons 1, 2, 3, 4, 5 and 6 

	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	3 minutes 
	Introduce lesson objectives. Inform learners they will be completing peer assessment and provide feedback to a learner based on their observations and OAP workbooks. 
	Tutor led
	Slide deck 

	15 minutes
	Retrieval starter. 

Ten-minute writing task: Learners complete a writing task on how they can use the Birth to 5 Matters to make sense of an observation and plan for next steps. The teacher can give support by suggesting they can include what they need to consider when using developmental milestones. 

5-minute review of exemplar. Once learners have finished the writing task (10 minutes) give an example of what a paragraph could include. Provide learners an opportunity to take a picture or write down key points from the exemplary paragraph. 

	Tutor led 
Writing task 

Learners are expected to use English competencies and study skills to summarise how learners can use Birth to 5 Matters to make sense of an observation and plan for next steps of a child's development.

Mathematical thinking (time management and use of set number of words) 

	Slide deck 

	10 minutes 
	Discussion

Learners to discuss why do we peer assess? Benefits of peer assessing and identify whether peer assessment is an example of summative or formative assessment. 

Answer: Formative assessment 

What do we need to remember when giving feedback? 

	Small-group discussion 
Class discussion
Class Q&A
Tutor led

	Slide deck 

	20 minutes
	Peer assessment 

Learners are paired for peer assessment. They will be given each other’s observations and complete feedback on their observation skills and analysis of their observations. They will complete feedback for their partner in section D of each other’s OAP workbook. 

Once the workbook is completed, they can verbally share the main ideas to show they can summarise and provide a feedback sandwich. 


	Reading task of observations 
Peer assessment by learners being put into pairs to complete feedback on each other’s observations and analysis of their observations. 
	Slide deck 
OAP workbook section D


	10 minutes 
	Self-assessment 

Learners to then consider the verbal feedback and read their OAP workbook before completing section E of their workbook. 
	Self-assessment
Individual writing task 
Tutor led 
	Slide deck 
OAP workbook section E 

	2 minutes 
	Tutor led 

Tutor to provide an overview of takeaway task where learners will need speak to their mentor and team to find out how they use planning to support children's learning and development. 
What planning approaches do they use?
Be prepared to share in lesson 8. 

	Tutor led 
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English competencies are consistently developed by learners revisiting previous knowledge, summarising information considering word count to prepare them for level 4 studying as well as discussing with their peers their ideas. Study skills are embedded by completing peer assessment, learners reading a peer’s work and forming judgements on what they do well and can improve. This supports their critical thinking and writing skills. Study skills are also embedded by providing both written and verbal feedback, as well as reflecting on feedback given to them to form a self-assessment review.

Differentiation will be embedded when learners are given blank templates for peer and self-assessment to structure their feedback. Learners are encouraged to work and discuss with one another to develop peer learning. Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.


	Next steps in learning (for example, homework, what is next in sequencing)
Learners will need speak to their mentor and team to find out how they use planning to support children's learning and development. 
What planning approaches do they use?
Be prepared to share in lesson 8.







Lesson plan 8

	Title: Different types of planning 

Targeted content reference: 
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Core Skill 1: Communicating information clearly to engage children and young people 
Core Skill 2: Working with others to plan and provide activities to meet children’s and young people’s needs 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Occupational Specialism EYE: Assignments 1 and 2 
Lesson sequence number: 08 

Timing: 1 hour 


	Prior learning:
Core component Element 8: Observation and Assessment 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Core component Element 2: Supporting education (2.1 The origin and purpose of EYFS and National Curriculum from Key Stage 1 to Key Stage 4) 
Lessons 1, 2, 3, 4, 5, 6 and 7 

	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	10 minutes 
	Starter discussion:
Is understanding milestones important? Learners to decide whether they agree or disagree. If they agree, they go to the right side of the room. If they disagree, they go to the left side of the room. If the group is split, they can work together to decide why they think this. If there is no split, split the groups into two to come up with ideas for both sides of the argument. The learners will then participate in a debate going from one side to the other sharing ideas to justify their argument. 

	Debate 
Q&A
	Slide deck 

	5 minutes 
	Introduce the lesson objectives: Learners are informed they will be reviewing their knowledge on different planning approaches and consider what planning they will be doing for their observation child. 

	Tutor led 

	Slide deck 

	5 minutes 
	Retrieval of OAP so far 

Learners to skim and scan their OAP workbooks to refresh their mind and they are expected to identify what comes next after observation and assessment. (Planning) 
	Tutor led 
Reading task 
Q&A 
	OAP workbook section A-E 
Slide deck 

	5 minutes 
	Recall 

Learners to list the different approaches to planning. Consider the information they gathered from placement for their takeaway task. 
	Q&A 
Written list 
	Slide deck

	20 minutes 

	Research task 

(20 minutes)
Learners to be given a planning approach. They will have access to the internet to research what the planning approach is, how it is used and why it is important. They will be sharing with the rest of the group. 

Learners reminded to reference where they have gained their information from and asked to share with learners in the group using digital sources. 

	Research task 
Poster/presentation task
Small-group / paired task 
	A3 paper 
Slide deck 

	10 minutes
	Sharing of research task 

Learners to have one minute to summarise what they have researched about their approach to planning. 
Teacher will share the slide deck showing the different definitions of planning approaches. The teacher will encourage the learners to look at their ideas comparatively with their own and note down any information they might have missed. 
 
	Timed task 
Presentation 
	Slide deck 

	5 minutes 
	Plenary 

Learners to apply knowledge they have learnt by identifying what an activity plan would be (short-term planning) and how they interconnect with each other. 

Learners are encouraged as a takeaway task to speak with their placement to see examples of their planning and identify how they interconnect/support each planning approach. 
	Q&A 
Class discussion 
	Slide deck 


	Other (for example, differentiation, English, Maths and Digital)
English competencies are consistently developed by learners forming their own opinions and verbally sharing them in a debate to show they are able to support their ideas with rationale. They also demonstrate writing skills throughout by creating a poster and summarising information both verbally and in written form. Study skills are embedded throughout the session, as learners are consistently developing their thoughts of previous knowledge and presenting it to their peers. They are also embedded throughout through peer discussion and writing tasks. Learners demonstrate digital skills by uploading and sharing their posters with their peers. 

Differentiation will be embedded through questioning. They will be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson. Tutor support and prompts will be given to learners who struggle with their research and modelling of how to complete tasks will be shared with learners who require the support. 


	Next steps in learning (for example, homework, what is next in sequencing)
Learners will be encouraged to speak to their placement about approaches to planning to view examples and start to understand how they are interconnected and inform each other. 





Lesson plan 9

	Title: What makes a good plan? 

Targeted content reference: 
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Core Skill 1: Communicating information clearly to engage children and young people 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Core Skill 2: Working with others to plan and provide activities to meet children’s and young people’s needs
Lesson sequence number: 09 

Timing: 1 hour


	Prior learning:
Core component Element 7: Child development 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Core component: Employer-set project 
Lessons 1, 2, 3, 4, 5, 6, 7 and 8 

	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes
	Introduction to lesson objectives. Learners to be informed they will reflect on what makes a good activity plan. 

	Tutor led 
	Slide deck 


	10 minutes 
	Paired discussion reviewing home study. 

Learners asked to answer questions from slide deck reviewing what planning approaches they have seen and used in placement. They should discuss how the different approaches interconnect and share in a whole-class discussion. 


