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Project Overview 
The project arose from the feedback of degree apprentices at the University of Portsmouth (UoP) within their tripartite reviews. Their views described scenarios that positively and negatively impacted their experiences as an apprentice. The overarching project aim was to improve the apprentice experience and ultimately reduce withdrawals by creating a centralised continuous professional development (CPD) programme centred around apprenticeship practices. It was developed in keeping with other centralised CPD offered to our academic community, which all aim to enhance teaching practices in various topics relevant to those teaching within higher education. 
By building an easy-to-access site covering the principles of apprenticeship requirements, we are meeting the goal of improving academics’ understanding of apprenticeship compliance frameworks and the needs of apprentices. Still, we are also using this as an opportunity to draw together information from various sources, supporting our wish for a more standardised approach to apprenticeship provision. It gives academics involved in apprenticeship delivery a place to go for information while also providing those involved in the leadership and management of apprenticeships a signposting development tool as a follow-on to internal quality assurance processes.
The offering evolved throughout the project to an online CPD site on our Moodle learning platform, allowing for an asynchronous learning experience. However, slide packages were also created to allow alternative delivery whilst enabling us to share project outputs with those in the sector. The site and its content have naturally developed during the project's timeline to include further resources and guidance that can be accessed as required. 
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In summary, the overall aim was to create a CPD package that would pull together relevant information to increase understanding of apprenticeships for those delivering on degree apprenticeships while sharing our apprentice voice and subsequently improving the apprentice experience. Engaging every student in a life-changing experience is a core statement from UoP’s 2030 vision found here. With the apprentice experience at the heart of the initial idea for the project, the longer-term impact of raising awareness of our apprentice voice contributes to this statement extending to our apprentices. 
The accompanying slide package also allows group delivery to new degree apprenticeship course approvals – so we continue to build the degree apprenticeship portfolio in line with plans to support economic demand and widen participation in higher education. These courses can then begin with all those involved in delivery having received clear guidance from the outset. The project also aligns with the university’s commitment to apprenticeships, which you can see here. This commitment responds to local and national needs and priorities. Furthermore, UoP's 2025 strategy aims to champion access and inclusivity with enhancements to our degree apprenticeships complementing this strategy.
As previously mentioned, the starting point for the project was apprentice feedback, informally gathered through tripartite reviews. Although there are anticipated benefits to key performance indicators, such as reduced withdrawals and increased achievement rates, the overarching aim will be improving the apprentice experience. 


The project was split into four phases, each with short-term objectives. 
	Phase one
	The early phase of the project sought to gain further insight into the apprentice experience at UoP. This explored what internal development opportunities related to teaching, learning, and, more specifically, apprenticeships were already available, as well as internal quality data. This understanding formed the basis of the CPD content. 

	Phase two 
	The above findings were converted into a deliverable package centred around critical themes identified from the research. These were:
1. An introduction to Degree Apprenticeships that summarised compliance frameworks and possible consequences of non-compliance. This also contained a summary of the requirements of an apprenticeship, including Ofsted and funding rules. 
2. Understanding the Knowledge, Skills, and Behaviours, including how this should drive learning outcomes, the importance of highlighting these in taught sessions and examples of best practices.
3. An introduction to End Point Assessment, including the primary methods, best practices in preparation and consequences of apprentices not engaging with the process. 
This phase also included sourcing participants to engage with the programme.

	Phase three 
	This phase launched the programme to pilot participants and aimed to assess the effectiveness from the results received. Due to limited engagement, this phrase was extended to encourage further participants. This phase also included seeking opportunities to promote the site and draft outputs. 

	Phase four 
	The final phase reviewed findings and refined the outputs to prepare for a soft launch to the institution. 