	Paired discussion 
Whole class discussion 
Q&A 

	Slide deck 

	10 minutes
	Reflect on experiences. 

Learners to discuss in pairs an example of a good short-term activity they have observed/seen in placement and why it is was successful. They should also discuss what they have learnt from this experience. 
	Paired discussion 
Q&A 
	Slide deck 

	10 minutes 
	Individual task

Learners to list 10 factors they think make a good activity plan. Share as a whole class on the whiteboard. The teacher to then show slide deck with a list of factors to compare ideas. Encourage learners to make note of both whiteboard and slide deck factors. 

	Individual writing task 
Class discussion 
	Slide deck 

	10 minutes 
	Reading task

Learners to read an extract on writing an activity plan. They compare with their own ideas and review whether they would like to add anything to their existing factors. 

Class discussion 

	Reading task 
Class discussion 
	Slide deck 
A Beginner’s Guide To Lesson Planning - Engage Education (engage-education.com) accessed 27.03.24 


	10 minutes 
	Application of knowledge and plenary:

Learners to consider how they will you use their observation and assessment to support planning. Why is it important? Does it make the activity purposeful and engaging as it is based on the child’s next steps and interests and supportive? 


	Q&A 
Discussion 
	Slide deck 


	5 minutes  
	Plenary and home study:

Learners to be set home study to research activities that the learners could do to support the child’s development and ignite their interests. 
	Independent study 
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English competencies are consistently developed by learners revisiting previous knowledge applying knowledge to different contexts and reading extracts. Study skills are embedded throughout the session, as learners are consistently developing their thoughts from their experiences and presenting it to their peers. They are also embedded throughout through peer discussion and writing tasks. 

Differentiation will be embedded as learners are encouraged to work and discuss with one another to develop peer learning. Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.


	Next steps in learning (for example, homework, what is next in sequencing)
Learners to revise activities they can do to support their child’s next steps. 







Lesson plan 10 

	Title: Activity Planning from the observation and assessment 

Targeted content reference: 
Core Assessment: Employer-set project 
Core specialism: Assignments 2 and 3 
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Core Skill 1: Communicating information clearly to engage children and young people 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Lesson sequence number: 10 

Timing: 2 hours 


	Prior learning:
Core component Element 8: Observation and assessment 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Core component Element 2: Supporting education (2.1 The origin and purpose of EYFS and National Curriculum from Key Stage 1 to Key Stage 4)
Lessons 1, 2, 3, 4, 5, 6, 7, 8 and 9 


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes
	Introduce lesson objectives. Inform learners that they will plan an activity for their child in today’s lesson that is supported by their observation and assessment. 

	Tutor led 
	Slide deck 

	5 minutes 
	Retrieval:

Learners to individually spend two minutes writing a list of factors to consider when writing a good activity plan. 

They will then share as a whole class through Q&A. Teacher to write on a whiteboard and encourage learners to add to their list as they go. 

	Individual written list 
Q&A 
	Slide deck 

	5 minutes 
	Retrieval Q&A:

In pairs, learners to discuss and answer questions on how they can and have planned to use observation and assessment to support their planning. 

	Q&A
Paired Discussion 
	 Slide deck 

	10 minutes 
	Writing an activity plan. 

Tutor to lead the activity plan and discuss what learner should include in each section. 
	Tutor led 
Q&A
	Activity plan template
Slide deck 
OAP workbook section F

	 

	Activity planning:

Learners to write their activity plan. The learners are given 50 minutes to write their activity plan. Make sure they are given 10 minutes to prepare for their peer discussion on what their activity is and why they have chosen it. 

Teacher to support activity plans to ensure they are appropriate for the setting and prompt them to consider whether the resources are accessible in their placement. 

	Practical task 
Writing task 
	Slide deck 
OAP workbook section F 
Computer/laptops 



	30 minutes 
	Peer feedback and discussion

Learners to be put into small groups (three to four learners per group) and each learner has 5 minutes to share their activity idea and explain why they have chosen it. Learners to listen to each other and give feedback on their ideas. 

Extension: Learners to consider how they can use feedback from their activity plans to improve them 
	Peer assessment 
Small-group discussion 
Presentation 
	OAP workbook section F
Slide deck 

	5 minutes 
	Plenary and takeaway task.

Learners to summarise learning experiences from the activity plan and feedback session.

Takeaway task: Learners to be reminded they will complete the activity plan for their observation child by lesson 12. If this is not feasible, learners are asked to take their activity plan to a peer/mentor to receive feedback on how they can adapt the plan to ensure it is appropriate for the child in the setting. They will need to make notes on any observational notes from the activity/mentor discussion of how it went and any notes on the child’s engagement/development/learning.  

	Q&A 
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English and digital competencies are utilised in this session, as learners are expected to write an activity plan using a computer and scaffold an activity for a child or small group. They are expected to use their research skills as well as their knowledge developed from the OAP workbook and apply it to their activity plan. 

Study skills are embedded when learners are expected to summarise the activity and share with their peers, providing rationale for their choices. This is supporting both their communication skills and conducting effective peer feedback. 

Differentiation will be embedded when learners are given example materials to ensure they have a starting point if they find it difficult to ensure scaffolding is in place. Tutor-led support is given to learners who are struggling with the activity plan and tutor will break it down section by section if learners find it difficult. Learners are encouraged to work and discuss with one another to develop peer learning and Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.


	Next steps in learning (for example, homework, what is next in sequencing)
Learners to lead activity plan and bring observation notes by lesson 12. 










Lesson plan 11 

	Title: Reflection – What is it? Why is it important? Models of reflection 

Targeted content reference: 
Core Element 9: Reflective practice 
Core Skill 1: Communicating information clearly to engage children and young people  

Lesson sequence number: 11 

Timing: 1 hour


	Prior learning:
Lessons 1, 2, 3, 4, 5, 6, 7, 8, 9 and 10  


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	10 minutes 
	Introduce lesson objectives. Inform the learners they will be focusing on what reflective practice is and how to apply it to their experience. 

Retrieval 

Learners to individually write in 15 words what reflective practice is. 

Extension: Learners to consider if they should be including reflective practice in the OAP cycle and why. 


	Individual writing task 
Tutor led 

	Slide deck 

	10 minutes 
	Starter discussion/debate 

Learners are given different stages of Gibbs’ (1998) reflective cycle, and they will need to discuss what order they think it should go in and why. 

Show Gibbs’s cycle of reflection. Differentiate with questioning on why it would describe what happened before addressing the related feelings and why it is important to separate stating what happened from the feelings. Why might ‘evaluate’ come before ‘analysis’? 
	Practical task 
Small-group task 
Q&A
	Slide deck 

	20 minutes 
	Poster task: 

Learners to be put into small groups and given a reflective model handout. Learners will need to read it, summarise the model on a poster. Learners to give examples of how they might use it in practice and when. 
	Reading task 
Small-group work 
Poster presentation 
Peer review 

	Slide deck 
Reflective model handout 
A3 paper 
Pens 

	10 minutes 

	Poster retrieval 

Learners to share posters and identify models they like and feel they could apply to their own practice. 


	 Self-assessment 
	Slide deck 

	10 minutes  
	Plenary: 

Learners to summarise in fewer than 100 words what reflection is, why it is important and benefits of using reflection in the OAP cycle. 

If learners do not finish it, they can complete it as home study. They will also be set home study to write a written reflection on an experience in placement. 
	Individual writing task 

	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English competencies are consistently developed by learners revisiting previous knowledge, developing critical thinking by justifying their judgements, given set reading tasks, note taking and summarising in their own words by creating posters summarising key information. Maths competencies are developed by encourage mathematical thinking when writing sentences using a specific number of words. Study skills are embedded throughout the session, as learners are consistently developing their thoughts and presenting it to their peers. They are also embedded throughout through peer discussion and writing tasks. 

Differentiation will be embedded when learners are given extra time to complete writing tasks where possible and questioning is differentiated using both open and closed questions. Learners will be stretched to deepen their thinking if they are confident in recall and apply Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.


	Next steps in learning (for example, homework, what is next in sequencing)
Learners will need to complete a piece of reflective writing on an experience in their setting using a reflective model of their choice.  









Lesson plan 12 

	Title: Application of reflective model on planned activity 

Targeted content reference: 
Core Element 9: Reflective practice 
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Core Skill 1: Communicating information clearly to engage children and young people 
Occupational Specialism EYE: Assignment 3
Lesson sequence number: 12 

Timing: 1 hour  


	Prior learning:
Core Element 9: Reflective practice
Lessons 1-11 


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes
	Introduce learners to lesson objectives. They will be informed that they will complete a piece of reflective writing and peer assess each other. 

	Tutor led 
	Slide deck 

	5 minutes 
	Reflection matching exercise 

Learners to be put into pairs and asked to read their reflective accounts. The learners will need to identify what reflective model they have used. 

If learners struggle to recall the reflective models, they can refer to their notes from last session. 
	matching exercise 
Reading task 

	Slide deck 
Learners’ reflective writing 

	10 minutes 
	Small-group discussion 

Learners to have prompt questions on the slide deck to reflect on an experience from placement. 

	Reflective task 
Small group discussion 

	Slide deck 

	15 minutes 
	Reflective writing task

Learners to complete a reflective writing task using a model of reflection.   
	Individual writing task 
	Slide deck 

	15 minutes  

	Peer assessment 

Learners to share their reflection with another peer and they peer assess suggesting whether they have followed the model accurately, what they have done well and where they could improve. Learners to practise giving the peer feedback using a feedback sandwich. 

	Peer assessment 
	Slide deck 
OAP workbook section G

	10 minutes 
	Self-evaluation 

Learners to receive their feedback and write a short evaluation of what they have done well with their reflective writing and what they can do to improve. Prompts given for connecting words to use in an evaluation. 
 
	Self-assessment 
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English competencies are consistently developed by learners revisiting previous knowledge, developing critical thinking by justifying their judgements and applying theory to practice. Study skills are embedded throughout the session, as learners are giving and receiving peer feedback, drawing on the feedback and evaluating their own skills. 
Differentiation will be embedded when learners are given prompts and support where needed and questioning is differentiated using both open and closed questions. Learners will be stretched to deepen their thinking if they are confident in recall and apply Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.






Lesson plan 13 

	Title: What would you do next? Consider the continuum of the OAP cycle   

Targeted content reference: 
Core Element 9: Reflective practice 
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Lesson sequence number: 13 

Timing: 1 hour


	Prior learning:
Core component Element 8: Observation and assessment 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Lessons 1-12


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	10 minutes
	Retrieval quiz 
Learners to be put into groups to answer the questions on reflection. Learners to share their answers and add to their existing answers. 

	Tutor led 
Quiz 
Q&A
	Slide deck 

	5 minutes 
	Introduce lesson objectives that will inform learners they will review the OAP process and what they have learnt from it. Learners will need to gather information from the activity they planned and any observations they made on the child’s engagement and development. They will also understand continuous provision and how they can use their information on the child’s development and how it can inform their planning for continuous provision, 


	 Tutor led 
	Slide deck 

	5 minutes 
	Review of the OAP cycle 

Teacher to put learners in small groups to discuss what they have learnt about a child’s development in the OAP cycle, how this can be useful to inform next steps and the next process of the OAP cycle. 


	Q&A
Small-group discussion 
	 Slide deck 

	2 minutes 
	Solve the anagram 

Learners to be given two minutes to individually solve the anagram of continuous provision. 

	Tutor led 
Q&A
	Slide deck 


	23 minutes 

	Tutor-led explanation

Tutor to ask questions on what they know about continuous provision and encourage learners to think of examples. 

Reading task:
If learners are confident with continuous provision, they can read the article on how to use it https://www.earlyyearscareers.com/eyc/early-years-practice/a-guide-to-creating-continuous-provision/. If not, they can read the article on what continuous provision is https://www.earlyyearscareers.com/eyc/latest-news/what-is-continuous-provision/

	Q&A 
Reading task 
	Slide deck 
Reading tasks 
https://www.earlyyearscareers.com/eyc/latest-news/what-is-continuous-provision/

https://www.earlyyearscareers.com/eyc/early-years-practice/a-guide-to-creating-continuous-provision/
Laptop/PC/Phones for access to internet or pre-print articles 

	15 minutes 
	Individual reflection 

Learners to make a note of their observations from the planned activity. They can use the prompts on the slide deck to guide them through their reflection and consider how continuous provision could be used to support next steps. 

Teacher to collect in OAP workbooks to check understanding and learning and to decide what groups learners will be put in for lesson 14. 
	Self-reflection 
Individual writing task (to be handed in to the teacher) 
	OAP workbook section G
Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English competencies are utilised in this session as learners are completing a quiz and communicating with their peers as well as reading an article. They are applying their spelling and problem-solving skills by attempting to solve an anagram. Study skills are embedded when learners are expected to apply what they have learnt to their own practice. 

Differentiation will be embedded when learners are given reading tasks that are appropriate to their level of knowledge. Tutor-led support is given to learners who are struggling with the self-reflection. Learners are encouraged to work and discuss with one another to develop peer learning and Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.




Lesson plan 14

	Title: Consider how your observation of your activity can be used to plan for larger groups

Targeted content reference: 
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Core Skill 1: Communicating information clearly to engage children and young people 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Occupational Specialism EYE: Assignment 2
Core Skill 2: Working with others to plan and provide activities to meet children’s and young people’s needs 
Lesson sequence number: 14 

Timing: 1 hour


	Prior learning:
Lessons 1-13 
Core component Element 8: Observation and assessment  

	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes
	Introduce lesson objectives. Inform learners they will summarise the child they have been observing in placement development from both the formal and informal observations, their interests and next steps for their learning and development.  

	Tutor led 
	Slide deck 

	10 minutes 
	Retrieval:

Learners to complete the summary of the child’s next steps and development from the observation and assessment, reflections from the activity and three ways they could include these steps in continuous provision. Learners are reminded to use the prompts from the slide deck. 

	Individual task 
Written task 
Self-assessment and reflection 
	Slide deck 
OAP workbook 

	20 minutes 
	Planning for a small and large cohort 

Learners to read EYFS planning – How to do early years planning effectively | Enabling Environments | Teach Early Years on how to plan for small and large cohorts effectively. They will individually read and identify three things they have taken from the article to consider when planning effectively. 
Teacher to allow 5 minutes at the end of the reading task to Q&A what they have taken from the article to check understanding. 

	Individual reading task 
	Slide deck 
EYFS planning – How to do early years planning effectively | Enabling Environments | Teach Early Years 
Laptop/computer/phone for access to internet or pre-print article

	20 minutes 
	Practical task 

Learners to be put into small groups. They will need to be grouped with learners that have done observations of children of similar age range. They are expected to create a tree of interests and next steps for their learning and development for the children in their group to consider an overview of a small group. 