Although the management of aspects such as off-the-job training should not fall on academics, Minton and Lowe (2019) recommend they must be sufficiently aware of the apprentice’s job role and the opportunities within their workplace. This should extend to awareness of influences on apprentices external to the teaching. Therefore, case studies have been interwoven into the site to demonstrate factors that impact the apprenticeship journey. Although each apprentice has their own narrative and it is impossible to capture every scenario, increased awareness of how struggles might manifest and how they can be supported should improve retention rates. The subsequent increased responsiveness in these situations should also be apparent to our employer partners, enhancing the relationships as they recognise our commitment to continuous improvement. Additionally, it assures apprentices and employers that we understand an apprentice has responsibilities in and outside of work that will contribute to improved workplace performance and personal well-being.
An area of confusion for those involved in degree apprenticeships is the number of agencies involved. Regular policy changes can confuse all parties, and when those involved in apprentice-facing delivery are not up to date with changes, it can result in outdated information being shared with apprentices. We conducted an informal survey in November 2022 of UoP academics who taught on degree apprenticeships, the results of which support this view and further support the need for improved CPD. As an institution, these changes are communicated by the relevant departments. Still, there is no centralised location for academics to upskill, refresh or check their knowledge, and the CPD site aims to pull this information into a “one-stop shop”. 
Further validation of the need to address apprentice experience comes from the recent National Student Survey results—table 1. Overall, degree apprentices at UoP are less satisfied than full-time students, mirroring the national findings reported by FE Week, indicating a need for sector-wide improvement and collaboration. 
Table 1 – UoP 2023 NSS Survey Results 
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	Apprentices at UoP
	All UoP Students

	Teaching on my course
	73%
	85%

	Learning Opportunities
	71%
	82%

	Assessment and Feedback
	70%
	81%

	Academic Support
	69%
	87%

	Organisation and Management
	42%
	78%

	Learning Resources
	89%
	89%

	Student Voice
	51%
	76%

	Students' Union
	65%
	70%

	Mental Well-being Services
	66%
	78%

	Freedom of Expression
	81%
	87%


Short-term impacts are anticipated to increase staff understanding in this area. This also feeds into our quality assurance processes, and we should see improvements to our self-assessment reporting with a wider audience able to understand their contributions. Furthermore, we aim to have a deeper understanding of what our colleagues want and need to know. 
Creating the CPD site scaffolds the quality assurance work already in place. It will assist those teaching and supporting our programmes to interpret apprenticeship standards. Increased comprehension among our colleagues will provide a foundational layer of understanding with the added benefit that it can be referred back to. In the longer term, as those involved in delivery build a more solid construct of what is needed to deliver and teach on a successful apprenticeship, including the end-point assessment, our achievement rates should increase as apprentices benefit from this increased understanding. More specifically, apprentices will access a more tailored curriculum that they can link to their workplace whilst feeling like their work commitments and personal circumstances are considered. 


CPD Site Screeshot
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Immediate impact can be demonstrated from the pilot’s pre-project survey data, which showed low baseline understanding in key compliance areas. It indicated that participants felt confident in apprenticeship requirements, with 86% agreeing or strongly agreeing with this statement. However, the pre-survey also showed an apparent lack of understanding regarding compliance frameworks and provided a benchmark to review the impact the CPD site had both post-completion and for measuring longer-term success. 
50% indicated they were confident with the education inspection framework.
43% indicated they were confident with the ESFA funding rules.
57% indicated they were confident with quality assurance processes. 







The findings highlight the challenge that even though the pre-project survey was predominantly completed by those not new to working in apprenticeships, it still showed knowledge gaps, demonstrating a clear need for the CPD. Exploring the qualitative data provided further insight with a much more comprehensive range of topics being requested to be covered, including end-point assessment and knowledge, skills and behaviours: 
“Lots of rules and conditions keep changing.. so can I have lots of updates etc”
“Regular (concise) updates regarding formal requirements (e.g. Off the Job Training and funding rule changes etc.)”
“How to reduce the time spent on administration. How to integrate DA journey into the UOP mechanisms”