	Practical task 
Small-group task 
	 Slide deck 
Paint/pens 
Large white/green/brown paper/card 
Scissors 
Felt-tip pens 

	5 minutes 
	Plenary and takeaway task

Learners to summarise in 15 words why working together to create the tree of interests and next steps for their learning and development is beneficial for when planning for small groups. 

Teacher to oversee and check their responses while they are writing and to answer any questions. 


	Individual writing task 
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English competencies are utilised in this session as learners are summarising and reflecting on previous knowledge and communicating with their peers as well as reading an article. They will need to summarise and identify key information from a text. They are expected to collaborate within a small group by summarising what they have learnt about their child. 
Differentiation will be embedded when learners are given reading tasks that are appropriate to their level of knowledge. Tutor-led support and prompt questions are given to learners to scaffold their learning. Learners are encouraged to work and discuss with one another to develop peer learning and Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson



Lesson plan 15 

	Title: Plan for a small group 
 
Targeted content reference: 
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Core Skill 1: Communicating information clearly to engage children and young people 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Occupational Specialism EYE: Assignment 2
Core Skill 2: Working with others to plan and provide activities to meet children’s and young people’s needs

Lesson sequence number: 15 

Timing: 1 hour 


	Prior learning:
Lessons 1-14 
Core component Element 8: Observation and assessment


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes
	Introduce lesson objectives that will inform learners they will build upon their tree of interest and children’s development and plan provision/activity/experience that will support all children in their small cohort. 

	Tutor led 
	Slide deck 

	5 minutes 
	Retrieval:

Learners to view their trees and identify any themes for the next steps of the children’s interests/areas of development. 

	Practical task 
	Slide deck 
Trees of interests and areas of development/next steps

	30 minutes 
	Planning for a small cohort (practical workshop) 

Learners will need to work in their small groups to plan a continuous provision area/activity/play experience that will support all the children in their group’s learning and development as well as meeting their individual needs. 


	Practical workshop 
	 Slide deck 

	20 minutes 
	Presentation 

Learners will then present to the rest of the class a summary of the children’s next steps and interests as well as a rationale for their chosen provision/activity/experience, including explaining why they have chosen it and how they anticipate it meeting their individual needs and supporting the children’s learning and development. 

Teacher to provide feedback at the end of each presentation to give support and guidance if what they have planned is appropriate. 

	Tutor led 
Q&A
Presentation
Small-group work 
	Slide deck 

	Other (for example, differentiation, English, Maths and Digital)
English and digital competencies are utilised in this session as learners are expected to work in small groups to create a plan for the children in their group. They will need to communicate effectively, work together and present their ideas in a clear and cohesive way. 

Study skills are embedded when learners are providing rationale for their choices. This is supporting both their communication skills and summarising main ideas. 

Differentiation will be embedded when learners are given example materials to ensure they have a starting point if they find it difficult to ensure scaffolding is in place. Tutor-led support is given to learners who are struggling with the activity plan and tutor will break it down section by section if learners find it difficult. Learners are encouraged to work and discuss with one another to develop peer learning and Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.






Lesson plan 16 

	Title: Plan or a whole cohort 

Targeted content reference: 
Core Element 9: Reflective practice 
Performance Outcome 3: Plan, provide and review care, play and educational opportunities to enable children to progress
Core Skill 1: Communicating information clearly to engage children and young people 
Core Skill 3: Using formative and summative assessment to track children’s progress and learners’ progress to plan and shape educational opportunities
Occupational Specialism EYE: Assignments 1, 2 and 3 
Core Skill 2: Working with others to plan and provide activities to meet children’s and young people’s needs

Lesson sequence number: 16 

Timing: 1 hour 


	Prior learning:
Core component Element 8: Observation and assessment  
Lessons 1-15 


	Timing 
	Teaching activity 
	Learning activity / Formative assessment 
	Resources 

	5 minutes
	Introduce lesson objectives that will inform learners they will be put into larger groups to plan for a large cohort. They will conclude the session by summarising what they have learnt from applying the OAP cycle in practice. 

	Tutor led 
	Slide deck 

	5 minutes  
	Retrieval:

Learners will be put into larger groups (combine two groups together) and they will review their developmental and interest trees to consider how they can plan for a larger cohort. 

	Group work 
Group discussion 
	Slide deck 

	30 minutes 
	Planning for a large cohort (practical workshop) 

Learners will design an educational space for the children in their group (large cohort). They should highlight the areas in the room where various activities will take place. They should make a note of why they have chosen the resources and how they support the children in their group's learning and development. They should consider how does it supports their individual needs, interests and areas of learning in the EYFS? They will need to present at least one area to the one other group and share why they have included this based on the children’s development, interests and EYFS. 

	Practical task 
Group discussion 
	Slide deck 
A3 paper 
Flipchart paper 
Pencils 
Rulers 
Sticky notes 

	10 minutes 
	Peer sharing  

Learners to share one space they have created in the environment and how it supports the children in their cohort to one other group. Each group with have 5 minutes each to present.  
Teacher will observe and take plans in at the end of the lesson to mark and give feedback. 

	Peer sharing  
	Slide deck 


	10 minutes 

	Summary of the OAP cycle process 

Learner to use the slide deck as prompts to reflect on the learning process and identify next steps for their development in observation, assessment and planning. 
	Summary of learning Q&A
Self-assessment 
	Slide deck 
OAP workbook 



	Other (for example, differentiation, English, Maths and Digital)
English and digital competencies are utilised in this session as learners are expected to work in small groups to create a plan for the children in their group. They will need to communicate effectively, work together and present their ideas in a clear and cohesive way. Maths competencies are developed by considering space and area of an environment to ensure they can meet all children’s needs and follow safe working practices. 

Study skills are embedded when learners are providing rationale for their choices. This is supporting both their communication skills and summarising main ideas. 

Differentiation will be embedded when learners are given example materials to ensure they have a starting point if they find it difficult to ensure scaffolding is in place. Tutor-led support is given to learners who are struggling with the activity plan and tutor will break it down section by section if learners find it difficult. Learners are encouraged to work and discuss with one another to develop peer learning and Q&A should be differentiated using Bloom’s Taxonomy Bloom’s Taxonomy: Resource for Educators (accessed 14/02/24) throughout the lesson.





Section 3: Lesson support materials

Lesson 1: Skills wheel template 


My SMART target:



How will I improve this? 






Lesson 2: Observation types matching cards

	Observation types 
	Definitions 

	Snapshot 
	This is when you make a note or take a picture of a child doing something that is significant for their development. It could be written in one or two sentences. 

	Narrative 
	This is when you observe a child for a continuous period and write down what you see happening without making any judgement. It is objective. 

	Sociogram 
	This type of observation is usually recorded in a grid system and used to record a child’s friendships/relationships by recording who they are playing with and whether it is reciprocal. 

	Event sample 
	This type of observation is recording specific behaviours or events. It includes recording when the event occurred and the context of the event. 

	Tracker 
	This type of observation is used to see which activities a child chooses to do and how long for. 

	Film clips 
	This is where you film a child participating in activities. 

	Checklist 
	This observation method can also be called tick charts and contain a list of specific milestones that are related to age. The practitioner ticks if they have observed the child demonstrating the skill for the related milestone. 

	Learning stories/journals 
	This type of observation is used to record moments in a child’s learning that can be collated together as a scrapbook. They can include images and film clips. They can be from the perspective of the child. 



















Lesson 2: Examples of observations

Answer: Narrative 

Initials of child: GR

Date: 05/02/23

Time:10.23am-10.27am

Age: 28 months

G was playing in the home corner. They pushed the pram into the kitchen area and pushed the pram back and forth. G said, “baby sad baby cuddles” and picked the baby up out of the pram and put their arms around the baby and rocked side to side. G put the baby back into the pram and pushed the pram out of the kitchen. G walked back into the kitchen and picked up the cup from the bowl in the sink. G picked up the jug and poured into the cup and put the jug back down. G walked with the cup to the pram and put the cup underneath the baby’s mouth and rested it on the baby’s chin and guided it towards the baby’s mouth “baby thirsty”. G walked back to the kitchen and put the cup back into the sink. 


Answer: Sociogram 

[image: Flowchart]



Answer: Event sample 

Child initials: TH

Location: Poppy days nursery

Age: 2 years 5 months

Date and time: 10/02/24 between 10.30 and 11.45

Type of development: Child T’s hitting behaviour

	Time 
	Location
	Event
	Context of event 
	Consequent event

	10.32
	Snack area
	Child T smacks child B’s am
	Child T and Child B are eating snack
Child B takes Child T’s snack
	Child B cries

	10.55
	Reading corner
	Child T is sat on floor with a book
	Child T is sat on floor with a book. Child A comes and takes the book from Child T. Child T tries to keep hold of the book and pulls the book whilst using their right hand to push child A away
	Child A falls over and practitioner comes over to encourage the children to share their books.

	11.32
	Garden
	Child T and child B are playing in the mud kitchen
	Child T and child B are playing in the mud kitchen and child B is playing next to child T. Child T throws mud at child B and laughs.
	Child B throws mud at child T and laughs.











Answer: Tracker 

[image: ]




















Answer: Checklist 


	Childs name: Child G
Age: 20 months
Date: week commencing 05/02/24
Area of learning: Physical development
Observed in the 5-day period: Yes/No/Partially


	Area of learning milestone
	Yes/No
	Comment

	Runs safely on whole foot
	
	

	Sits comfortably with both feet on the ground
	
	

	Can change from standing to squatting and squatting to standing with little effort
	
	

	Turns pages in a book, sometimes several pages at once
	
	

	Can manipulate tools with their hands such as hammers, pens, crayons and musical instruments.
	
	

	Jump with two feet leaving the ground
	
	

	Can join in with actions with nursery rhymes
	
	


























Answer: Snapshot 


Child initials – GB 
Age – 30 months 
Date: 25/01/24 
When playing with the trains, child G picked up a train track and said “heavy”. When playing with the trains and the train with the carriages, Child G said “big train” and pointed to the individual train and said “small one”.






Child G completed a six-piece puzzle independently this afternoon. 



Child G pointed at the different cars today and identified five different colours and they were all correct, including a red, blue, yellow, orange and green car. 
















Lesson 3: Observations







Video 01 observation – Narrative Observation 

https://youtu.be/_gKgGIYgEpY 


Video 02 observation – Checklist 

https://youtube.com/shorts/L3_fH3gndas?feature=share 


Video 03 observation – Snapshot Observation 

https://youtube.com/shorts/fypI_a_UIOg?feature=share 




Lesson 3: Reflective worksheet 

	Observation 1: 


	Type of observation
	

	Purpose of the observation 
	




	What went well? 
	






	What did you find difficult?
	






	What are your areas for improvement?
	







	How will you improve? What are you next steps?
	












	Observation 2: 


	Type of observation
	


	Purpose of the observation 
	




	What went well? 
	






	What did you find difficult?
	






	What are your areas for improvement?
	






	How will you improve? What are you next steps?
	


















	Observation 3: 


	Type of observation
	

	Purpose of the observation 
	




	What went well? 
	






	What did you find difficult?
	






	What are your areas for improvement?
	






	How will you improve? What are you next steps?
	



















Lesson 4: Making sense of George’s observation example 
	Making sense of three snapshot observations of George exemplar

	Behaviours/skills you identify the child displaying (make sure to include what they can do, any patterns and anything you see the child struggling with) 
	What areas of learning in the EYFS (2023) does your insight link to?  

	
George is able to turn pages one at a time 

	Literacy: reading and following a story 
Physical development: fine motor skills 

	
George does not speak when he is turning the pages of the first book and closes the book half-way through 



	Communication and language: verbal speech 
Literacy: following a story 
Literacy: reading front to back and left to right  

	George shows an interest in books 

	Literacy: enjoys story time and books 


	George picks up a second book and looks at the front page and says what he sees. This is not clear but the practitioner repeats what they think he said back to him, and he replies ‘mmm’ 
	Communication and language: says what he sees and responds to practitioner 




















Lesson 4: OAP workbook resource
Observation, assessment and planning (OAP cycle) workbook 

[image: ]








	Learner name
	

	Date
	



Section A: Making sense of your observations
	Behaviours/skills you identify the child displaying (make sure to include what they can do, any patterns and anything you see the child struggling with) 
	What areas of learning in the EYFS (2023) does your insight link to?  

	



	

	



	

	



	

	



	

	



	





Section B: Mind map using Birth to 5 Matters
	Child initials: 
	Observation type: 


	Age: 

	Birth to 5 Matters Range:



Mind map:













Section C: Analysis of observation using Birth to 5 Matters
	Observation notes
	Area of learning 
	Expected milestone from Birth to 5 Matters 
	Are they meeting their milestone? (Yes/No/Partially) How do you know this? 

	




	
	
	

	




	
	
	

	




	
	
	

	



	
	
	

	




	
	
	

	Summary of observation: 







	Child’s strengths:








	Child’s next steps: 













Section D: Peer assessment
	Section D, part A feedback: Drawing information on the child’s development from the observation 


	Peer assessor: 


	What do they do well in the observation? 





	What could they improve their observation skills? 






	What CPD could the learner do to develop their observation skills?





	What have they done well when interpreting their observations? Is there any other insight you would include from the observation? 









	Section D, part B feedback: Analysing observation using Birth to 5 Matters 

	Peer assessor:


	
	Yes/No 
	Supportive comments 

	Has the learner identified the correct age range for the child? 
	
	






	Have their judgements been related to the milestones? 
	
	






	Are their strengths and next steps for the child supportive and appropriate for the child’s age and current development? 
	
	






	What has the learner done well, and are there any notes on steps for improvement? Could you think of any other ideas for the child’s next steps?  
	
	







Section E: Self-reflection
	What has gone well as part of the observation and assessment cycle so far? 

	





	Using your own reflections and peer assessment feedback, where are your strengths in observing children? 

	




	Using your own reflections and peer assessment feedback, where are your strengths in assessing child’s development using the milestones from Birth to 5 Matters?

	

	What areas do you need to improve? 

	







	What action can you take to improve this? When do you aim to improve these areas by? 

	

























Section F: Planning an activity
	Child/Children’s initials 
	


	Age range 
	



	Aims of the activity  
	






	Curriculum it supports and how? 
	









	Theory and educational approaches/pedagogy you are using for the activity  
	












	Resources needed 
	











	Differentiation and inclusion (How will you show diversity, meet individual needs, stretch and challenge?) 