Unfortunately, the uptake of the follow-up survey was low, so although it cannot be assessed whether the site is fully suited to users' needs, we are confident that the site reflects the needs indicated in the pre-survey whilst highlighting the apprentice voice. Despite limitations in formally assessing user views within the project timelines, we can see improvements after undertaking the CPD, mainly through actions taken rather than comparable data. 
The recent increased awareness of apprentice requirements created by the pilot has led to two participants inviting the project lead to two separate enABLe sessions for degree apprenticeship modules to provide further opportunities for the apprentice voice to be included in co-design. EnABLe is the university's framework to support innovative team-based learning design, which you can see here. This action demonstrates early signs that the CPD can quickly effect change in apprentice teaching practices. 
One of these participants has also invited a recently successful apprentice to speak to their 30 on-programme apprentices for the module they teach as part of the recommended practices, so we can also note these 30 apprentices seeing an impact on their learning. These apprentices are about to begin a module, which now benefits from a former apprentice who has successfully completed their apprenticeship sharing their experiences. As recommended practices trickle through our delivery, apprentices will begin to benefit more and more from the project's outcomes.
A second participant has invited the work-based tutor into sessions for their module to ensure end-point assessment preparation is more effectively embedded. Again, this shows immediate action by those who have completed the training to tailor delivery for apprentices, demonstrating the achievement of the project's short-term aim.
Feedback from those who have completed the training highlighted the example case studies as a real strength within the package. These bring apprenticeships to life to allow participants brief insights into their apprenticeship journey with subtle nods to how small interventions can have a beneficial outcome and how, when problems are identified and left unaddressed, they can have consequences which ultimately can lead to withdrawal. 
Case Study Screenshot
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An unexpected benefit of the site is the dual purpose of supporting professional services colleagues in their understanding of apprenticeships. Upon creation, it was recognised that the modules created also contained a plethora of information that would be helpful for our teams that support apprentices outside of academic delivery. These team members will now be better placed to advise potential apprentices and employers of the requirements of their programme. 

We hope that colleague interaction with the site can positively impact our apprentices as they benefit from those supporting them acknowledging their other commitments and, where necessary, suitably adapting activities set as part of the course requirements. When our apprentices recognise this, it should be reflected in their module feedback, tripartite reviews, and improvements to future NSS scores, which we plan to monitor. Furthermore, increased recognition of the value of interweaving the knowledge, skills and behaviours through the teaching will impact achievement and completion data. We hope to see academic delivery that is more tailored to apprentices, with appropriate content and teaching activities that are relatable to the workplace, also enhancing our employer-partner relationships. 
[bookmark: _Toc147314582]From the outset, the project focused on longer-term improvements – the nature of the project and the impacts we want it to have mean it will be a slow burn. As mentioned, apprentice experience was at the heart of the initial idea. Improving this will add to key performance indicators of withdrawals, achievement, satisfaction, and retention – but these measures take time to move.
[bookmark: _Toc147340885]Project Outputs 
The project has provided the following outputs:
1. Recorded Site Tours of the Moodle site
The first will allow for replication of the format for other provider institutions. The site tour also contains helpful guidance on personalising the resources for individual institutions to ensure they have maximum relevance and our lessons learnt. We share how and why it was presented in this format and offer future support to those wishing to replicate the site. We also have a site tour for internal use to share with academics to encourage engagement and as a guide to navigating the resources.
2. Three PowerPoint Slide Packs
Each pack will replicate the content used in the three key themes within the CPD site:
· An introduction to apprenticeships and relevant compliance frameworks. 
· Knowledge, skills, and behaviours.
· End-point assessment. 

These PowerPoints enable other providers to offer face-to-face or online delivery as an alternative or to supplement an online site. The PowerPoint versions recommend how to adapt our content for their resources and give suggestions where supporting video clips or case studies to suit a provider’s own delivery could be included. The slides can also be used internally by UoP to deliver face-to-face sessions replicating the Moodle version. Not only does this support the variety of learning preferences within our teams by being offered biannually in an alternative format, but it can also be requested to support new course approvals and faculty standardisation events.

[bookmark: _Toc147314583][bookmark: _Toc147340886]Future Activity 

The CPD site resources are now completed and accessible. Although continued work will be required to publicise this, senior leaders are aware of the platform and can now actively signpost colleagues appropriately. Having established a clear need for the site, the aim is to complete a soft launch towards the end of this year once we embed some further podcasts and examples of best practices volunteered by participants. In the longer term, a full launch is anticipated at the beginning of 2024, supported by face-to-face delivery. Selecting Moodle as the host platform allows us to honestly assess the amount of engagement and continue to revise how we support our academic teams when teaching apprentices, informing future standardisation activities.