	








	Hazard, risks and controls

	









	How will you use observation during the activity to support the OAP cycle? 
	





	Method (starter, activities, your role in leading and communicating/questioning and how you will finish the activity e.g. plenary) 
	




































Section G: Activity reflection
	Reflection-in-action
What went well? What was not working? What adaptations did you make and why? 
 
	


















	Reflection-on-action discussion
How did your activity go? Were the children engaged and did it support their learning and development? What went well? What could be improved? Why?
	

	Written reflection 

	Reflection model: 

































	Peer feedback on reflective writing 
What have they done well in their writing skills? 
What could they work on? 
	
















	Self-evaluation of writing skills 
	




















Lesson 9: Reading task 
Engage Education (2020) A Beginner’s Guide To Lesson Planning - Engage Education (engage-education.com) accessed 27/03/24 
A Beginner’s Guide To Lesson Planning
Starting a new role in September? There’s so much to think about and plan that it could become overwhelming for newer teachers – don’t panic! Our beginners’ guides are here to help. This is the second in a series of guides for newly qualified teachers (or those looking to brush up for the new term!). You can read the first, Beginners’ Guide To Classroom Decoration here!
Lesson planning is one of the most important skills that teachers will learn during their teacher training period. A solid lesson plan keeps lessons focused and organised and an effective plan should make for a more effective lesson.
Who is a lesson plan for?
A lesson plan is for teachers and learners, yet it also benefits the school as a whole. Teachers and learners will all benefit from lesson plans providing goals and objectives, time management and assessment opportunities. Everyone will also gain from the differentiation prepared for different types of learners and those learners who are struggling in class. And teachers will benefit from added confidence and the opportunity to reuse and make changes to the lesson plans if something didn’t work out. As Ofsted is actively looking for outstanding lessons which are well prepared for, lesson plans are also beneficial for the entire school.
Why do I need a lesson plan?
As a teacher, you’re employed to educate your learners and help them to reach their full potential. Effective lesson planning is central to the success of this; it adds value and makes a difference. Lesson planning:
✔ enables you to set goals and reflect on the results so you can improve your teaching and assess your learners
✔ increases learner engagement through creative ideas planned in advance
✔ allows you to plan how to integrate resources into the lesson (such as technology)
✔ helps you to manage your time effectively and focus on your learners 
✔ enables you to meet the needs of all the various types of learners using differentiation throughout the plan
✔ provides the lesson with structure, so that learners have clear direction
✔ records your teaching – you can refer back to the plans to reflect on what you have taught, and you can reuse lesson plans for future years.
What should a lesson plan include?
There are no set rules to follow, but we’ve outlined some things to include below:
An understanding of the learners’ learning from previous year groups  
Ofsted states that teachers require a good comprehension of what the class learnt in previous years, so the lesson plan must take this into account. It’s also helpful to look ahead and consider future lessons. 
What the learners will learn (the aim, goal or lesson objective)  
Your aim should be in line with the government curriculum for that subject. Highlight the aims and objectives throughout the lesson plan.
The achievable steps that it will take to attain the lesson objective
Make sure that you include all the learners in these steps. Differentiate where necessary when planning. You need to ensure that the lesson plan is inclusive of all your learners’ abilities.
Highlight new vocabulary  
Ofsted looks to see that new vocabulary is being learnt, so make sure that you’ve considered the new vocabulary that can be learnt during a particular lesson in your plan.
Extra information and facts
Whatever subject you’re teaching, it’s difficult to remember all the dates, facts and figures and little snippets of information that will engage your learners. Make sure you add these to the lesson plan so that you don’t miss anything.
Resources  
Make a note on the lesson plan with the resources you’ll need and when you’ll need them. 
Special educational needs (SEN) strategies
Work with the school SEN coordinator to ensure that any learners with SEN needs will have the same opportunities for learning during the lesson as their peers. This will mean adapting the lesson plan.
Flexible timings
Your timings should be estimates: you don’t want to cut off inquisitive learner minds as they ask questions just because you don’t want to go over your allocated time. But it helps to have an approximate time so that you can move the lesson along when need be. 
Why is it important to identify learning objectives?
It is important to identify learning objectives because it will help you to keep track of your learners’ progress. Without learning objectives, there is no measure of whether your lesson plan has delivered the required learning results. Set objectives will also help you to organise the lesson and stay focused on the aim while you teach. And it ensures you avoid repetition, as each lesson identifies or builds on new objectives. 
How should you lay out a lesson plan?
Before
The ‘before’ Element of your lesson plan should encompass the learning objectives, activities planned and ways to extend the lesson or offer additional support to pupils that may require it.
Objective: This should detail what you anticipate the learning outcome for the class will be. What will they be able to do after your lesson? 
Timings: How will you deliver the information and instructions? Lesson plans usually include a rough timeline – make sure to leave room for pupils who may need extra time.
Resources: What materials or equipment will you require, both for yourself and for your pupils.
Differentiation: How will you ensure that all pupils are able to keep up with the work? What about those who finish tasks early? It can help to have an extension activity planned just in case. 
Here are some fun lesson ideas from our Pinterest board.
During
The main body of a lesson plan details how the lesson will be delivered – this is where it’s important to take the individual learning needs of the class into consideration – a more rowdy class may need more time to settle down or a wind-down activity built into the timings.
How will you break the lesson down?
Depending on what year you are teaching, this may vary. In primary school, lesson plans tend to cover three-hour lessons, while in secondary education, your lesson plans may need to cover just 50 mins.
What groupings will you use?
Does the work required need to be done individually and therefore quietly? Or are you planning noisy group activities? If so, it helps to build individual wind-down time into your schedule too.
If you are looking for some fun ideas for learning activities, our Pinterest board is a great place to start.
After
The last section lays down how you will review the success of the lesson. Most individual lessons don’t encompass a test to ensure pupils have full comprehension.
How will you end the lesson, wrap up activities or ensure that learners have retained enough of the information to move on to another task?
Assessing your pupils should be an ongoing concern – but ensuring that they have taken in as much as possible from your well-planned lesson can be hard to judge. Teaching learners to assess and reflect on their own work is also an important part of their learning experience. You might try asking them to write a short summary of what they have learnt, or you could make it into a fun activity by getting them to quiz each other.
When planning lessons, try to spot places in your teaching where a misunderstanding could arise and make sure you are on the lookout for it. Address common mistakes on your subject during your teaching so that pupils know what to look out for in their own comprehension. It’s easy to spot when one pupil isn’t engaged – they might be disruptive or staring into the distance.
Keep an eye on The Reading Corner for our next Beginners’ Guide. 




Lesson 11: Reflective models handout 
Brookfield’s critical lenses
Brookfield (1995) suggests that we employ four “critical lenses” through which to view and reflect upon our practice. These are:

	Our own view: 

Some may argue that our own view is merely anecdotal, but Brookfield argued that it is “one of the most important sources of insight into teaching to which we have access” (Brookfield, 1995, p. 35). We need to explore and examine our own experiences and feelings to understand our own bias and motivations as teachers. This is not just about what works well. Was the learning experience beneficial for the child? Was the learning experience inclusive and engaging? 

	Learners’ view: 

To understand our own view better on whether the learning experience is inclusive and engaging for the child, it is integral to get into the mind of the child to see the learning and the classroom from their perspective. 


	Professionals’ view: 

Talking or gaining feedback from our fellow professionals might allow an opportunity to see things in a different light. For example, something we might see as our own, unique failing is actually shared by others who work in similar settings. 
	Educational literature: 

Studying theory as a means of reflection can help us to understand reasoning for our own experiences. For example, you might consider something going wrong as your own failing as a teacher, but it might be a consequence of wider societal issues (Brookfield, 1995). 




Brookfield, S (1995) Becoming a Critically Reflective Teacher. San Francisco: Jossey Bass.


Schön’s (1991) ‘Reflection in action and reflection on action’
Reflection-in-action is similar to ‘thinking on our feet’. It involves looking to our experiences, connecting with our feelings and our theoretical understanding that will inform our actions in the situation unfolding. We might build our understanding as we go and adapt accordingly. 
The practitioner reflects on the experience before them and on the prior understandings which have influenced their behaviour. Practitioners are consistently experimenting, which serves to generate both a new understanding of the experience and a change in the situation. When we test out our ‘theories’, this allows to develop further responses and moves. 
We can link this process of thinking on our feet with reflection on action. This is done after the experience. Practitioners might write up their reflections or talk things through with a mentor. The act of reflecting on action enables us to spend time exploring why we acted as we did, what was happening in a group and so on. In so doing, we develop sets of questions and ideas about our activities and practice. 

Schön, D. A. (1991) The Reflective Turn: Case Studies In and On Educational Practice, New York: Teachers Press, Columbia University.









Kolb’s cycle of reflective practice
Kolb’s (1984) cycle of reflective practice is a model that supports the notion of learning from experience. It can be used as a structure to form a written reflection. Kolb’s model is based on four stages in a continuous loop. 
1) Concrete experience
This stage is the experience itself. In reflective writing, it is a description of what happened and the feelings at the time. 
2) Reflective observation 
This stage is the thinking stage. You will need to spend time reflecting on the experience and your feelings/knowledge/skills that affected your behaviour. 
3) Abstract conceptualism 
The next stage is about learning from the experience, so you need to analyse why you have acted in a certain way to give meaning to your reflection. This is acknowledging what went well and what did not go well then exploring why. 
4) Active experimentation
The experiment stage is about putting learning into practice. Therefore, translating your analytical ideas and explanations into action moving forward. For example, if you felt it did not go well because of a specific reason, you might adapt and try a different way to see if it works to form your next cycle of reflection. You should ensure any goals set are specific, measurable, achievable, realistic and time-bound.

Kolb, D. A. (1984). Experiential Learning: Experience as the Source of Learning and Development. Englewood Cliffs, NJ: Prentice Hall.




Gibbs’ (1988) reflective cycle
Gibbs’ reflective cycle was developed in 1988 to give a structural framework when learning from experiences. It is a cycle that has six stages to explore why things went well or did not go well. This can be an independent experience or repeated situations that occur, and you want to understand why it might be happening so that you can plan for a different outcome/experience. The stages of the cycle are: 

· Description: What happened? Keep this factual including questions such as where? Who? What? Why did you do that?  

· Feelings: This is where you explore any thoughts or feelings you had during the experience. What were you feeling before? What were you feeling during? What do you think others felt during? What do you think about it now? 

· Evaluation: What was good and bad about the experience? What went well and what didn’t go well? What did you contribute positively? What did you contribute negatively?

· Analysis: This is the opportunity to explore why. Why did it go well? Why did it not go well? Does this link to your feelings at the time? What sense can I make of the situation, and can I include any other knowledge from others or literature to support the situation?

· Conclusion: What have I learnt from the situation and my reflections? How can I make this situation more positive moving forward? What skills and knowledge do I need to develop to handle this situation better? What else could I do?

· Action Plan: What can I do differently? How can I put that into practice? How will I develop the skills and knowledge and when?

Gibbs G (1988). Learning by Doing: A guide to teaching and learning methods. Further Education Unit. Oxford Polytechnic: Oxford
Lesson 13: Reading resources 
What is Early Years Continuous Provision? Kelly (2015) What Is Early Years Continuous Provision? - Early Years Careers Accessed 29.03.24 
What practitioners need to know about continuous provision
[image: ]
It is important for practitioner to fully understand what continuous provision is and how the principles of this will help support children’s development. The quality of each area of continuous provision should be continuously assessed both indoors and outdoors to ensure children are getting the maximum benefits from all areas.
The purpose of effective continuous provision is to offer children a constant environment that is safe for them to explore while challenging their learning. It should allow children the freedom to explore and become independent in making choices. An important part of the Early Years Foundation Stage is to support children in becoming active learners; continuous provision allows children to demonstrate this aspect and practitioners can closely observe this during their play. Continuous provision supports children’s learning and development across all seven areas and let’s not forget the characteristics of effective learning (How children learn).
For each area of continuous provision to be of high-quality, practitioners should:
· plan each area carefully – think about where this area is within the room and whether the role-play area should be near the graphics area
· equip each area with basic resources, as this will then allow you to enhance the areas according to children’s individual next steps or group interests
· demonstrate outstanding practice, through using open ended questioning, using language to support learning and use skills and knowledge to scaffold children’s learning.

Why is continuous provision important?
Continuous provision enables practitioners to take children on a journey; the environment is key to supporting children on this journey. To help further children’s development, it is important for children to be able to return to explorations daily and to explore new ideas. Children need to be given time to thoroughly explore the learning experiences, so practitioners need to appreciate that it is fundamental that children are given opportunities to build on what they did yesterday or even a few weeks ago. Giving children time is precious, as it enables them to fully explore their ideas and concepts. This is highly important for children when taking them on a journey.
With continuous provision, children are able to explore the environment and develop independence. It also allows children to make choices and initiate their own play.
There may be implications regarding meeting the needs of the children with continuous provision, and some nurseries may use a planned, adult-led approach for all children in the setting, but there are ways to still be able to plan for children’s individual needs within continuous provision depending on the setting.
What is the aim of the adult’s role?
· Adults should provide a high-quality environment. both indoors and out. This should support children’s emotional wellbeing and help them to be motivated to learn.
· Evaluations of children’s observations should determine how the environment is enhanced.
· Adults should respect children and create a safe environment for them to try out new skills without being outlined as a failure.
· To establish rules, boundaries and behaviour expectations.
· Adults should spend quality time supporting children in accessing equipment and learning routines.
· Adults need to recognise the importance of each area of continuous provision and ensure these areas offer children maximum learning opportunities as well as self-initiated play.
· Adults should play alongside children and listen and respond to the child.
· To model ideas and language,
· To ask questions and make suggestions, this will help extend children’s learning.
· To offer children additional resource to enable them to extend their ideas further.

Observing children
Observing children in the areas of continuous provision is a crucial part of an adult’s role, and the findings from these observations will have an impact on what is planned for the children’s next steps. Through observations, practitioners will be able to identify key Elements of children behaviour, interests and patterns of children’s learning and development.
It is important that practitioners look at how routines impact the effectiveness of continuous provision with regard to high-quality assessment. It may be the case that routines disrupt children’s learning and do not give them opportunities to spend quality time exploring their ideas. A whole group snack time can be easily replaced with a self-service snack, allowing children the choice to access snack when they choose.
When thinking about implementing a continuous provision approach, do not forget to consider all three Elements:
· the emotional environment
· the indoor environment
· the outdoor environment.




