Although the site was created for academics, since its development, it has been recognised that there can be more comprehensive benefits to our professional services team. The site is self-enrolled for all staff members, so there will be no access restrictions. The site will be reviewed to monitor uptake and the split of academic and non-academic colleagues, with the possibility of designing specific sections for professional services staff. A broader audience for the CPD will only stand to ensure improved apprentice support is experienced beyond teaching into the wider support provided to apprentices in the institution. We aim to build on this and continue to promote the CPD site to all colleagues involved in apprenticeship – teaching and support services.

We also want to gain engagement with the site through internal quality management processes, such as learning walks, that assess the quality of our teaching and learning to provide direct feedback on taught sessions. Colleagues can be signposted to sections of the site as part of the learning walk feedback process – hence enabling the CPD to be targeted in areas of most need. Furthermore, colleagues could engage with the site in response to our apprentice voice committee feedback and module review feedback.
As we continue to collect podcasts around apprentice views and context, we will be adding more apprentice voices for our academics to reflect upon and use to adapt their teaching and learning opportunities. The site very much recognises how the personalised learning approach can be built into teaching for apprentices. 
[bookmark: _Toc147314584][bookmark: _Toc147340887]Recommendations for effective collaborative partnership working to address quality improvement in apprenticeship delivery.
1. For those wishing to replicate similar programmes, consider the timings of launches or any piloting. The project timeframe meant our pilot was restricted to the summer, which further impacted engagement.
2. Ensure that any pilot captures feedback from people with differing levels of experience delivering apprenticeships. Limitations meant we did not get the breadth of experience levels of participants to assess the CPD effectiveness accurately.  

3. Senior leadership teams should be engaged from the outset and champion development packages created. Once informed, they can cascade to all involved in degree apprenticeship programmes, signposting based on developing needs. Other key stakeholders should be engaged to support further internal promotion. 

4. Personalise the package with insights from your own delivery. This may come in the form of podcasts and video clips as well as case studies that reflect your apprentice population:
· Apprentice case studies should represent each provider's apprentice population and highlight the everyday highs and lows of their apprenticeship journey using insights from internal data.
· [bookmark: _Hlk147325915][bookmark: _Hlk147325939]Academic teaching staff already teaching should be included in innovative ways to share best practices, such as podcasts, to maximise relevance to colleagues – it’s often better to hear it from peers. It may help make the training more relatable and palatable to colleagues who have already been teaching for many years. 
· Other professional services colleagues should be included to ensure effective understanding of all teams involved in delivering an apprenticeship. 

5. Development of an FAQ section and process map to better scaffold those involved in degree apprenticeship programmes. This can double up as a quick access guide to support questions asked during teaching to avoid sessions being derailed. 

6. Plan for the gradual building of additional sections of the site to include chapters such as safeguarding and personal development for apprentices. It is clear from the work undertaken that there are more areas to explore outside of those we selected. 


7. Developing relationships with other providers should be explored for potential future collaboration, research and best practice sharing. Particularly how to increase engagement in apprenticeships within universities. 

8. Providers should seek ethical approval to use the rich data captured in the tripartite reviews to inform future research. Limited research has examined the narrative of those completing degree apprenticeships. Advancement in this area can inform future initiatives by gaining a deeper understanding of the apprentice experience in each provider. 

9. Consider a focus group to examine apprentice experience across the institution. This should be supported and facilitated by an academic without current involvement in apprenticeship provision. This would present an unbiased view of our provision and might provide other potential research outputs.

10. Ensure a robust plan for the site's presentation and promotion to colleagues. Seek out internal events and opportunities to share CPD created as well as research findings. 

11. [bookmark: _Hlk147312875]Assign future responsibility for the site. Who will update and maintain the site, ensuring the information remains up to date and reflective of any changes? Plan review points after launch to monitor engagement and feedback, planning for appropriate action when needed. 


[bookmark: _Toc147314585][bookmark: _Toc147340888]Where can colleagues find more information?

The project lead can be contacted for more information at eleanor.swain@port.ac.uk. 
For more support with replicating this content in Moodle, please contact becky.holman@port.ac.uk.
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