A guide to creating continuous provision – Kelly (2015) A Guide To Creating Continuous Provision - Early Years Careers accessed 29.03.24 

Can everyone in early years create continuous provision?
If continuous provision is a new concept to you, read our part one guide to find out more about the benefits of continuous provision in the early years. Continuous provision can be created across the early years regardless of whether you work in a baby room or in a preschool room. This useful guide will create clear and easy steps you can put into place in each of the rooms within any early years setting.
How can continuous provision be created in baby room?
Let us first explore how continuous provision can be created in a baby room and the impact that this can have on the learning and development. As all practitioners know, it is important to create a calm, comfy yet stimulating room for the youngest children in our care, and sometimes trying to create this balance can be difficult. This can be achieved by carefully planning the space you have available and which areas of the Early Years Foundation Stage (EYFS) you are trying to promote. As practitioners, we know all seven areas of the EYFS are important, but the new framework has split the EYFS into two areas: prime and specific. The prime areas are the ones on which a baby room should be concentrating the most time on, as it is believed that development in these areas will then lead to development in the other areas. Keeping this in mind, continuous provision creates a space which allows every child to play and explore, actively think, create and critically think. To help you achieve this, why not try these helpful tips.
1. Create comfy, cosy areas where the babies can feel safe and secure using cushions, blankets, mirrors and photos.
2. You may also choose to use a variety of low-level units which create excitement and intrigue while also containing a variety of accessible resources that the babies can access when they are interested, such as books, photos and instruments.
3. Keep the areas organised and ensure each child has the space they need to explore confidently.
4. Use open-ended resources such as treasure baskets, sensory bottles and messy play areas, as having these readily available will engage all of the babies’ senses and lead to a more holistic learning approach
5. Ensure that learning can be achieved in each area and that it has a continuous feel with no sudden changes.

Creating continuous provision in the toddler room
Toddlers love exploring, and schemas really begin to show themselves during this stage. Again, careful planning for continuous provision ensures that all seven areas are being promoted. You may choose to promote continuous provision in the toddler room by:
1. introducing more units with clearly labelled boxes – you may choose to sort your resources by areas now for example a mark making area, small world area, etc.
2. ensuring that there is again enough room for each child to explore their own interests and to move freely between the areas
3. trying to minimise conflict by having enough resources for all the children to explore and promote positive behaviour
4. trying to incorporate children’s interests into each area through your continuous provision
5. keeping an area for rest periods and a space to relax, as some children at this age may still need a sleep during the day.

Ways to introduce continuous provision in a preschool room
This is an important room in developing and promoting school readiness. Having the perfect continuous provision will give the children all the support they need to develop in all areas and to gain the independence they will need ready for school. Continuous provision can be created in your preschool room by:
1. creating more structured areas, labelling your boxes appropriately and ensuring the children are aware of what they should doing in each area
2. ensuring areas are accessible for all children and meet all needs and abilities
3. giving children the freedom they need to learn and explore, using the resources available in your continuous provision to extend learning and development
4. providing resources that promote each of the seven areas of the EYFS and considering how you can incorporate this into your room, especially if you have a limited amount of space
5. giving the children the time they need to observe, interact and make sense of the resources and their surrounding, and allowing a level of flexibility in your routines for times when the children are truly engaging and critically thinking.





























Lesson 14: Reading resource

Breslin (no date) EYFS planning – How to do early years planning effectively | Enabling Environments | Teach Early Years Accessed 29.03.24 
Developing an effective and efficient system of planning is vital to being able to provide high-quality early years practice, says Marion Breslin…
In any team, it’s critical to find processes that are effective and easily understood by all practitioners, whether senior staff, learners or apprentices.
In settings that are full, daycare practitioners get very little non-contact time, so ensuring planning, observation and assessment techniques are as streamlined as possible, while ensuring all areas of the Early Years Foundation Stage (EYFS) are covered, is vital.
Even though my setting, Carlton Hill, is part of a larger organisation – London Early Years Foundation (LEYF) – teams are able to develop systems that work in their own particular settings.
EYFS planning ideas
We don’t run a room-based system at Carlton Hill; our under-twos have their own floor, and the children from two to 5 years are together as a family group over the remainder of the building for free play time and only divide up for small focus times.
All children have access to our outdoor area, and this provides time for siblings to be together, especially when one is under two years old.
This works really well for us, as the older children scaffold the younger children’s learning during free play times, and the practitioners are able to plan activities for focus group times dependent on the age group to which they’re allocated.
The same practitioner stays with a set group of children for a four-week period to maintain continuity and development.
Outstanding EYFS planning
In our ‘outstanding’ Ofsted inspection, the inspectors were impressed by the systems in place and the team’s knowledge and ability to support the children’s development by following their interests and providing a broad, balanced and stimulating curriculum.
We’ve developed a good balance between child-initiated and adult-led activities, ensuring our ethos of ‘learning through play’ is always maintained.
At various times in our daily routine, practitioners are able to have dedicated quiet time with the children in small focus groups to discuss interests and assess learning needs.
We have a combination of age, stage and key group times. Key group time happens once a week, giving practitioners time to spend with their key children, gaining knowledge of their stage of development as well as getting ideas on how to forward plan for each of them as individuals.
It’s during these sessions that the practitioners gain children’s ideas for future planning (see below). We rotate the day each week that practitioners have key group time to ensure the part-time children are also involved in these planning sessions.
Planning activities
At an LEYF ‘sounding’ board, a selection of staff from across the organisation came together to share ideas and a new way of displaying our planning on display boards was discussed.
These are now entitled ‘Interests Trees’. Children’s interests and adult-led activities are displayed as leaves on the tree, which are then followed up with activity plans.

The EYFS principles and commitments are the roots of everything we do, so these are displayed along the bottom of the tree. The interests are changed each week following the children’s planning meetings and key group time.
Some interests only last for a few days, but others may last over a 3–4 week period. Each practitioner is responsible for evaluating their plans and extending this learning in various ways.
Early years planning cycle
As we’re a large, busy nursery it’s very difficult to have weekly team planning meetings. Instead we have a formal planning meeting once a month where we get together to reflect and discuss our practice and the learning taking place in the nursery.
I always plan a team task for these meetings. These can include updating our self-evaluation form or our popular policy presentations, where one member of the team reviews an LEYF policy or new local authority guidelines. This ensures policies are not just pieces of paper in a folder but live documents and kept fresh in everyone’s minds.
I feel strongly that our planning is not too prescriptive, meaning we can follow the children’s interests and get them involved in planning and setting up the nursery environment.
However, I’m conscious that to ensure broad and balanced learning practitioners also need to plan adult-led targeted learning opportunities. I feel that we’ve created a system that helps us provide the best care and learning for all our children, in a way that can be implemented by staff and ensures we maintain high-quality practice.
How to invite children to shape their own learning
At Carlton Hill, preschool groups participate in planning meetings with the practitioners and discuss what they’d like to learn about over the next week.
The children get the opportunity to put forward ideas and, to aid their development in communication and language, and literacy, one child takes the minutes of the meeting, attempting to write the names of those present and form letters to make words that describe what’s suggested.
Having these discussions with the younger age groups doesn’t always work, so we’re currently working on a more effective way to involve them in this process.
Each time a practitioner sets up an activity or the children create a learning area, e.g. construction, small world or communication-friendly space, we photograph it. We intend to use these photos as prompts for the younger children for their planning sessions.
Marion Breslin is former nursery manager of Carlton Hill Nursery and Pre-school, run by the London Early Years Foundation.
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